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PART-TIME AND ADJUNCT FACULTY 

Summary of Comments—Part-time/adjunct instructors express appreciation for working at BYU-Idaho, 
particularly with the students and other faculty. As a result of the nature of their contract, however, they are 
concerned that their income is insecure. Some express interest in the ability to be considered employees to be 
able to apply for other internal positions when they become available. Online teaching seems to require more 
work hours for the same pay. Part-time/adjunct faculty members have a particularly difficult time parking. 
Some wonder if more benefits could be offered. Finally, part-time/adjunct faculty could benefit from more 
representation. 

Please identify and explain the issues concerning part-time/adjunct faculty that need to be addressed by the Faculty Association. 

1. Inability to go to conferences specific to 
topics taught for updates and new 
information as adjunct. 

2. The 22-credit per year limit is very frustrating. 
It causes me to have to do very limited 
jobs...pretty much anything I can find...in 
order to pay my bills one semester that I can 
only teach one section and not two. 
Additionally, an option to purchase medical 
insurance (of any type!) would really make life 
less worrisome! 

3. How will you incorporate online instructors? 
We want to be a part! 

4. I have had a great experience...I can't think of 
any issues. 

5. We don't feel like we are wanted by the 
Department Chair. Sometimes it feels like she 
would rather have us all fired and replaced by 
full-time faculty. 

Also, it's frustrating that some of us have 
worked here 3-10 years, and yet we can't apply 
for full-time or ANY internal jobs because we 
are considered "temporary". We understand 
that we were hired with that status, but we've 
proven our loyalty, and if we don't have any 
classes available to us the next semester, 
there's no alternative for us. We can't just 
apply for any other job on campus. We have 
no choice but to look for work elsewhere, 
possibly in another city or state, which doesn't 
work for our families. It would be nice if our 
status could be changed that would allow us 
to apply for internal positions, which many of 
us are very qualified for. 

Finally, other part-time jobs I have worked 
for offered flex-spending accounts to us to 
make up for the fact that we weren't being 
offered medical insurance, 401K or other 
similar benefits. Flex Spending comes from 
our paycheck and doesn't require any 

employer matching. Full-time employees 
already get this benefit. Would it be too much 
to ask to allow adjunct/part time faculty to 
get this benefit/service after 1-2 years service? 

6. Teaching part-time has been a good 
experience. I enjoy the interactions I have had 
with other faculty and with the office staff. 

The only concern I have about being part-
time faculty is that I feel insecure about my 
employment. Whether or not I have a job 
seems to depend entirely upon how many 
sections of my class are being offered each 
semester, and not upon my quality as a 
teacher. 

7. There used to be a clear definition of what 
constitutes a part-time faculty and an adjunct 
faculty. This seems to have fallen by the 
wayside and few if any are using the terms 
correctly. We are not all adjunct faculty. 

8. Office space...I have 75-90 students a 
semester and need to meet with them, but it is 
difficult to do so privately. 

9. I do not have a set teaching schedule. Some 
semesters I teach and others I do not. It can 
be hard to plan with this uncertainty. 

10. We seem to have all the obligations of full-
time faculty but few of the rewards. Spouse 
are not included in discounts; we have to 
report any tuition wavers as income; parking 
is unavailable on the south end of the campus 
most of the time 

Are there really sufficient parking places for 
all faculty not just the full-time. 

11. I only have one - I was formerly teaching 
part-time on campus (appx. 12 hrs. per week 
for 2 courses) and now am teaching online 
off-campus (appx. 16 hrs. per week for 1 
class). I'm making 1/2 the money for 125% of 
the hours. - Online Instructors, in my humble 
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opinion, shouldn't be hired at a "discounted" 
rate. Thanks 

12. There is a need for representation. We are not 
allowed to hire TA's and yet we are expected 
to teach nearly the same amount of students 
and find time for student interviews and 
grading. The pay is extremely low for the 
amount of time most of us spend. 

13. PARKING 

14. Because our classes are "need-based", 
sometimes we have schedules where classes 
are spread-out to awkward time [i.e. 9 am and 
2 pm, or 1 class everyday for 5 days. So even 
though there isn't much time in the 
classroom, there is a lot of getting-ready time, 
finding a parking place time, etc. Sometimes it 
is hard to be able to interact, because of lack 
of contact [in other words, we sometimes feel 
ignored!] But working with students and 
faculty is a joy! 

15. I think it is a really nice set-up. 

16. Some semesters I only teach Chemistry labs 
and so this isn't a big deal, but when I teach 
classes, I really need an office. There is no 
place for me to have office hours for the 
students. 

17. I do spend a lot of time outside of class 
grading. Since I teach clothing construction, 
all my grading is subjective. Sometimes it is 
around 10 hours outside of class. I wonder if 
there is a chance of adding more to the credit 
hours to help out with income. The classes I 
teach used to be 3 credits and they moved 
them back to 2 credits. Also, is there any 
chance in the future of allowing our children 
to go one year with free tuition since full time 
faculty get 2 years and we don't get any other 
benefits? 

 

 

ONE-YEAR FACULTY 

Summary of Comments—One-year faculty members are grateful for the opportunity to teach. Some feel that the 
teaching burden they carry is overwhelming; they are so busy with teaching that they have no time to apply 
for other jobs or to plan their post-BYU-I contract career. One-year hires, some urge, should only be used 
for emergency class coverage; full-time faculty should be hired if classes need to be taught year after year. 

Please identify and explain the issues concerning one-year (temporary) faculty that need to be addressed by the Faculty 
Association. 

1. Teaching 41 credits during the year. 15 or 16 
credits taught without a TA or someone to 
grade papers is impossible to keep up with. 

Being treated less that a full-time faculty, i.e., 
not on department email list, book 
distribution lists, invited to all department 
meetings etc. 

2. It's so much work. I don't feel like I'm as 
good of a teacher for my students individually 
as I could be with fewer classes. And any of 
my own research or writing is completely out 
of the question. I dream about school. All I 
think about are students. My husband and I 
both teach as temporary faculty, and we found 
that applying for grad programs and new 
work at the end of our contracts was very 
difficult because we are always behind in our 
current responsibilities. We don't feel 
prepared to leave because we haven't had a 
chance to look where we might go next. 

3. The first semester is WOW I did 4 new 
classes, it was a 55+ hour per week job, but it 
does back off a bit each semester 

4. One-year hires (who frequently are here up to 
3 years) need to be included in professional 
development opportunities with full-time 
faculty rather than being excluded. 

5. I don't know that there's anything that can be 
changed. I would love to have a regular full 
time position mostly so I can keep health 
insurance. 

6. We need to look at how frequently the 
university is using repeat one-year hires to 
teach core courses. For example, I'm a one 
year hire, and I'm teaching the same classes 
the faculty member before me did. He was a 
one year hire for three one-year contracts. If 
we are going to rely on a position to teach the 
same courses year after year, they should be 
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full faculty. One-year hires should be reserved 
for emergency positions, and to fill in for 
leaves. They should not be a part of the 
permanent staffing plan, especially if they are 
capped at three years of service. 

7. I have a heavy workload, but I have also been 
very well treated. I don't have any complaints 
or suggestions at this time. 

 

 

PROFESSIONAL FACULTY 

Summary of Comments—Some professional faculty members are still not comfortable with their status; they do 
not understand why their status was changed to professional faculty. Instead, they believe they need to 
develop professionally. Some feel they do not have the time or the opportunity to become qualified specialists 
for the disciplines to which they are assigned. 

Please identify and explain the issues concerning professional faculty that need to be addressed by the Faculty Association. 

1. The number one issue for me is the lame 
category of "professional faculty." That is just 
a place to put those of us (librarians, 
counseling center staff) to make us feel good 
until we're gone and they can fill our positions 
using the "administration" category. Well, for 
one, it doesn't make us feel good; and for 
another thing, the process by which faculty 
status was taken away from us was unfair and 
unexplained. I would like to see this niche 
category of "professional faculty" done away 
with and have us restored to full faculty 
status, as we were before. This is what I want 
addressed by the Faculty Association, which 
to my knowledge didn't have any input into 
this decision by administration when it 
happened. 

2. Better feelings between faculty and Admin. 
Our trust in them is low. (Why are no women 
in high Admin. positions?) Lower-campus 
parking is a huge problem--much more than 
some would think. 

3. Currently none. 

4. It was interesting to answer the "how many 
teaching preparations" question. We only 
teach one class in the library, LR 111 so that is 
one prep; however, we do orientations for 
classes from across campus. The main focus 
of these classes is of course the library 
resources but they must be presented 
according to the particular needs of a variety 
of disciplines and classes, so many weeks I 
have what I consider 2 to 4 preps beyond the 
one standard prep. Sometimes, because of the 
designation of professional faculty I choose to 
feel like a second class citizen. I need to work 

on changing my perceptions. I think being 
represented/included in the Faculty 
Association helps me to feel better about my 
designation. Thanks. 

5. Need to be included in faculty meetings, 
training, etc. 

6. 1. We are teachers too: I wish the academic 
faculty understood that we are here to help 
them. Professional (Library) Faculty 
[members] teach sections of the LR 111 each 
semester in the Library, we also prepare and 
teach library orientation sessions for various 
classes. Each session is tailored to that course 
and the instructor's requests. We provide one-
on-one customized sessions for students and 
faculty, with or without advance 
appointments. And, as often as we are invited, 
we will attend academic department meetings 
in our areas of focus to share library resources 
and help faculty learn to use them. In addition 
to the teaching portion of our responsibilities, 
the Professional (Library) Faculty try to work 
closely with the various Academic 
Departments to understand what materials 
they need for their classes so we can purchase 
the appropriate electronic and print materials 
to support their curriculum. 

2. Professional development: Lack of funds and 
time for Professional Development is a 
concern for us, the same as for the academic 
faculty. Other than attending the occasional 
library conference (when there are travel 
funds), the Professional (Library) Faculty have 
very little opportunity to stay on top of new 
library developments or in the various 
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academic areas we work (Business, English, 
Science, etc.) due to our workload. 

3. Workload: Taking time out during the 
semester to enroll in a class in our focus area 
is nearly impossible due to our work load; 
most of us already work 45+ hours each 
week. I find that it is difficult to accomplish 
much with the academic faculty during 
semester breaks, and the month of August. 
Many of them take that time off to recharge 
and prepare for the new semester (I would 
like to do that too!) But as a Professional 
(Library) Faculty, I am here year-round, and 
want the academic faculty to know I am here 
to assist with their teaching/learning needs. 
My hope is to balance the workload 
throughout the semester and attempt to avoid 
last-minute requests to locate and order 
materials at the beginning of each semester. 

4. Future opportunities: We have been told that 
the terminal degree for Professional (Library) 
Faculty is a Master’s of Library & Information 
Management, so no funds are available for 
additional education. Nor are there any 
advancement opportunities within the Library, 
so there is no incentive (other than personal) 

to increase our education. Any new librarians, 
who may be hired to replace current 
Professional (Library) Faculty as they move-
on or retire, or to increase our current 
numbers, will be hired as Administrators, 
rather than Professional Faculty. This change 
will separate us from the ‘teaching’ faculty on 
campus by moving librarians into the 
perceived realm of administration rather than 
the arena of teaching/learning where we 
belong. While it may seem like “a rose by 
another other name is still a rose,” I don’t 
believe it works like that in education. It will 
also change the pay structure, which may 
discourage younger librarians from choosing 
BYU-Idaho, knowing that their earnings will 
be less in the beginning and slower to increase 
than those of teaching faculty. 

7. Possibly a better definition of "professional 
faculty" plus "adjunct". 

8. I am happy to be here. My colleagues are 
interested in some of the trips and things. 

9. Getting our original faculty status back! 

10. [The] pay discrepancy between faculty and 
professional faculty. 

 

 

PRE-CFS FACULTY 

Summary of Comments—Pre-CFS faculty members are pleased with their CFS committees and feel that they 
receive helpful feedback from their faculty peers. Many Pre-CFS faculty members think that the new CFS 
process is better than the previous process; however, they are troubled by the continual change to the 
process. Many are not sure what the CFS requirements actually are, and they believe their supervisors are 
unaware as well. Pre-CFS faculty request a more defined, standardized, and more clearly articulated process. 
Deans and Chairs should all be trained on the process, so they follow it uniformly. Some faculty would also 
appreciate more feedback from mentors or from a teaching center on what they are doing well and on what 
they could improve. 

How satisfied are you with the CFS process? 

1. It felt a bit long. 

2. I don't have a very clear picture of what's 
expected of me and none of my superiors 
seem to know either. I've asked several times 
and each time I've been told that the whole 
process is still being developed and to wait. 
What is the purpose of the CFS process? Is it 
to train us to be better teachers or to weed us 
out if we're not effective teachers? I really 
don't know. 

3. Sometimes it can be difficult coordinating 
schedules to get someone to sit in on my 
class. 

4. It seems like irrelevant hoops. 

5. Initially told to get a PhD - spent lots of 
money on classes and tuition - now it appears 
that a PhD is no longer required for CFS 
status... 

6. It has changed so much since I was hired - the 
requirements to finish the CFS process are 
uncomfortably ambiguous. 
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7. It's been hard changing gears mid-stream, but 
I like the new approach better. 

8. This is only my 2nd semester here, so I don't 
have a lot to say. But I do have a great mentor 
and others who help me along in this process. 

9. I am confused at times with the process and 
communication. 

10. Expectations could be made [clearer]. 

11. This process has certainly helped me develop 
a lot of skills and practices as I have learned 
from my peers and have maintained a desire 
to improve. 

12. It seems nobody really knows the process. It 
always changes from year to year as well. 
From what I understand the new hires from 
2009 don't put together a portfolio at all. 

13. Imprecise process with little sense of status. 
Committee members have been absent. 

14. There seems to be a lot of overdoing it with 
all the classroom visits, etc. even if the faculty 
member is doing well. 

15. Overall, it seems reasonable, but I'm not sure 
I understand, exactly, the process. Especially, 
what is expected of me? 

16. While the efforts I put in to my own 
evaluation feel rewarding, there is a 

disconcerting lack of organization in the 
process. Simply knowing what is expected 
would make it much easier to supply needed 
information. 

17. The process is changing in ways I think will 
be constructive. Honestly, I've felt a bit 
confused as to what was required and beyond 
that, actually expected. 

18. CFS requirements are vague. Content 
requirements of the CFS "teaching" portfolio 
are not clearly defined. No useful feedback is 
provided following submission of the teaching 
portfolio, thus its function seems little more 
than busy work. 

19. I have been quite well supported and 
mentored. 

20. Since the entire university has not bought into 
the process it has been hard to find people 
who are helpful, or even care much about it. 

21. I have been here two years and have seen 
three different CFS programs. Hope I'm 
working on the correct one! 

22. The CFS process keeps changing. This makes 
it very hard to be compliant. 

23. The process has changed nearly every year. 

 

What are the aspects of the CFS-granting process with which you are pleased? 

1. Faculty visits. 

2. I love the teaching portfolio. It really helps to 
analyze, track and document all stages. It also 
provides a nice record of the first several 
years, that I would not have done otherwise. I 
heard this was being phased out or simplified 
and I think this is sad. 

3. I enjoy having a mentor who I can go to for 
questions and advice. 

4. Fairly simple and straight forward. 

5. I do enjoy the visits and comments from 
other teachers and from my committee. 

6. CFS committee has been very supportive. 
Classroom visits are very helpful. 

7. I love my committee - they are very 
supportive. 

8. Speed and stated goals of process. 

9. It seems more collaborative and helpful. 

10. I like the fact that I am being evaluated with 
good feedback. 

11. The opportunity to get feedback from a wide 
variety of peers and supervisors is incredibly 
helpful. 

12. Not much! 

13. Peer Assessments 

Portfolio Style 

Organization with emphasis areas each year. 

14. I think the peer evaluations/instructions are 
very valuable. I consistently try to attend other 
classes in a variety of departments. This helps 
me in my teaching greatly. 

15. It is simple. 



 7 

16. I appreciate the supportive committee I've 
had. I also believe the intention of the process 
is to help me become a better teacher, which I 
greatly appreciate. 

17. I like that we are able to receive evaluations 
from the students and that there are other 
professors that give us feedback on what we 
are doing. 

18. The process is not too difficult. 

19. I've enjoyed interacting with the members of 
my CFS committee and getting to know them 
personally. I've also enjoyed their classroom 
visits. 

20. Emphasis on supporting the new faculty to 
improve. 

21. I like getting feedback from other professors 
about how I can do better teaching my 
classes. 

22. I appreciate the emphasis on mentoring. 

23. There is careful consideration on viewing the 
teaching by your committee. 

24. I like the fact that I am observed by the sages 
in my department and college and get 
feedback from slightly above the trenches. 

25. Flexibility and individuality of portfolio 
contents and support of department chair. 

26. I enjoyed the first year meetings that we had 
on a monthly basis with the administration. 

I think that Portfolio requirement is helpful but 
vague. 

I like being evaluated on a semester basis by my 
faculty chair and by the students. 

27. I like the chair and dean interviews. 

28. It hasn't been granted to me yet, so I cannot 
say 

29. I like classroom visits and feedback; I also 
enjoy getting the results of the course 
evaluations from the students; and having 
open visits with college & department leaders. 

30. I've enjoyed the feedback from the dean of 
my college and department chair. 

31. I believe the CFS process provides a set of 
helpful advisors and describes a set of 
experiences that we must complete that makes 
us better instructors. 

32. I appreciate the ongoing evaluation of my 
teaching by the department chair and college 
dean. I also appreciate the opportunity to 
reflect on my year by submitting a portfolio 

33. CFS committee has been most helpful. 

34. I appreciate the time and help to develop as a 
teacher. 

35. I do not feel that my CFS status is in question. 
I feel to have been anecdotally informed of 
my progress throughout the process. 

36. I appreciate having experienced colleagues 
visiting my classroom and offering 
suggestions. 

37. Helpful, encouraging group to help me 
improve my teaching. 

38. Love the peer visits and help I get in the 
classroom. 

39. It is nice to have a committee who comes to 
work with me and helps me improve. I 
particularly have liked having a person from 
outside the department. 

40. Loved the first year of support. 
 

What improvements to the CFS-granting process would you recommend? 

1. I think there isn't a really good mechanism for 
objective feedback. At Harvard, the teachers 
have a source that they turn to for honest 
feedback without the fear or threat of 
termination. There is a teaching center with a 
dedicated staff that works with the teachers to 
help them analyze their student evaluations 
and helps the faculty identify 3 meaningful 
things they are doing well and 3 meaningful 
ways to improve. Then they give them access 
to tools to help them improve those 3 things. 

In other words they can bring in their 
evaluations and work with the center to 
identify trends or patterns and possible 
opportunities for change. They generate a 
report that helps give an outsider perspective. 
They also video tape and analyze actual 
classroom lessons during the semester for the 
teachers and provide a report of that as well. 

2. I think we could do better with mentoring and 
class visits from department chair, college 
dean, etc. Also, it seems that many of the 
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steps along the way were skipped, such as 
portfolio review. 

3. More communication regarding the 
expectation of each party involved in the 
process. Department chairs, mentors, and 
faculty should be clearly informed of the 
expectations. There should be someone we 
can call to get a definitive answer to questions 
that come up. 

4. It would be helpful to have a better idea of 
what is wanted for the CFS binder (portfolio), 
and feedback as we progress. 

5. If everyone is told to get a PhD in order to 
gain CFS status and only a few of us actually 
do it - why reverse the rules 3 years later? It 
appears to favor those who do nothing and 
only punish those who are trying to do what 
they were asked to do. 

6. I wish I could get more feedback from my 
supervisor (Dept. Chair) about my 
performance. 

7. Far too much confusion about process and 
procedures, for both administration and 
faculty 

8. I'm still not quite sure I understand the whole 
process. Perhaps more training would be 
helpful. 

9. The portfolio process is confusing. 

10. The structure could be clarified. Flexibility 
within the structure is appreciated, but the 
structure needs to be solidified. 

11. Mentoring process and CFS committee have 
little guidance and those often chose to 
participate in those roles, contribute very little 
time. The portfolio requirements are 
constantly changing and are not clearly 
defined. 

12. I think we have a good process in play, but I 
am not sure everyone is used to it yet. I have 
heard many times that the process has been 
changed a lot. Sometimes I wonder if my 
Department Chair and Dean get confused as 
they ask me what we are supposed to be 
doing. I was surprised that they wouldn't 
know. Then I learned that they are following a 
lot of different rules, policy and schedules. So, 
they probably don't know what I am doing or 
supposed to be doing. 

13. I think it is really to create a defined 
process—something that will be consistent 
year after year. 

14. I think it is silly that faculty put together their 
own CFS committee. Of course we will pick 
the people who like us the most and will grant 
us CFS status. 

15. More involvement of the CFS faculty 
committee in the process and a greater 
commitment from fellow faculty members on 
the committees. Less emphasis on student 
evaluation numbers. A more transparent 
process. 

16. I know a few pre-CFS who are taking 
constant overloads; not by choice, but 
because if they don't required classes don't get 
offered to the students. This also stems in 
part from having to be part of a 
"foundations" group and STILL having to 
teach the regular load. 

17. Sometimes the explanations have seemed 
vague and/or unnecessarily complex. What do 
I need to do by when? I think more direct 
answers to those questions are very possible 
to provide. 

18. Portfolio assistance; Mentoring assistance; 
Faculty assistance; Helpful feedback from the 
dean or department chair. 

19. It seems like a lot of classroom observations 
are required, and it mostly just a hoop to jump 
through. Fewer visits would accomplish the 
same thing. 

20. Post clear requirements and expectations for 
CFS and the teaching portfolio. Currently, 
there is a myriad of documents from multiple 
sources that provide inconsistent, even 
conflicting, instruction. 

21. A more formalized way to observe teaching of 
several faculty from multiple disciplines who 
are know to have excellent teaching abilities. 

22. I'm not sure, I feel like it is a hoop that I must 
jump through and it is almost entirely based 
on teaching ability. Perhaps implementing 
measures that focus more on the value of 
faculty development would be useful. Can you 
really be a good teacher if you don't have time 
to learn anything or research anything new in 
your field? The CFS process could recognize, 
encourage, and measure outcomes in my 
personal academic progress as well. Of 
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course, then I would need more time to 
actually do that sort of thing. 

23. 1. Once the committee is no longer offering 
feedback, there seems to be very little in the 
way of guidance, so why prolong the process 
at this point? What is it that the University 
expects to happen in the last year of the pre-
CFS process? 

2. When faculty come with teaching 
experience from other institutions, there 
should be a way to shorten the evaluation 
period. In this case it isn't like a new faculty 
member who will polish a lot. Rather, we 
should be able to recognize in only a couple 
of years whether the experienced faculty 
member is able to adapt to the BYU-I 
Learning Model and teaching emphasis. 

24. I don't see the point to the "scrapbook". It 
takes a great deal of time for me to compile 
and even more for the Dean to actually read 
it. 

I am also concerned about the PhD 
requirement hanging over my head. The time 
frame seems to be very variable from hire to 
hire. 

I am concerned that a future student 
evaluation might really hurt my average; but I 
realize that we have to use some kind of 
objective measure to evaluate teachers. 

25. The only glitch was getting a standardized 
process. 

26. Needs to be outlined with much more clarity. 

Requirements for the portfolio need to be 
much clearer. 

The people that are assigned to be on the CFS 
Committee need to care about the process. 

The entire university faculty need to know 
what is being required, why, and what part 
they play in the process. 

27. See question #1. 

28. See comments in #2 

29. I wish that I could have more classroom visits 
and more valuable feedback. I feel that in an 
attempt to not offend anyone, the feedback is 
often very general, not specific enough to be 
meaningful. 

I would also like to be required to visit other 
classrooms across campus. It seems that we 
are all very busy and, unless it is required, we 
will not make the time to do this. 

30. My committee has been practically useless. I 
have individuals on the committee but have 
had only one of them visit my class. 

31. Less change. I have had at least three different 
sets of requirements in three years. My 
committee has a different understanding of 
the process than my Chair who has a different 
understanding of the process than my Dean. 

32. The committee management and 
recommendations could use more rigidity and 
formality so that we ensure that it gets done. 
Also, keep the process consistent for a while. 

33. Eventually I believe that the process will 
come to a regular process so expectations will 
be easier to articulate. 

34. A more formalized and consistent process 
that includes recognition of the work pre-CFS 
faculty do. 

35. The process has been less than 
straightforward. It would help to have more 
clear expectations, particularly with the 
portfolio. 

36. Reduce the duration. 

37. More consistent help from peers and 
supervisors. 

38. More information to department heads and 
deans. 

 

 

FULL-TIME FACULTY AND PROFESSIONAL DEVELOPMENT 

Summary of Comments—Many faculty members still have difficulty finding the time to stay current in their field. 
They appreciate that they now teach 12 hours a semester instead of fifteen; however, this teaching load is still 
heavy. The results of the survey demonstrate that 3 teaching preparations is still the most common number 
for 38% of the respondents, with about 23% having 2 preparations and about 21% having 4. It appears that 
most faculty have been unable to teach the 2 preparations a semester as proposed when the new three 
semester contract was established. 



 10 

The communication between the administration and faculty has improved; however, some academic policy or 
program changes are not announced directly to the faculty nor written down and distributed. Many faculty 
request that more opportunities for genuine two-way communication be offered; they tire of the frequent 
question-and-answer sessions between administrators and faculty; some observe that the structure of the 
communication assumes that only the faculty have questions—not possible recommendations or solutions—
and that only administrators have answers. 

How would you characterize the amount of time available to you to stay current in your field of instruction? 

1. With six different courses taught over a year’s 
span and the nature of the majors involved. 

2. With other administrative responsibilities it is 
a challenge to keep up with things. 

3. I find it hard to stay on top of teaching, 
grading, and mentoring responsibilities. I do 
attend regional and national training 
conferences at least annually, would like to be 
more involved in student-research, my own 
research, reading listserv discussions, and 
reading current research (peer-ref journals). I 
rarely engage in any of those activities. 

4. I just barely accomplish being ready for each 
class. I am living from day to day and week to 
week. 

5. Next semester I will begin to have the annual 
3-hr leave made available to me which will 
help me stay current; the last several semesters 
(years, actually) the time has been insufficient. 

6. It varies from semester to semester. 

7. Time to stay current is almost non-existent. 
The number of preps is misleading, as the 
development of new courses seems to be 
never ending. I am presently teaching my 
twelfth unique course and will be developing 
one more to be introduced in the fall. 
Professional development at this university is 
an absolute joke. 

8. If I manage my time well, I can read, make 
contacts etc., but with the new computer 
system I waste hours trying to help students 
and advise because the information is only 
sporadically available 

9. Nursing is difficult to stay current in without 
going to workshops regularly or being allowed 
to work. 

10. Teaching a new foundations class has kept me 
"on my toes." 

11. While I have had 3 hour leaves the last three 
years, all of them were to develop a new 
course or online course. None of them 

allowed me to address professional 
development. 

12. I put in far more time than is required of me. 
I mentor student research projects, but can't 
find the time to stay up-to-date in my field. 

13. Is the glass half empty or half full? 

14. Maybe it is because I haven't understood the 
freedom I had to plan and execute my plan to 
keep my [sic] 

15. My field has changed somewhat since my 
hiring date. The Foundations course I teach is 
extremely dynamic. I feel that keeping up with 
the international political, economic and 
cultural changes requires a lot of out-of-office 
reading. 

16. I am an architect; and the industry is 
constantly changing, so it is very hard to keep 
up. I am Department Chair and I do not have 
time to get a handle on what is happening. 

17. We are teaching the entire year which leaves 
little time to rejuvenate and also keep current. 
The time during each day can easily be filled 
with other committee work, course 
management, etc. 

18. I read a lot anyway. Yet my field is changing 
at such a rate that it is hard to know what I 
need to know. 

19. What happened to the four classes "two 
preps"? 

20. There is no time for anything under this track 
system for students or faculty. The 
administration doesn't seem to recognize this. 

21. Foundations courses are requiring so much 
preparation because they tend to cross 
discipline lines into areas with which faculty 
are not familiar. 

22. Area of specialization in addition to regular 
class load requires a significant amount of 
time to even maintain a satisfactory level of 
competence. 
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23. There's just not a lot of time to be out taking 
photographs and printing in the darkroom 
and digitally (I teach photography). 

24. With the demands of teaching and advising, it 
is nearly impossible to keep up to date in my 
field. 

25. I have tried to limit my number of preps but I 
have a heavy Service load that is not reflected 
in my contract. 

26. It would be sufficient if I didn't have other 
university responsibilities that require a good 
deal of time. 

27. Just very busy in overloads 

28. Always a feeling of inadequacy about staying 
"on top" of the subject matter. It is changing 
too rapidly. 

29. Fields of Instruction (emphasis on plural). 

30. There is NO time! 

31. We need to have more time to remain current 
in our area(s) of expertise. Perhaps instead of 
teaching four classes each semester, there 
could be three classes to be taught each 
semester and have more time to ponder and 
prove. 

32. At least three credits of teaching load 
reduction need to be allotted each year for 
faculty professional development, without 
requiring a written application. Faculty can 
then be help accountable for professional 
development each year. 

33. The pressure to improve my courses and 
teaching seem to swallow all the time I have. I 
am doing a better job teaching but I am falling 
behind in my knowledge. I have just gone 
from three preps to two (still three classes) 
partway through this semester due to team 
teaching and it makes a big difference. I can 
now breath, think ahead and do some reading. 
I recognize that this is probably a luxury that 
we can't always have. 

34. I am much less current in my field now than I 
was when I left graduate school. I am 
desperate for more time to maintain currency. 
It's okay that we're not a research institution 
and I'm glad we don't have a "publish or 
perish" mentality, but I would appreciate 
more concern about the need to maintain 
currency. 

35. In terms of keeping current in the various 
courses I teach, I feel that with the limited 
amount of time available, I must constantly 
rob Peter to pay Paul. 

36. It might be sufficient, but I have not made the 
time to fill out the paperwork. There is too 
much to do to keep up with regular day-to-
day demands. 

37. I'm not sure that having more time to 
research is the key to the hearts of these 
students. 

38. I spend most of my time keeping up with 
current classes, revising classes in response to 
"learning model" expectations, and managing 
preps. 

39. My health is going to require me to slow 
down some too. I haven't the stamina I once 
had. 

40. We teach and teach, that is saw and saw, but 
have no time to sharpen the blade. 

41. Very little. We are expected to be a jack of all 
trades. With the foundations classes it is even 
worse. In addition, we are asked to serve on 
numerous committees and can get a total of 3 
hours per year without going through a long 
petition, and then that has to count for your 
fellowship, leaving you no time to complete a 
fellowship that you really need to improve 
classes or teaching. 

42. Normally I would say Somewhat Sufficient, 
but I have a lot of new course prep in front of 
me. The sabbatical leave coming up this next 
semester should help catch me up with this. 

43. I spend a great deal of time reading 
assignments submitted on I-Learn. That takes 
most of my prep time at home. I spend 4 
hours every Tuesday and Thursday at two 
elementary schools for a practicum that, while 
time consuming, is only 1.5 units of load per 
block. The rest of my prep time during the 
day is spent with students, or pulling materials 
together for my other two preps. 

44. It's not necessarily a time thing, but the 
opportunity to travel to conferences and do 
other research is limited. 

45. This is not really encouraged nor supported at 
this institution. Pretending and having little 
faculty research conferences do not work. 
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46. I don't have enough time to read and think 
and rethink due to the number of classes I 
teach. Also, it would so much easier if I taught 
at the same time and days each semester so 
that I could be in a routine. 

47. I am almost always on overload. Next 
semester I'll begin to see the 3-credit-hr/year 
professional development time applied to my 
load, which will help. 

48. There is probably never enough time to stay 
current in my field of instruction. 

49. The problem with teaching a specialty class 
like I do is to find someone that can cover the 
class so that I might be able to take faculty 
leave. Taking a three credit leave isn't a 
problem. Taking a 12 semester problem could 
be. 

50. I do spend time researching in my discipline, 
but I cannot find time during the day to fit in 
this research. I generally spend time after 
hours on research that influences my course 
instruction. 

51. Too many class preparations and the classes 
have way too many kids per class. 

52. Whether I have time to stay current or not, I 
still have to stay current. 

53. I think those of us who really care about 
staying current force ourselves to try to stay 
current (conferences, journals subscriptions, 
our own research and writing). But the daily 
schedule on campus is so filled with classes 
and committee assignments, that it's a daily 
fight--and it shouldn't be. 

54. We have been 2 short in faculty for over 2 
years - applicants are being considered for fall 
2010 start. 

55. It's all a matter of motivation. 

56. My time is consumed with course 
development, delivery, and assessment with 
very little time for significant improvement of 
the course materials themselves. 

57. So much campus "service" (committees and 
task forces) that even though my technical 
schedule looks I might have some time, I 
really have very little except at home (where 
my highest priorities are now at risk). 

58. Thankfully, with undergraduate classes only, a 
generalized approach is sufficient for most of 
the preparation. I go with some general 

material and work to particularize a 
reasonable portion of each course. 

59. Little time to read or prepare additional 
materials for my classes. 

60. With all the stress on curriculum 
development, the time available to remain 
current is reduced. 

61. Easier now than when we had 4 preps and 5 
classes. 

62. I wish we had more time to be current. The 
problem is that some seem to think that 
keeping current detracts from teaching. In 
reality, learning what's current helps the 
students become more marketable. What's 
most selfish in a professor is one who doesn't 
ever change what they teach. 

63. With the 3 semesters and 5 preps there is no 
time. 

64. I routinely carry four preps. This makes 
staying current tough. 

65. Frankly...most days the challenge is to be 
ready for the next day since I'm also currently 
involved in three course development projects 
(non are PDL supported). 

66. Clinical supervision eats away at my ability to 
do this. 

67. Since I've started working at BYU–Idaho, 
staying current has been one of my biggest 
challenges. I would like to attend more 
conferences and present some papers. 
However, I find myself constantly trying to 
juggle home life, church assignments, and 
work. I feel overwhelmed at times. 

68. No chance for faculty leave, or professional 
development between semesters, and away 
from campus. BURN OUT. 

69. There is really no way around me teaching this 
many preps unless we hire more faculty in my 
field. 

70. Every committee assignment, every letter of 
recommendation for a student, every change 
in software (Jenzabar), every university 
meeting, every college meeting, every 
department meeting, takes time. Fairly quickly 
my time is used up, and there is very little time 
to stay current. 

71. This is in part due to my enrollment in a 
Ph.D. program. 
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72. If it was just classes, I would put somewhat 
sufficient but committee assignments and 
other things make it difficult. 

73. When we dropped to 13.5 week semester we 
lost the time needed to prepare and to more 
forward. 

74. I'm just keeping up with classes. I do get 
training once year or so and I value it very 
much. 

75. I participate on small-scale research with 
students in order to keep current in my 
discipline. I always seem to fall behind in the 
research, but we do the best we can given the 
time constraints that I have. 

76. Grading, were I more actively engaged in 
scholarship, would clearly eclipse any chance I 
had of staying current as I would like. 

77. Virtually impossible without the leaves. 

78. I work about 55-60 hours a week just keeping 
up with the changes in new courses. There is 
no energy left to pursue reading outside of 
that. I get a few new things brought in to my 
classes but there is no way that I have 
sufficient time to bring myself up to speed to 
teach classes that my academic training did 
not prepare me for. I am teaching subjects I 
have never taught before and have not had 
classes in for over 30 years. All prep for these 
courses is done "on the fly." 

 

How would you characterize the level of communication between the Academic Office and the faculty? 

1. Between excellent and adequate. 

2. Could be better. Effective communication is a 
two-way process. Responsibility rests on both 
sides. 

3. Communication in both directions seems to 
get blurred in the administrative levels 
between faculty and the Academic Vice 
President. 

4. Top-Down, Rigid, Uninformed. 

5. There is very little transparency and the many 
layers of administration don't always seem to 
be on the same page; it is often difficult to get 
timely answers to basic questions. For 
example: the CFS process (until just recently) 
has been difficult to wade through and make 
sense of; also, the process for taking leaves 
has been very confusing over the last few 
years. For instance, it had been difficult to 
find written documentation that spells out the 
definitive procedures for CFS and leaves. A 
recent experience (this last January) I had 
demonstrates how the "left hand doesn't 
know what the right hand is doing:" I was 
asked by the department secretary to submit 
dates for the transfer student placement tests 
we give in our department for the upcoming 
academic year to be included in the next 
catalog. These dates are determined by the 
start dates for each semester. I easily found 
the starting date for the Fall 2010 semester 
online, but could not find out from anyone 
when Winter 2011 or Summer 2011 semesters 
would start. I was eventually led to the 

academic office, who could not give me any 
information since those dates had not yet 
been approved. This of course meant that I 
could not set the exam dates by the deadline 
we had to meet for the preparation of the 
catalog. I did eventually get the dates, but 
after my deadline. I certainly understand the 
need to not release information before it is 
approved, but why is it that the deadlines for 
catalog information were set before the dates 
for the affected semesters were made 
available? Why do we not know the start dates 
for semesters that are set to begin less than a 
calendar year away? This type of information 
should be set several semesters (if not years) 
in advance to facilitate better planning overall. 

6. Again this varies depending on the intensity 
of the issues. 

7. The administration is good at telling us what 
they want us to do. There is absolutely no 
communication from faculty to 
administration. I guess inspiration is a one 
way path. 

8. There are so many policies that change, 
effecting students and procedures, but not any 
warning or explanation--particularly with the 
new computer system, but also with 
internships and other entities. 

9. Could we at some point PLEASE NOT 
presuppose an adversarial relationship 
between administration and faculty; i.e., could 
we NOT START with the presumption that 
the faculty is looking for every opportunity to 
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subvert the highest goals of education? Could 
we start with the assumption that 
OVERWHELMINGLY the faculty are 
faithful, dedicated servants of the Lord, 
anxious and prepared to bless their students? 
Thank you. 

10. I believe there is a great disconnect between 
faculty and administration in general, less than 
I have ever seen at this institution. 

11. We didn't get the finals schedule for this 
semester until midterms, so it wasn't correct 
on my syllabus. 

12. I have no problems. 

13. Seems to be plenty of communication, but in 
my mind it goes mostly one direction. I'm not 
sure how well the Academic Office really 
listens. 

14. Its all top-down. 

15. Less than adequate, but not inadequate. 

16. I feel well informed. 

17. I feel that the academic offices dictates and 
faculty follow. 

18. One-way street. 

19. The College has been great. But the 
administration is distant and Corporate. 

20. Faculty doesn't get the sense that 
Administration listens. 

21. I receive almost no communication about 
decisions from the academic administration. If 
that is because they tend to avoid making 
decisions that deeply affect my teaching and 
my students' learning, in order to allow my the 
widest autonomy to what I think is best, then 
lack of communication is the best form of 
communication. If, on the other hand, 
academic administrators make decisions that 
restrict my autonomy as a teacher and affect 
my ability to develop professionally, then 
they'd better communicate that to me and 
allow me to respond with the possibility of 
influencing that decision. 

22. I think it would be nice to hear what topics 
are being discussed in the Academic and 
Dean's Councils, and what direction we are 
heading in various ways. 

Also, it would be nice to know what our 
colleagues are up to with leaves, 
accomplishments, etc. 

23. What communication do we receive? I'm sure 
we receive information from the Academic 
Office, but there is a "brand" issue here that 
causes me to not be able to recall what I have 
received from that office in the recent past. 

24. The communication is one way generally. Top 
down. 

25. Communication should be a two-way process. 
The communication from the academic office 
is one-way. It is only to tell us what is required 
of us and what new policies have been set 
without consideration of faculty opinions, 
expertise, or desires. It is frustrating! 

26. I don't think it is great but I think it is getting 
better. There seem to be a lot of unresolved 
issues that don't get addresses but have a way 
of eventually working out. 

27. The Academic Office has to rely on the deans 
and chairs to communicate many issues. It is 
not feasible for the Academic Office to have 
close and personal communication with the 
faculty, unless someone has a good idea of 
how to accomplish that. I believe the 
administration would welcome ideas. 

28. We never know what or the WHY of their 
thinking? 

29. It would be nice if faculty had more input in 
the decisions that affect us. It would also be 
nice if the academic office would give reasons 
and justifications for the decisions that are 
made instead of simply telling us that "they" 
have thought it over and this is the direction 
that we will be going. 

30. The Academic Office needs to send out more 
written communications to faculty. They 
should not leave it up to the Scroll to 
announce major academic changes. Write 
policies, programs, and changes down in 
documents and distribute them to faculty. 

31. All communication goes downhill. No 
significant communication that I can see goes 
up. The question and answer format is 
significant. The faculty can only ask questions 
and cannot make statements. The 
administration appears to have all the answers 
and never needs to ask the faculty a question. 

32. I keep hearing about decisions that have been 
made that could have benefited from faculty 
feedback both in terms of the quality of the 
decision and the generation of support. Even 



 15 

just keeping us abreast of issues and decisions 
would help. 

I appreciate and trust those in that office but 
feel there could be some improvement. 

33. My sense is that the administration is not 
really interested in our concerns. 

34. I have the sense that much comes down the 
pike, but little goes back up. I would like to 
see a more balanced, two-way 
communication. 

35. They seem to make great strides to talk to us, 
but not with us. 

36. Depends on the issue. 

37. We are intelligent people. When information 
is lacking, we can invent something. There is 
much more emphasis on information coming 
down than on going up. These are good 
people in the Academic Office; I attach no 
malice to this—just call it a mistake. 

38. We are told what the administration has 
decided after "rethinking education." We are 
not asked to be part of the process of 
rethinking education in any meaningful way. 
After telling us what they have decided, the 
administration has a tin ear when anyone tries 
to express any concerns about decisions 
made. 

39. This is such an open ended question. If by 
communication you mean they are up front 
and keep up current on their thinking, I say 
the dean's and VP's are horrible, and president 
Clark seems open at all faculty meetings, but 
the information we get at the personal and 
department level is often completely different. 
If you mean do emails get to me, then yes it is 
adequate. 

40. I wish it were otherwise. They are good 
people; we just don't receive enough or timely 
information. Bureaucracy seems to trump 
other considerations, as well; their hands seem 
to be tied in many respects. 

41. There is little. It is basically do what we say or 
go somewhere else. 

42. Don't know. 

43. One recent experience: I was recently (mid-
January) asked by our department secretary to 
submit dates for the theory placement tests 
for inclusion in the 2010-11 catalog. To 
determine these dates, I needed to know the 

starting dates for each upcoming semester (F, 
W, S) and could not find dates for next W or 
S term from anyone. Eventually I was referred 
to the Academic office and was surprised to 
find that no one could let me know those 
dates because they were not yet approved (!). I 
don't take issue with the need to approve 
those dates before disseminating them, but I 
was astonished that there were not dates 
established for the beginning of a semester 
less than a year away, and that the deadline for 
submitting material to the catalog was before 
the dates for all of the semesters had been 
established! 

44. Our Department Chair communicates with us 
monthly, but sometimes the train has already 
pulled out of the Administrative station by the 
time we hear the news from our Department 
Chair. 

45. Academic Office = Administration? I should 
probably know who the academic office is... 
although that's probably my fault. 

46. The problem with communication here is that 
the administration thinks communication 
means telling the faculty what they want them 
to know (often less than what they need to 
know), whereas the faculty thinks 
communication means having a say in matters 
that impact our lives and jobs, or even 
evidence that someone cares what we think 
and then listens when we participate in the 
process. 

Thus, when the faculty say we want better 
communication, based on the administration's 
definition, they think what they need to do is 
say it louder, more slowly, or more often, 
which then contributes to the faculty's feeling 
that no one is listening and furthering the 
perception that the administration is 
capricious and insensitive. When the 
administration thinks enforcing policy is more 
important then helping people, we are in a 
sorry state indeed. 

47. In the Counseling Center, we don't receive 
any communication from this office. Should 
we? Are there things that apply to us? We 
used to benefit from the brown bag lunches, 
but we don't get notified of them any more. 
What about the faculty trips? The last I heard, 
we were still supposed to be eligible for them. 
But we don't receive any information about 
the trips. 
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48. The Academic Office relies on Deans to 
transmit information to faculty. Any hitch in 
communication is often a result of what a 
Dean chooses to share and what he or she 
does not pass on. 

49. The "communication" is one way, as far as I 
can tell. It does appear that the administration 
listens to student concerns, but faculty 
concerns, to my knowledge, are 
"communicated" to administrators, but largely 
subsumed under administrative imperatives. I 
think this may be because we seem to have 
confused the church with the school and 
superimposed the church's system of 
ecclesiastical governance over an educational 
institution, where individuals are paid (and not 
called by prophetic authority) to do their jobs. 
In one Q & A, President Clark prefaced the 
meeting by saying he would invite only 
"inspired questions." In my humble opinion, 
this kind of rhetoric borders on spiritual 
abuse, and I think once it's no longer a part of 
our culture, then the Spirit of the Lord can 
truly be among us. I think all Q & A's should 
follow Elder Scott's model: roving mikes, 
completely open forum, unprepared questions 
and answers. 

50. Progress reports are inadequate. 

51. Most of the time, it seems that the Academic 
Office and Administration are "telling us" 
something, and then calling for us to ask 
questions of them, rather than asking US 
questions about the realities, difficulties, and 
our real-life faculty experiences, and asking 
for our own ideas and suggestions. 

52. At best, any communication that seems to 
take place is one-way: comments go in, but 
nothing seems to come out. 

-What are the issues being discussed in the 
Academic Office that will have an impact on 
my role as an instructor? 

-Does the Academic Office need or seek 
feedback on ideas that are still in "discussion 
phase"? Adequate but supercilious. 
Remember the recent survey asking about 
communication between the university and 
the faculty, implying that faculty aren't even 
part of the university? 

54. It is extremely rare for a President to be so 
accessible. In addition to frequent open Q&A 
sessions, I feel that I could email any 

administrator at any time with any question. 
The administration on this campus does a 
fantastic job of communicating to and 
receiving input from the faculty. 

55. Information just doesn't flow downward as 
well as it could or should. 

56. Decision or policies appear with no reasoning 
of evidence to back up the decision and 
apparently little faculty/department input. 

57. The door is open and the people accept and 
listen. 

58. We need to counsel with our councils. We 
don't need more monological messaging. 
We're on the same team, so let's work on this 
stuff together. 

59. I am not a fan of these guys. I have been lied 
to and treated poorly. 

60. The Academic Office communicates one way 
-- "down" to faculty. 

61. They only tell us what they want to tell us, 
which is not always the full information. They 
don't listen to us because everything they do is 
inspired, and if we don't agree we must not be 
living right. 

62. We are in dire need of an office of good ideas. 
Management keeps thoughtful approaches 
from developing. 

63. There is certainly top down direction - 
Excellent 

Bottom up input - Inadequate 

64. I appreciate the communication we receive; 
however, I would like to hear regular 
messaging/updates from the Academic Office 
regarding changes and/or policies taking 
effect. 

65. It is so much better now than it was with the 
previous Academic VP. So much better. 

66. Communication in which direction? 

Academic office to faculty - adequate 

faculty to academic office - inadequate. 

67. Isn't the purpose to work through our deans 
anyway? 

68. I think both parties could use some 
improvement. 

69. The last 2 semester (spring and fall) we have 
had poor communication from them on 
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advising and curriculum changes that we were 
not told about. Even when we found the 
mistakes and worked on changes, they said 
that they would fix them and they did not. We 
had to repeat many this many times until 
change occurred. 

70. I don't how many times I've seen choices 
come from the top down, with little 
investigation to what is going on at the 
teacher student level. Not that the top does 
not have great insight and inspiration, but the 
process of making changes to help students 

and teachers would have been augmented if 
top would have spent more time looking at 
issues impacting teacher and students. 

71. It seems there is better communication in 
both directions with students and academic 
office than there is between faculty and the 
Academic Office, which seems backwards to 
me. 

72. I feel like all things come from the top down 
and that most new additions of requirements 
simply pull more time away from our teaching 
and preparation to teach. 

 

 

FACULTY LEARNING FELLOWSHIP APPLICATION AND REVIEW PROCESS 

Summary of Comments—Faculty members are very pleased that they now have a written Faculty Learning 
Fellowship application form and documented review process. Although the available document standardizes 
the application and review process across campus, several faculty commented that it seems to have been 
written specifically for the Performing and Visual Arts College, and the language has not yet been revised to 
be generally applicable to all colleges. 

Faculty members are pleased that the review process has a peer-review component; however, many think that 
the peer-review component should only be applied in the 12 credit review process. Many faculty note the 
significant obstacles posed by having to apply 16 months in advance for a 3 hour Fellowship and then having 
to follow the same application and review process (except for approval by the Academic Office) as for the 12 
hour Fellowship. They request a greater distinction between the demands of a 3 hour application and that of 
a 12 hour and a greater distinction in the review process between the two levels as well. Many faculty 
members suggest that the 3 hour application and review process can be handled at the Department level (with 
a possible appeal process to the college level). Faculty also request that clear policy-based justifications be 
given when Fellowships are denied. After Fellowships, some faculty members suggest even greater 
accountability for their use of the Fellowships. 

How well does the BYU-I Faculty Learning Fellowship Policy (found on page 3, point 4 of the attached document) capture the 
purposes for which Professional Development Fellowships should be granted? 

1. Simplify. 

2. I think it is too complicated and does not 
allow for simple course revision and then 
show the new course built in I-Learn. More 
paperwork is not what we need. What was 
wrong with the past approval process through 
the dept. chair and/or dean? 

3. Sometimes renewal experiences will influence 
the departments and the students in our 
classes by means other than being brought to 
class in an activity that fits directly into the 
model. For example, by doing field research a 
person brings back into the classroom an 
understanding and experience that 
strengthens and legitimizes the field of study, 
the university, faculty member and the 

department. Here is an analogy. We choose 
Devotional Speakers because of their 
experience and authority they bring to the 
gospel topic. This authority comes out 
experience. We could ask a student who 
knows how to invite the spirit and they could 
present a meaningful message. But the person 
with experience brings legitimacy in the 
message. The faculty who has been there or 
experienced the discipline brings valued 
legitimacy to the classroom. That said, I do 
appreciate the future opportunities for 
learning fellowships. 

4. In arts-related fields, the faculty member's 
ability to practice that art is an essential, vital 
key to continued development in the field. 
While the current policy seems to allow for 
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interpretation that supports a faculty 
member's ability to practice music (or paint, 
or dance, or act, etc.) as a part of professional 
development, it is not in any way explicit, and 
perhaps needs to me made at least a bit 
clearer. 

5. If we received a fellowship for each new 
course we taught, we would have one nearly 
every semester. To stay current in my field, i 
would need to do research that is beyond the 
capability of most of our students, as they 
simply do not have the background to 
conduct true scientific research until they are 
approaching graduation. Restricting our 
research to that level is like asking a concert 
pianist to restrict his/her instruction to 
"Chopsticks." There seems to be no 
understanding by the administration that the 
enthusiasm a scientist receives from actually 
doing science is passed onto the students. 
Without leave, there is no time to conduct 
research of any significance. If that research is 
confined to areas where students can directly 
participate, they might as well ask us to play 
"Chopsticks" for the rest of our careers. 

6. If capturing the process is the right term, it 
captures the purposes determined by the 
administration. 

7. Do we really have to take a 3-credit leave just 
to spend the time and energy to apply for a 3 
credit leave? 

Brigham Young University-Idaho provides 
load reductions and leaves for a variety of 
important curricular and professional 
development projects. Successful projects will 
have demonstrable and significant outcomes 
that benefit students, FACULTY [does this 
word have to be a SHIBBOLETH??], 
programs, and departments. Well conceived 
proposals that have broad impact for 
students, PROFESSIONAL 
DEVELOPMENT OF FACULTY, and for 
the department will have the highest priority. 

Applications will be reviewed by faculty peers 
on the college Faculty Development 
committee. In order for department chairs to 
prepare their curricular plan, this committee 
reviews applications 16 months (four 
semesters) (Come on—let’s relax here a bit) in 
advance of the planned leave. A faculty 
member is eligible to submit a Fellowship 
application prior to the completion of their 

fifth year of continuous service. The actual 
leave, once approved, will take place during 
the sixth year of service. 

8. This question makes no sense. 

9. I don't know. 

10. In my field, one learns by doing. There is no 
clear provision for going out and working. It 
needs to be curriculum development or 
research. I suppose I could craft a proposal 
that uses the right words, but it was my work 
experience that qualified me for this position 
in the first place! Now I am a "dinosaur" and 
need to go immerse myself in the field again. 
Research is not the same as doing it! 

11. I think the policy is good. It has been 
appropriately applied in my college (PS&E), 
but has not been applied well (from my 
perspective) in most other areas of campus. 

12. I don't use it. 

13. Cumbersome and unrealistic. 

14. I noticed that leaves are granted for 
Institutional priorities--doesn't faculty 
development for its own sake count? 

15. Seems to miss the professional development / 
skill maintenance aspect of faculty. 

16. Very instructor oriented. I think the statement 
"directly benefits students" from this 
document sums it up. 

17. I believe the 3-hour releases should be 
automatic as long as a faculty member is in 
good standing. 

18. The purpose of the form is for faculty to 
justify leaves. It isn't clear whether an annual 
3-credit leave must run this gauntlet or 
whether the value of that annual leave for 
faculty is assumed, therefore, making the 
submission of the form unnecessary in those 
cases. Do annual 3-credit leaves require such 
extensive justification, or will their approval 
and scheduling be assumed and pro forma? 

19. Maybe I'm supposed to learn from the review 
process if a proposal is okay, but it would be 
nice to know before trying that I was in the 
ballpark. 

20. The emphasis is on course development and 
teaching. There is no allowance for 
scholarship. Scholarship is the foundation of 
Professional Development. I would like to 
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have the administration recognize that we are 
scholars and that is what puts in a position to 
be able to help students. Nothing in the list of 
projects captures the absolutely critical 
process of the development of scholarship in 
one's chose discipline. Scholarship in teaching 
and learning is appropriate for those in 
education. My Ph.D. is not in education and I 
would like someone to respect my need to be 
a scholar in the area that I love and in the area 
that I use in the classroom with my students. 
Can the administration understand that 
pursuit of my professional interests will make 
me a better teacher? Nothing has informed 
my teaching better than scholarship in my 
field and nothing else ever will. 

21. There may be some exceptions to those listed, 
which would be reviewed and considered. 

22. Should include more emphasis on 
development of the faculty, along with 
benefits to students and programs. 

23. It lacks short-term professional development. 
The departments are limited on travel and we 
have little opportunity to attend conferences. 

24. There are other professional development 
activities that are worthy of recognition rather 
than limiting these to teaching. 

25. More emphasis should be placed on the value 
of faculty professional development. 

26. My view of "professional development" 
somewhat differs from that of the university. 
From my perspective, professional 
development involves "sharpening the saw" 
of our chosen field, not reworking our current 
course offerings. My opinion is that we 
become more effective teachers by remaining 
active in our chosen fields, including pushing 
new frontiers in that field. Textbook 
regurgitation doesn't cut it. Personally, I'm 
much more enthusiastic and passionate about 
my field when I'm able to be involved in it, 
and that shows in my teaching. I don't think 
that professional development should be 
offered from improving a course--that's our 
job, not professional development. 

27. It is somewhat restrictive in the types of 
fellowship granted. 

28. I get the sense that if I just wanted to take a 
semester leave to write a book or articles that 
I want to publish, it would not be approved 
because, even though it will enhance my 

knowledge and participation in my own 
discipline, it doesn't do enough to 
DIRECTLY help students or benefit the 
university. 

29. I don't see that the guidelines provide for 
increases in content knowledge (or getting 
updated on advances in the person's field of 
study). Accommodation is made for the 
scholarship of learning and teaching, but not 
getting refreshed in content. 

30. Where is the freedom to pursue new ideas or 
new projects or new research for the sake of 
intellectual curiosity and stimulation? Our 
hands are tied. 

31. There appears to be a fairly narrow definition 
as to what activities will improve the quality of 
education at BYU-I. If these criteria are 
applied with flexibility, they should be fine. 
However, some of the greatest benefits often 
come by allowing the professor to pursue 
creative activities that refresh the thinking and 
open the vision to current research in the 
teaching fields. 

32. Faculty are desperate for more time to devote 
to their day-to-day responsibilities. The policy 
as written is too exclusive. Load release 
(particularly the 3-hour variety) should be 
offered as a way to help faculty enhance their 
current offerings and help maintain currency 
in their field. 

33. The policy emphasizes curriculum 
development, student research, the 
scholarship of teaching & learning, and 
enhancing the accreditation reputation of the 
university through pursuing advanced degrees. 
However, it does not address the needs of a 
goodly number of the faculty who simply 
need an opportunity for a re-immersion in 
their subject matter that will deepen their 
knowledge and allow them to return to 
teaching with renewed enthusiasm. 
Administrators should see the practical value 
to the students and the university of fresh and 
vibrant teachers. 

34. Improving the professor's expertise alone is 
not viewed as improving the university. 

35. As my field evolves, I need to broaden my 
training and experience to serve students. I 
don't discount the need for enhancement to 
my 'scholarship of teaching and learning,' but 
I don't see discipline-specific experiential 
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learning in the LF project focus areas. (1. 
curriculum dev, 2. course-related discipline 
research, 3. mentoring student research, 4. 
faculty dev. in the area of the scholarship of 
teaching and learning). 

36. I think that "faculty rest" is always a factor in 
such applications and should be allowed on 
the application. I frankly don't think that this 
is a "research institution" and that research-
oriented q's are not particularly relevant. 

37. I always feel guilty because I feel like writing 
down "staying current in field" is not 
beneficial enough to the students to justify a 
leave request. Yet, I don't know how I can 
continue to effectively teach if I don't stay 
current in the field. 

38. It is very difficult to do anything truly 
meaningful for the faculty member under 
these parameters. 

39. Haven't completed one yet. 

40. I really know very little about the Faculty 
Learning Fellowship Policy. I haven't been 
able to take advantage of the 3 hr leave 
opportunity because I have always taught in 
overload. My understanding is that if in 
overload, the faculty member is not eligible 
for the leave. 

41. In principle they look fine, but in reality, if 
what the faculty wants to do does not meet 
the exact preferences of the admin, it's not 
going to happen. . . even if the proposal is 
within the scope of the purposes. When I 
applied for a full time leave (sabbatical) I was 
denied despite meeting three of the designated 
purposes (older form). 

42. It does not allow for freedom of professional 
development. The faculty member is at the 
mercy of the administrator to decide what 
he/she can do. The applications have to be 
"approved" which is not indicative of 
freedom of academic thought. 

43. Academic research for the purpose of staying 
active in the field should play a bigger role in 
my opinion. 

44. I read "research" to include creative projects, 
but it would be nice if creative projects were 
validated by being mentioned specifically. 

45. These areas of study that focus on teaching & 
learning are certainly commendable and 
should be the primary focus of our continued 

learning. Additionally, however, faculty in 
arts-related fields must continue to hone their 
own artistic skills (i.e. practice/create). While 
it may be possible to justify this type of 
activity in the language currently provided, it 
is not particularly explicit. 

46. The focus is on curriculum and students first, 
but is broad enough to include personal 
development in humanist endeavors like 
painting or writing. 

47. Although things have changed in regards to 
Faculty Learning policies (i.e. sabbaticals), it is 
nice to see a document in print with the 
program policies instead of word of mouth or 
urban legend. 

48. The form presently requires applicants to 
justify their leaves on the basis of benefits to 
the university, students, and faculty. In one 
way, this demonstrates a lack of faith and 
curiosity. Many great research projects begin 
with unanswered questions and therefore can't 
be laid out in pre-digested benefits. I would 
hope that any faculty member who takes a 
leave intuitively understands how it will 
benefit everyone in his/her sphere of 
influence. Academics are here because they 
are self-motivated, are curious, and love 
learning. 

49. There appears to be a catch-22 in this policy. 
While there is a need to anticipate and plan 
for leaves so adjustments/replacements in the 
teaching load can be made, it seems that the 
needs for leaves (especially curriculum 
development) are more immediate. I'm not 
going to wait 16 months to start developing 
new course materials when I know that the 
existing materials are of such poor quality. 

50. If there are qualified faculty to cover without 
available faculty going into overload - there 
purpose is really useless. 

51. It is too academic and restrictive in nature. 

52. Again the stress on curriculum development. 
Often times, investigations into one’s field 
lead to new curriculum. But curriculum 
development for the sake of curriculum 
development is strange. 

53. I think it's great that there is a system in place; 
however, creative work by faculty is not 
mentioned at all on the document. 
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54. I like what's there, but I don't see anything 
that suggests it's okay for teachers of creative 
arts to produce creative work using a 
fellowship. I'd like the university to do more 
to support artistic creation. 

55. Professional development is NOT curriculum 
development. Professional development 
should be for the improvement of the faculty 
in his/her field. 

56. In our area they are given for any dumb thing 
and the same faculty always gets them and 
some of us never get them. I've had 1. 

57. But due to teaching assignments, a 3.0 PDL is 
often little more than an overload project. 

58. 12 credit leave about right 

6 credit leave confusing 

3 credit leave much too involved - just work 
with your Dept. Chair. 

59. The document does list purposes for Faculty 
Learning Fellowships for Professional 
development. But in my experience so far 
none of these reasons are awarded leave. 
Foundations leaves come without application, 
and professional development is never 
granted a leave. 

60. Professional development should not be 
defined solely based on benefits to secondary 
groups. 

61. Hope there is time to do it. 

 

How would you characterize the 3 hour Faculty Learning Fellowship application process (pages 1 and 2)? 

1. Lead time is excessive and approval process 
more complicated than necessary. 3 hour 
leaves should be nearly automatic, maybe 
even required. Of course faculty should be 
held accountable through documentation of 
their development efforts. 

2. Simplify. 

3. I do not believe it is fair, necessary, or 
accurate to ask us to plan our FLF four 
semesters in advance. For example, I applied 
for a 3-credit FLF for Spring, but I am certain 
I will want to do more follow up next Spring, 
but they now tell me I have to submit the 
application for Spring 2011 NOW! We don't 
know the needs this early. I can see doing it 
for one year, or three semesters, but it is going 
too far to ask us to make plans four semesters 
in advanced. As it is, I will have to make up 
something, then ask to revise it and this seems 
like unnecessary paperwork, once again. 

4. The reality of this shorter leave seems 
questionable. Very few have ever been 
granted in our department. 

5. Do we really have to take a 3-credit leave just 
to spend the time and energy to apply for a 3 
credit leave? 

Brigham Young University-Idaho provides 
load reductions and leaves for a variety of 
important curricular and professional 
development projects. Successful projects will 
have demonstrable and significant outcomes 

that benefit students, FACULTY [does this 
word have to be a SHIBBOLETH??], 
programs, and departments. Well conceived 
proposals that have broad impact for 
students, PROFESSIONAL 
DEVELOPMENT OF FACULTY, and for 
the department will have the highest priority. 

Applications will be reviewed by faculty peers 
on the college Faculty Development 
committee. In order for department chairs to 
prepare their curricular plan, this committee 
reviews applications 16 months (four 
semesters) (Come on—let’s relax here a bit) in 
advance of the planned leave. A faculty 
member is eligible to submit a Fellowship 
application prior to the completion of their 
fifth year of continuous service. The actual 
leave, once approved, will take place during 
the sixth year of service. 

6. To be honest, it is a bit discouraging to have 
to go through that much red tape. My time is 
limited as it is, and this only adds to the 
burden. There used to be greater honor 
between faculty and administration in these 
matters. Now I wonder. 

7. I don't know. 

8. I just did it - not a big deal! We should be 
doing this anyway as we plan our leave. 

9. I don't feel it applies to me because I don't 
have the time or the faculty resources 
available for me to take a leave. The only way 
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for me to take a leave would be to not offer 
some of the curriculum. 

10. At least in PS&E. 

11. I don't use it. 

12. I have not tried. 

13. It's a 3 hour leave. Some departments grant 
them without even asking for an application; 
others require the application, blood 
withdrawal, an exam, and a letter from a 
General Authority, metaphorically speaking. 

14. Should this be between the department head 
and faculty member. Why do we have to have 
a committee for everything on campus. We as 
faculty are already stretched. 

15. It has become too cumbersome. 

16. As we know, often our ambitious proposals 
don't mesh with our actual results, and details 
as to what we'll "find" often prove less than 
our intentions. 

17. I don't apply because it is too vague. 

18. I think the detailed explanation is too 
demanding and will discourage faculty. 

19. I think the year in advance requirement for a 
3 hour leave is difficult. I recently put in for 
one of these and frankly I think my idea for 
that leave will change by then. 

20. Perhaps there should be better distinction 
made between the leave lengths (3, 6, and 12 
hr) in the application process. It appears that 
the process requires the same detail for a 3 hr 
as it does for a 12 hr fellowship. 

21. Well, the application isn't that tough, but it is 
too involved; should be an automatic process 
for faculty in good standing. 

22. It currently works. However, there seem to be 
a lot few people looking for opportunities 
with the new plan. I apply every year for one, 
and it doesn't take a lot of time, however I 
wonder if the "deliverable" at the end is 
preventing people from applying. The current 
program is insufficient to start up an 
undergraduate research program in 
Mathematics, as I would need 3 hours every 
semester for over a year to really get students 
into a problem. One semester is insufficient. 

23. The level of justification difficulty should 
reflect the extent of the leave. 3-credit leaves 

shouldn't require nearly the effort required of 
12-credit leaves. 

24. Having not experienced the process, I am not 
qualified to answer this question. 

25. As long as "just right" doesn't mean that the 
dialogue has ended -- it seems reasonable, 
though. 

26. It was given too late this year to use it. 
Hopefully, for next year I can use it better. 

27. When a faculty is in a small department, 
leaving for any length places as unfair burden 
on colleagues to pick up the slack. 

28. Too many people are involved in the process. 
I see no reason to have a department 
representative as part of the decision. 
Department Chairs are quite capable of 
assessing the value of a leave and know the 
needs and abilities of their departments better 
than committee members. The application 
process is another example of the 
administration's belief that they must regulate 
everything. I feel it shows a tremendous lack 
of trust in the faculty. 

Applying for a leave 16 months in advance 
isn't feasible. It is too hard to anticipate what 
will be happening that far in advance. I can 
see having this requirement for 12 hours 
leaves but it seems excessive for 3 hour leaves. 

29. I think the form is straightforward and I like 
to idea of consistency. I assume that the same 
standard of rigor or substantiation would not 
exist for three hour leaves. 

30. Didn't even know it existed in our 
department. 

31. It will be easier to judge after I have been 
through the process--but it doesn't look to 
obnoxious. 

32. Difficult in the sense that it must be 
completed so far in advance. 

33. We have to apply to early. We seldom know 
what to work on a year in advance. Most of 
the time, a 3-hour leave needs to be granted 
to work on something that requires immediate 
attention. (a new idea or stoke of "genius" 
that has immediate application for a class, 
etc.). 

34. Why don't we leave this to the department 
chairs to decide for their department(s)? They 
know better than an impersonal committee 
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what needs to happen for the individual 
faculty member and their department for a 
three hour leave. 

35. The 3 hour application process is much too 
difficult. This paperwork is too cumbersome 
to complete and submit every year. 
Complicated paperwork defeats the purpose 
of allowing faculty members time to develop 
themselves professionally. 

36. It's sad that if a faculty member wants to 
improve, he or she must justify that. If a 
faculty member wants to stay the same old 
dud forever, and never do a leave, there are 
not special forms needed for that. 

37. It's not worth the effort. 

38. Because we have not gone through this 
process yet, it is unclear what is really 
expected. Even the committee members can't 
offer clear expectations. So although the 
application form appears to ask for a lot, it 
isn't clear what is required in the case of 3 
hour fellowships. The demonstration of clear 
outcomes for such small time allotments may 
actually reduce the effectiveness of these 
smaller fellowships (again depending on the 
expectations of the final reports). 

39. This is WAY too cumbersome, particularly 
for the three-credit leaves. Does the 
administration have no trust in us? Can they 
not just assume that we will appropriately use 
load release? 

40. I understand the need for rigor, but any 
simplification would be much appreciated, 
particularly for the 3 hour leave. It's an 
exaggeration, but one gets the impression one 
would need leave time to complete the 
process. 

41. I don't know any one who has used it. 

42. There is an overriding feeling at this university 
that things don't need to be earned. Perhaps 
we should suck it up and just get the job done 
instead of complaining and passing the buck. 
Accountability is key and that has not been 
the case in the past in my not so humble 
opinion. 

43. The suspicion seems to be that faculty will 
take advantage of the leaves to do nothing. 

44. I find that further restrictions as to project-
type exist in our college. When I asked what is 
being approved, I was referred to a member 

of our college committee who gave two 
examples. When I shared what I was 
interested in, he said, "That sounds like a 
really good project, one which meets the 
purposes of the leave really well. 
Unfortunately, that is not the sort that is being 
approved right now"—which seemed to be 
student research & advanced degrees. In other 
words the process is not nearly enough. 

45. Haven't completed one yet. 

46. It is silly. The whole thing should be 
institutionalized. It should be part of the 
system when a faculty member goes on a 
sabbatical. There should be no groveling or 
begging or waiting for the right time. 

47. What is difficult is finding someone to cover 
your class! 

48. I realize there are faculty who lack Principles 
of Personal Honor so it is now necessary to 
penalize those of us with integrity who use 
our 3 hour Fellowship Leave for worthwhile 
reasons. 

49. This semester, in a matter of a few weeks, it 
was decided that I will start teaching a 
Foundations course next semester. I wish I 
would have thought of that a year ago. Since I 
didn't, here I am preparing once again to 
teach a course for the first time without the 
benefit of a fellowship. 

50. Having to have this much detail 16 months in 
advance is ludicrous. If you're collaborating 
with someone else on a research project, say, 
no one else plans anywhere near that much in 
advance. The students who might participate 
in planned mentored research are not even 
enrolled yet at that time scale. I understand 
the need for planning for course coverage and 
things like that, but there needs to be an 
acknowledgement that details are necessarily 
scarce that far in advance. 

51. It would be nice to have a standardized 
deadline so that faculty always know when 
applications are due. Also, the heart of the 
application process is the bulleted list of 
questions, yet this list does not stand out. 

52. The process encourages faculty make a 
thoughtful plan and then to develop a culture 
of accountability and report/share the results 
of their release. 
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53. I think it would be much easier if a faculty 
member wanting 3 credit hours of FLF 
should just be able to clear that through his or 
her department chair instead of going through 
the paper work process. 

I understand the paperwork process in that it 
keeps a good record of when someone takes 
FLF leave. 

54. It is labor intensive for already over burdened 
faculty. 

55. I think fellowships should be automatically 
scheduled for ever full-time faculty member 
on campus. Assume we have projects and 
authentic questions--don't discourage it by 
making the process of difficult than it has to 
be. 

56. I recently applied for a Faculty Learning 
Fellowship and received it. 

57. See comment above. 

58. In some ways, the whole thing seems 
overwhelming (whether for a 3, 6, or 12-hour 
project). The main problem is that the 
application process and standards change so 
often that we don't have a chance to become 
familiar and comfortable with them. I was 
given a completely different form just two 
weeks ago by my college dean. It's like they 
deliberately make the process as confusing as 
possible. 

59. Should be approved just by department chair 
in oral visit and discussion. 

60. As long as the college Faculty Development 
Committee functions as an advocate and not 
an adversary, the process is just fine. 

61. I think it demonstrates the proposed project 
and the issues the release time might cause. 
The bigger question is whether or not there 
release time available to all faculty? The 16 
month advance planning for a 3 hour leave 
seems excessive. 

62. Difficult isn't the word. Cumbersome is more 
like it. That's a lot of paper filing for a 3 credit 
leave. I also wonder how I can apply 16 
months in advance when my teaching 
schedule is a complete mystery to me. 

63. We have to apply 16 months in advance? We 
generally don't even know what our class 
schedule will be 16 months in the future. How 
can we detail how the department will cover 
the leave when we won't even know what 
we'll be doing in 16 months? Things here 
change so quickly that seeing that far into the 
future is virtually impossible. 

64. A paperwork nightmare. I don't take 3 hour 
leaves because it takes so much time in prep 
and follow-up for oversight. 

65. This biggest problem with this system in our 
department is no one really is available to 
cover certain classes to actual feel good about 
applying. If I take a 3 credit leave someone 
else suffers ether the students or another 
faculty member. 

66. It is a 3 credit leave - not national security 
clearance. 

67. I don't believe this process works at all. I have 
applied for a development leave every year I 
have been here at the request of my Chair. My 
Chair has commented negatively on my 
professional development part of my 
portfolio. But no professional development 
leaves have been granted in my department 
since I have been here. 

68. All of the classes I teach are 6-8 load hour 
classes - a 3 hour FLF is useless to me. 

69. Seems a lot of work for 3-credit release, 
especially for the committee members who 
review the applications. 

70. three-hour leaves should be more informal, 
and worked out at the department level, rather 
than going through the entire proposal 
process. 

71. 16 months in advance is excessive. 

72. Not difficult, just time consuming. 

73. The word "difficult" is not appropriate here. 
Time consuming, cumbersome, unrealistic 
time frame, and burdensome to our file 
leaders are the words that come to mind on a 
3 hour leave. 

74. Maybe if our department chair believed in 
transparency and didn't play favorites, things 
would be easier. 
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How would you characterize the 3 hour Faculty Learning Fellowship review process (page 4, point 5)? 

1. The application process was once a year, and 
is twice a year in our college. Is it to be three 
times a year? 

2. Simplify. 

3. The process is ok, but again, it does not seem 
that very many of these are sought or granted. 

4. Not sure why the College needs to be 
involved. 

5. I don't know. 

6. Seems reasonable. 

7. At least in PS&E. 

8. See above. 

9. NA 

10. Again, it's a 3 hour leave. Is there any trust for 
faculty who take a three hour leave? Honor? 
Respect? 

11. See above comment. 

12. Need to have a notification deadline so 
schedule arrangements can be made. 

13. Not only too complicated, but the reasoning 
is too restrictive and vague. 

14. I would recommend keeping the three hour 
approval at the department level. We have a 
five year plan and try to follow it as close as 
possible; however, our college requires a 3 
hour request a year in advance. I believe this is 
too much in advance. 

15. An overkill process for a 3-hour release time. 

16. What do you mean by consulting with the 
faculty development committee? 

17. I always get it approved. I don't really know 
what goes on. 

18. The bureaucratic demands should reflect the 
extent of the leave. 

19. Having not experienced the process, I am not 
qualified to answer this question. 

20. It seems reasonable. 

21. I don't really know how it works, but it looks 
reasonable. 

22. My concerns here are very similar to those for 
page 3, point 4. The closest it comes to 
real scholarship is with sub-point c. However, 
once again it has to improve teaching and/or 

represent beneficial research. The beneficial 
research is very nebulous. I could spend my 
time writing a literature review that would 
bring me up to date on topics that are 
important in my field and would certainly help 
me in the class room but do they have to be 
published? Do they have to be shared with 
someone? Again, personal scholarship doesn't 
seem to be valued. 

23. I think that the review process would take a 
lot of the committee’s time when that level of 
approval might not be necessary. Still it is not 
a bad idea to have the process be uniform. 

24. Teachers who need prep to teach foundations 
or a new advanced class, may not be aware of 
that need in time for a 16 month advance 
notice. 

25. Our Department chairs know what our 
immediate needs are better than a committee. 
These leaves could be granted must sooner 
having chairs review and grant 3-hour leaves. 

26. See the comment for question 2. 

27. The review process is way too complicated 
and lengthy. This process requires so much 
work on all involved that it defeats the 
purpose of giving faculty members time to 
develop themselves professionally. 

28. I wouldn't consider preparing a "video" for a 
class professional development unless you 
were a film instructor. Preparing a "student 
study guide" is considered professional 
development? Really? I thought that was part 
of the job. 

29. The department chair is best qualified to 
judge what will benefit his/her faculty 
members and the department. Give him/her 
the authority to grant the FLF or not. 

30. The process for 3-hour leaves should be very 
simple and require nothing more than the 
approval of the department chair. 

31. Same. 

32. I have no idea. 

33. I really think this process should be between 
the Chair and the individual faculty and not a 
detailed form. Instructions could (and should) 
be given the Chair, but not in a formal way. 
Let's trust our Chairs! 
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34. I have to admit I am more inclined to just 
suffer through burn out than go through this 
process. 

35. I find the approval process to be either 
arbitrary, or the expectations of our college 
committee not clearly enough articulated. 

36. Haven't completed one yet. 

37. The way it is now, seems to go through too 
much of a hassle. I understand the principle, 
however, the 3 hour leave should be 75% 
within the department. 

38. It should be part of a system and not an 
application process. 

39. The review process is mysterious. The process 
is constantly changing; the process lacks 
transparency. 

40. This application process is buzz-saw overkill 
for what ought to be a simple and easy 
process to get some load release for 
professional development. 

41. Is the review process reflected in the form? 
Do the department and college’s comments 
on the form take place during part of the 
review process or before the process begins? 
Why is it necessary to speak with members of 
the Faculty Development committee prior to 
submitting the form? Is this a formalized 
conversation or a "chat over the water 
cooler"? 

42. In our college I think the blind review John 
has set up is working well. 

43. See comment to number two above. 

44. It seemed like my review process happened 
quite quickly, but mostly because of the 
support I had of both my college dean and 
department chair. It might be different in 
other colleges. 

45. It's difficult to call anything "too" 
complicated. We're intelligent people here. We 
can usually figure things out; however, 
"prohibitively" complicated fits well. 

46. The use of the faculty development 
committee is excessive. 

47. No offense, but this is a poorly worded 
question. There are "negative" responses on 
both sides of the "just right" option. 
"Insufficient" is not the opposite of 
"complicated." 

48. Wow, someone should work for a bank. Why 
does the proposal need to go through the 
chair? It seems like that's an unnecessary step. 

49. I think department chairs should have the 
power to approve 3 hour leaves given that 
they will know more about department 
resources. Also, I dislike that the review 
committee is anonymous. Let's have more 
transparency. 

50. People on the review board are afraid to turn 
anyone down. 

51. I don't think that there's really a need for a 
College-level approval for a 3 hr leave. 

52. It not complicated, I just don't apply for them 
any more, because if they are granted they are 
usually trumped by having you teach needed 
gap or by giving other assignments that fill 
that time up. 

53. Same. 

54. Really I would use the word "broken" to 
characterize this process. The review board 
are not following the same guidance that the 
faculty are given on the form. 

55. Review for a three-hour leave should be at the 
department level, perhaps with the faculty 
member, the department chair, and the 
department's college FLF review board 
representative. 

56. Too burdensome and too unrealistic a time 
frame. 

57. Needs to include all funding sources as well as 
leave approval. A one-stop shop is needed. 

58. I would like to know who is on the 
committee. 

 

How would you characterize the 12 hour Faculty Learning Fellowship ("sabbatical") application process (pages 1 and 2)? 

1. 16 month lead time is difficult to plan for in 
any detail. 

2. Simplify. 

3. The application is relatively simple, but there 
is little guidance or feedback to help 
candidates put together something that will be 
understood and accepted. 
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4. Do we really have to take a 3-credit leave just 
to spend the time and energy to apply for a 3 
credit leave? 

Brigham Young University-Idaho provides 
load reductions and leaves for a variety of 
important curricular and professional 
development projects. Successful projects will 
have demonstrable and significant outcomes 
that benefit students, FACULTY [does this 
word have to be a SHIBBOLETH??], 
programs, and departments. Well conceived 
proposals that have broad impact for 
students, PROFESSIONAL 
DEVELOPMENT OF FACULTY, and for 
the department will have the highest priority. 

Applications will be reviewed by faculty peers 
on the college Faculty Development 
committee. In order for department chairs to 
prepare their curricular plan, this committee 
reviews applications 16 months (four 
semesters) (Come on—let’s relax here a bit) in 
advance of the planned leave. A faculty 
member is eligible to submit a Fellowship 
application prior to the completion of their 
fifth year of continuous service. The actual 
leave, once approved, will take place during 
the sixth year of service. 

5. A twelve hour leave is much more of a 
commitment. 

6. The process seems reasonable; it is the policy 
that has me concerned. 

7. At least in PS&E. 

8. See above. 

9. I have not applied. 

10. I don't intend on applying, as the process is 
frightening. 

11. (Same.) 

12. I worked my tail off for my last 12 hour leave 
and there was no follow-up, just a note to the 
dean who was impressed ... downer for so 
much work. I am not sure it is worth the 
effort to apply again. 

13. But it works if the faculty member is willing 
to work. 

14. This is fine. 

15. The detailed explanation should not have to 
include all of those points. It will discourage 
many faculty members from applying. 

16. I have no experience with this having only 
been here for 2 years. 

17. I don't know really. 

18. See comments above for the 3 hour 
fellowship application process. 

19. I don't know--haven't attempted it or 
reviewed it. I don't think I would be granted 
one since no one else would cover my 
required classes. 

20. Don't know. 

21. Having not experienced the process, I am not 
qualified to answer this question. 

22. Still nervous about the phrase "just right." 

23. Notifications of successful/unsuccessful 
proposals should happen quicker. 

24. It seems fair for a 12 hour. 

25. I think that a 12-hour leave should have a 
review by a committee, but the department 
chair in consultation with the college dean 
should have the final say. 

26. A little cumbersome, but for a full semester 
leave I would expect to have to provide more 
justification than for a 3 hour FLF. 

27. I don't know about it. 

28. It seems the form is designed to discourage 
leaves rather than encourage them. 

29. There is simply no confidence that the 
professor (the disciplinary expert) can decide 
what is appropriate. Instead, someone without 
expertise makes the decision. 

30. Same. 

31. Ditto above comments. 

32. See above. 

33. I have never had one in 12 years here at 
BYUI. I am scared to ask for one knowing of 
the problems others have had getting one. I 
would like one eventually, but I want it to be 
something meaningful to me--not just a 
semester to be in my office creating lesson 
plans. 

34. Since being asked to wait until a peer finished 
his PhD (which required 8 years) I have been 
discouraged, and despair of ever getting back 
up to speed enough to qualify. 

35. Haven't completed one yet. 
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36. It depends on whether they change how they 
want the application ten times between when 
you first submit it and they finally give you a 
decision. It makes sense, they just need to 
stick with something and not ask us to redo 
the submission process if we followed 
protocol the first time. Based on the attached 
document it seems okay. 

37. A little humiliating. The faculty member has 
to wait and see what the administrator will let 
him or her do. 

38. Again, there are no clear criteria provided; the 
process is constantly changing; administrators 
claim to support faculty fellowships publically, 
but then throw up as many road blocks and 
obstacles as possible in getting an application 
accepted. And the whole process lacks 
transparency. 

39. The advance time is a little extreme. Not 
many folks know what they will be doing so 
far in advance. 

40. It does appear that this process will help 
alleviate how the process is being applied in a 
non-uniform way in different departments. I 
wonder if the multiple semester projects 
possible under the previous policy are still 
possible? 

41. Same as for the 3.0 release. A detailed plan 
will lead to better stewardship over both time 
and sacred tithing funds. Also allow 
departments to plan ahead to cover leaves. 

42. Faculty prepares a write up explaining leave 
and is approved be department chair and 
Dean. 

43. Same as above. I like the use of committees, 
so let's use them. Skip the chair. I also have 

some concerns about the higher-ups who 
have degrees in something other than my 
discipline who may not see any importance to 
what I do. For example, if I want to complete 
a book of creative nonfiction will a person 
who only knows supply chain analysis 
understand the importance of a writing faculty 
member writing? 

44. Took several attempts for hoop jumping. 

45. I think the process should be a bit challenging 
so that we faculty think through the reasons 
for this Learning Fellowship. We should be 
held accountable for the work we do when 
we're relieved of regular teaching assignments. 

46. I have never done this so I do not know. 

47. I very much appreciate the University 
providing this opportunity. I had one and it 
was very valuable. 

48. I really don't know. Since I am not eligible yet, 
I have not tried this process. 

49. I don't mind preparing a formal proposal for a 
12 hour leave, since a significant amount of 
resources is being requested. 

50. 16 months in advance is excessive. 

51. I hear of too many leaves that are of minimal 
value. I think a full semester leave should 
require an oral interview process and 
REQUIRE that a written report be submitted 
that addresses each promised goal in the 
proposal. In my experience this has never 
been followed through with , and if I turn 
things in, I feel like they just get stuck in a pile 
somewhere. 

 

How would you characterize the 12 hour Learning Fellowship ("sabbatical") review process (page 4, point 4)? 

1. Simplify. 

2. I understand the need for all the reviews but it 
just seems like ultimately someone who 
doesn't necessarily understand your area of 
expertise has the final say. I am not sure how 
to address this, but I think there could be 
problems when there is a lack of full 
understanding of what the person is trying to 
accomplish when the leave is less than 
"traditional". I also think there is a need to be 
clearer about the requirements from all review 

boards about what will be approved. It just 
feels like I could be rejected based on 
someone’s mood that day rather than a set of 
prescribed criteria I need to meet. 

3. The problem isn't the review process. The 
problem is that it, if I understand the policies 
correctly, does not involve true research 
unless we can somehow involve students who 
cannot, at the pre-B.S. level, conduct that 
research. 
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4. Based on the actual granting of the leaves, it 
seems like something is bogged down. It takes 
quite some time before the applicant actually 
knows if he/she has been approved. 

5. Do we really have to take a 3-credit leave just 
to spend the time and energy to apply for a 3 
credit leave? 

Brigham Young University-Idaho provides 
load reductions and leaves for a variety of 
important curricular and professional 
development projects. Successful projects will 
have demonstrable and significant outcomes 
that benefit students, FACULTY [does this 
word have to be a SHIBBOLETH??], 
programs, and departments. Well conceived 
proposals that have broad impact for 
students, PROFESSIONAL 
DEVELOPMENT OF FACULTY, and for 
the department will have the highest priority. 

Applications will be reviewed by faculty peers 
on the college Faculty Development 
committee. In order for department chairs to 
prepare their curricular plan, this committee 
reviews applications 16 months (four 
semesters) (come on—let’s relax here a bit) in 
advance of the planned leave. A faculty 
member is eligible to submit a Fellowship 
application prior to the completion of their 
fifth year of continuous service. The actual 
leave, once approved, will take place during 
the sixth year of service. 

6. Colleges need more empowerment here. 

7. I don't know. 

8. The process seems reasonable; it is the policy 
that has me concerned. 

9. At least in PS&E. 

10. See above. 

11. N.A. 

12. Ditto comment. 

13. My first application was rejected not because 
it didn't meet the requirements, but someone 
too personal issue with the application ... then 
no follow-up on the application. Not right to 
ask so much and show so little (actually NO) 
interest in the final product. 

14. The process should include the department 
chair and the Dean. 

15. I have no experience with this having only 
been here for 2 years. 

16. I don't know really. 

17. See comments #4. 

18. Having not experienced the process, I am not 
qualified to answer this question. 

19. I feel the department chair can better assess 
the value of the leave. I do not see the need 
for an outside committee to try to evaluate the 
worth of the project. Without familiarity with 
the discipline, I doubt that a committee's 
opinion is very well informed. The chair can 
work with a faculty member to get a proposal 
that will benefit both the faculty and the 
department. Once that is in place, College 
Deans can make a decision to support or 
request modifications to a proposal. This 
allows the people understand the field and 
know the needs and resources of the 
departments and college to make decisions. It 
also eliminates the need for yet another 
committee to take the time of its members. 
We have enough to do without multiplying 
the bureaucracy. 

20. Too much review by too many people. There 
are probably better things these individuals 
could do with their time. Why cant' a dept. 
chair visit with the dean about a leave and 
approve it quickly if it is worthy? 

21. Its important that there is an outside body 
(accreditation) that could help bring a balance. 

22. Please see the comment for question 4. 

23. As long as the faculty member has taught for 
five years, twelve hour leaves should be 
granted by the college peer review committee. 
The Academic Office should not be involved. 

24. What is the chair for? 

25. I don't know about it. 

26. I'm made to feel like a pauper asking the king 
for a crust of bread. If the administration is 
interested in having a happy, motivated, 
continually learning faculty, they will find a 
way to simplify this process. We're all for 
accountability, but this is was too 
complicated. 

27. The process has too many bureaucratic layers, 
taking up too much time for committee 
members, and is an inefficient use of 
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university resources. It should require only 
Department Chair and Dean approval. 

28. Same. 

29. See above. 

30. Haven't completed one yet. 

31. It makes sense. 

32. It isn't about being complicated although it is. 
It is about treating the faculty member like a 
professor and not a graduate student who is at 
the mercy of those in power to decide his or 
her research possibilities. 

33. The whole review process seems capricious. 
See comments to question 4. 

34. I appreciate being evaluated by a jury of my 
peers in my same academic College who 
understand the significance of what I am 
proposing to do. 

35. See my comments regarding the 3 credit leave: 
Is the review process reflected in the form? 
Do the department and college’s comments 
on the form take place during part of the 
review process or before the process begins? 
Why is it necessary to speak with members of 
the Faculty Development committee prior to 
submitting the form? Is this a formalized 
conversation or a "chat over the water 
cooler"? 

36. Hmm. Only one of the five choices is 
positive. It feels like you are directing faculty 
to complain and find fault. Why isn't there a 
choice for "Sufficient"? 

37. There appears to be so much emphasis on 
how particular fellowships will directly benefit 
students, to the exclusion of other motives, 
that faculty might feel to contrive their 
application to "fit" that expectation. 
Sometimes, it appears that faculty are made to 
feel guilty or are steered away from any kind 
of professional development that is meant to 
benefit their own professional development, 
publication interests, or standing within their 
field. It's hard to fill out the application 
sometimes with that question in mind of "will 
I be turned down just because I didn't make 
this 'fit' a 'benefits to students' expectation?" 

38. I don't have the process in front of me. 

39. 16 months lead time? Wow! 

40. In the end, review always contains some 
subjectivity. Mostly we can suppose the 
process is fair. 

41. The only potential problem is that 
applications can sit around on someone's desk 
for weeks or months if everyone in the 
process isn't staying on task. There really 
needs to be a schedule and deadlines for 
everyone to meet, not just the applicant. 

42. Same. 

43. I don't feel that a committee of people who 
have no expertise in my area should decide 
whether or not my request is valid. 

44. You didn't ask about the 6-hr leave. I think 
that approval for this should reside at the 
College level. 

45. No one ever followed up. Put together 
significant work, but reported to no one. 
Didn't matter because it was for my own 
purposes anyway, but I wouldn't have wasted 
time with minor details. 

46. I have never done this so I do not know. 

47. Same. 

48. I really don't know. Since I am not eligible yet, 
I have not tried this process. 

49. A more formal review is appropriate for the 
12-hour leave, and the college level review 
isn't a problem. Sometimes it isn't taken as 
"seriously" as it should be, since the college 
review board knows it could be overridden by 
the Academic office for pretty much any 
reason. 

50. There are many inequities across campus in 
how various departments handle leave 
requests. This should be handled by a 
University-wide committee first and then once 
the proposal is approved it goes to the 
consideration of the dean and department to 
decide how and when the leave can be carried 
out. I know too many people on campus who 
can't even get past their department chair. 
Our department handles things wonderfully 
and fairly. 
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What are the strengths of the attached Faculty Learning Fellowship Application document? 

1. Clear explanations. 

2. It's pretty clear what has to be done and what 
the expectations are. 

3. Applicant must have solid objectives in mind 
and things must be approved by. 

4. It tries to validate the experience 
institutionally. 

5. Short and to the point. 

6. Shows concerns about quality of fellowships. 

7. Brings focus and order . 

8. See comments to #1. 

9. Clear in what it is asking of applicants. 

10. I appreciate the emphasis we have on students 
at this institution. 

11. It does give a pathway to indicate the intent of 
the candidate. 

12. New and updated learning; improves teaching 
excellence. 

13. Allows for a faculty member to be involved in 
a variety of development activities. It has built 
in safeguards for the university. Not too 
difficult to apply for. 

14. Clearly stated, but does the administration 
really follow it? 

15. It makes clear what is expected and required. 

16. I appreciate that all the process is laid out for 
me. 

17. Simple and direct. 

18. - It accommodates all forms of professional 
development 

- It is well organized 

- It allows for the chair's endorsement. 

19. Provides opportunity to learn outside the 
campus. 

20. Ditto. 

21. I'm sure there are some, but I don't see them. 

22. Chances to revise and resubmit the 
application. 

23. At least now they can happen, maybe. 

24. The peer/department review process. 

25. Clear procedure and guidelines. 

26. It seems open enough for anyone to qualify 
for load release to revise courses or pursue a 
minor project. 

27. It provides the possibility for professional 
variety ... but our restricted application does 
not really promote this concept (whoops). 

28. Requires rationalization to defend the 
proposal, but not in a lengthy sort of 
way...seems efficient. 

29. It explains all the requirements n detail and 
systematically guides one through the process. 

30. It encourages us to stay focus on what we can 
do to benefit the students rather than my 
personal interests. 

31. It is a beginning for discussion of leaves for 
faculty. 

32. The purposes are captured well. 

33. The form is short, simple. 

34. The purpose is clearly stated and the process 
is fairly straight forward. 

35. Fill-in portions. 

36. It ensures that the leave is focused and well 
thought out. Faculty are responsible to 
demonstrate productive outcomes. 

37. Guidelines are clear. Easy to fill out PDF file. 
The new policies and procedures are a vast 
improvement over what has been in place. 

38. Great way to stay up-to-date in my field of 
study. 

39. It requires thoughtful planning. 

40. One form that applies to all types of leaves is 
nice. 

41. It is clear, follows the same route, sets up a 
review process and requires that faculty 
present their results and products. 

42. Finally we have something to look at that 
might not change next week. 

43. Very detailed and complete while allowing for 
individuality. 

44. It does not look that complicated. 

45. It increases faculty responsibility and 
accountability. 
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46. It provides more direction than in the past, 
thus encouraging instructors that their 
proposals will be accepted. 

47. 1. It standardizes all requests and makes it 
easier to evaluate. 

2. The structure of the application allows for 
revisions, not denials. 

3. It gives guidelines for projects, and the 
purposes for which fellowships are granted. 

48. I do not know! 

49. Generally, the process is straightforward. 

50. Finally, we have a standardized written 
document. 

51. At least we have a clear and published set of 
expectations. 

52. The document is fine. It's the university 
concept of "professional development" with 
which I take issue. 

53. More depth on how the courses will be 
covered. 

54. It would help faculty have a valuable 
experience. 

55. It gives our administration something to do. 

56. The form is actually concise compared to 
other institutions with which I am familiar. 

57. None. 

58. It's good to have a document to clarify the 
procedure, which it does well. 

59. It implies that professional development is 
beneficial to the mission of the university and 
that it is actually available. 

60. It is good to have a standard, clarified-in-
writing document. 

61. PDF format. 

62. Short and sweet. 

63. You manage to detail the basic items that a 
candidate (in most cases) would want to 
complete. 

64. Accountability. 

65. It appears to be thorough and represent the 
University's purposes in granting leaves. 

66. At least there is a recognition that leaves are 
available. 

67. Most of the information is clear and easy to 
follow. 

68. Asks for specifics. 

69. Way too many criteria to include in proposal. 
Way too restrictive on what a faculty member 
can do for development. 

70. Peer review. 

71. Gives me the opportunity to explain what I 
am going to do and helps me to see what 
resources are necessary to do it. 

72. The document is the same for any leave and 
when we are accustomed to the process, it will 
be less cumbersome because we’ll be familiar 
with the process. It will be helpful to have a 
representative to ask questions instead of 
burdening our department chair or dean with 
questions that another person with some 
experience in the leave process could answer. 

73. Helps the faculty member set goals and 
solidify projects. 

74. I find it clear without having it limit my 
imagination. 

75. Detailed, covers all questions we might have. 

76. It is certainly controlled. 

77. It is nice to know there is a process now. 

78. It seems to be clearer and more flexible than 
the old "PDL" process/policy. 

79. It now officially exists. 

80. Easy to complete. 

81. One strength includes detailing what is to be 
done so faculty members have to give 
forethought to how they will use their time 
and be held accountable for what they 
propose. 

82. Ah. It might solve the problems of the 
policies not being applied in a uniform way 
across campus; it makes possible a way to 
assure the leaves are going to be worthwhile 
and well-thought-out. 

83. It is important to have a standard procedure 
across departments and a clear expectation for 
faculty. 

84. Requires that the applicant show how the 
leave will apply to his/her responsibilities at 
BYU-Idaho. 



 33 

85. It helps teachers plan their projects by 
encouraging them to ask questions and 
prepare in advance. The application process is 
clearly outlined, along with the review 
process. It also helps faculty consider how 
their colleagues will cover their leave. 

86. It tells you what needs to be done to apply 
and to report. 

87. Solidifies what is happening. 

88. It is clearly laid out. 

89. We have the opportunity to advance our 
preparation and knowledge. 

90. It's only four pages. I know what is expected 
in the proposal. 

91. Seems to be rather straight-forward, with 
simple response boxes and checked 
categories. 

92. At least the process and standards are 
documented. Perhaps they'll stay the same for 
longer than 6 months. 

93. Hard to understand all the questions they 
want answered. 

94. They are happening – that’s the strength. 

95. That it is available, and can follow up. 

96. There is a standardized process ensuring some 
level of uniformity. 

97. That there is one. Committee is good. One 
person making decisions (chair) bad. 

98. We actually have a process now. That's good 
and removes a lot of the confusion 
concerning professional development. 

99. There is a clearly stated process. 

100. At least there's a document. 

101. In this area a campus wide procedure makes 
sense. 

102. Helped me finish my dissertation. 

103. The 12 hour leave is a wonderful opportunity 
but should be reserved for faculty that are 
really doing something of value. 

104. The document gives clear instruction and 
clear criteria for acceptance. 

105. It is written. 

106. NA 

107. Standardized is good. 

108. Reviewed by faculty. 

109. At last, a clarification of the process, with 
eligibility timeframes. 

110. It clearly outlines expectations of the 
fellowship and how it would impact the 
department. 

111. It exists! We've not had any form for a while. 

112. Provisions for a presentation or performance 
by the faculty member after the leave is 
completed is a strong point. Opportunities for 
faculty to show peers and students what they 
have learned is important. 

113. It allows faculty to conduct unique teaching-
related projects necessary to the development 
of the department/program in which they 
teach. 

114. That it exists, instead of relying solely on the 
(as we have seen in the past) rather skewed 
and sometimes patently poor judgment of a 
single individual. 

115. At least it proposes SOME accountability but 
they have yet to show they will follow through 
any better on this than they have in the past. 
Frankly, I don't see much difference other 
than more bureaucracy and more burden that 
does not solve the real problem of inequity 
between departments. 

 

What revisions would you recommend regarding the Faculty Fellowship application document and the review process? 

1. If professional development and skill 
maintenance are valued, then this might be 
reflected in page 3. 

2. General research and scholarship seems to be 
highly underrated in its importance. 

3. I think it fine. 

4. Simplify - Let the department organize and 
analyze the procedure according to 
departmental uniqueness. 

5. Delete the requirement to submit the 
application four semesters in advance. I think 
two semesters in advance would be adequate 
and more realistic for good planning We just 
don't know all our plans or course revisions 
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or needs four semesters in advances, so this 
will create a lot more appeals, extra meetings 
and many extra applications that are 
inaccurate. 

6. Allow deans and department chairs more 
latitude in determining deliverables. 

7. 16 months is way out there. We need 
deadlines but may not so long. Many can't 
plan their lives that far ahead. 

8. None. 

9. In scientific fields, the 12-hr leave does not 
mean much if the faculty member cannot do 
real research. I look to the day when 
administrators see the benefit of allowing 
professors to spend a semester being actual 
scientists and truly practicing their profession. 
They would be amazed at the decrease in 
cynicism and the increase in enthusiasm that 
would be carried into the classroom. 

10. There may be benefit in some flexibility 
between disciplines. Not all departments have 
the same needs, and there is sometimes a 
perception that one request has more merit 
than another just because of where it 
originates. 

11. Do we really have to take a 3-credit leave just 
to spend the time and energy to apply for a 3 
credit leave? 

Brigham Young University-Idaho provides 
load reductions and leaves for a variety of 
important curricular and professional 
development projects. Successful projects will 
have demonstrable and significant outcomes 
that benefit students, FACULTY [does this 
word have to be a SHIBBOLETH??], 
programs, and departments. Well conceived 
proposals that have broad impact for 
students, PROFESSIONAL 
DEVELOPMENT OF FACULTY, and for 
the department will have the highest priority. 

Applications will be reviewed by faculty peers 
on the college Faculty Development 
committee. In order for department chairs to 
prepare their curricular plan, this committee 
reviews applications 16 months (four 
semesters) (Come on—let’s relax here a bit) in 
advance of the planned leave. A faculty 
member is eligible to submit a Fellowship 
application prior to the completion of their 
fifth year of continuous service. The actual 

leave, once approved, will take place during 
the sixth year of service. 

12. Hope many would apply. 

13. I have none. 

14. Review should not wait on an administrative 
desk for long periods of time. College Deans 
can be empowered to make these decisions. 

15. Don't over kill it!! 

16. None. 

17. None. 

18. - It would be much improved if the project 
report were included in the form--say as part 
of a separate column. The faculty would fill 
out the application column to apply and the 
report column to report. This would make 
creating and evaluating the report very 
straightforward and uniform. 

19. None. 

20. Ditto. 

21. Can it. Demonstrate trust between the 
applicant and the chair and dean. 

22. It seems like this application should be more 
simplified than the sabbatical application. Are 
there any steps that can be left off? Fewer 
reviewers? 

23. Reduce and Simplify. 

24. Simplify requirements (don't require a "public 
review, exhibition, or performance" which is 
impractical for many 3-hour leaves. Include 
the concept of leaves for "professional 
development / skills maintenance" in item 4, 
pg. 3. 

25. Accountability at the end of the leave might 
not be in line with the original proposals' 
intentions. 

26. Allow for professional variety in learning and 
growth ... a "sabbatical" should not be a 
restrictive burdensome project to meet 
someone's idea of requirements; it should 
refresh and inspire the faculty member. 

27. None. 

28. None. 

29. I have none. 

30. Make it simpler and an encouragement for 
faculty to apply rather than an overwhelming 
process. 
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31. Make a better distinction in the application 
process between a smaller (3 hr) and a larger 
(12 hr) fellowship. 

32. I think that a separate format ought to be 
used for the 3 hour compared to the 12 hour-
-they are very different requests. 

33. Perhaps an avenue for review by the college 
faculty development committee if the 
application is denied by the department chair. 

34. The definition of "detailed explanation" is 
vague. 

35. 16 months is too long. Many Sabbaticals are 
hard to set up that far in advance. 

A review committee is unnecessary. It adds more 
red tape and makes the processes 
unnecessarily long and complicated. Allow 
dept chairs and deans review and make 
recommendations. 

36. It leaves questions about what makes a 
proposal legitimate. 

37. I am concerned about being required to 
describe how the leave will enhance my ability 
to use the Learning Model. When the 
Learning Model was first being proposed, 
President Clark specifically stated that it 
would not become a pedagogy. That 
statement has turned out to be false. We are 
now evaluated for our use of the Learning 
Model and we see it creeping in here with the 
requirement to show how our leaves and 
professional development will enhance our 
use of the Learning Model. If it isn't a 
pedagogy, I'd like to know what it is. I would 
also like someone to provide me with research 
evidence, not anecdotes, that show that the 
learning model is more effective than other 
researched teaching methods. 

38. What happens if a faculty does not complete 
the proposed project? There are no specified 
consequences for failure. Consequences 
provide motivation. 

39. Ask again next year when one has been 
completed. 

40. Three hour leaves should not be reviewed 
through the same process. Too cumbersome. 

41. Are there occasions when the Dept. chair can 
make assignments based on need without the 
consultation of the committee? 

. 

42. I believe there will be allowance for 
exceptions to the 16 month advanced notice. 
The intent is honorable - to allow for planning 
on the part of chairs, but it may be a little 
difficult to achieve. 

43. Simplify the process. If we can justify a leave 
of any kind to our Dept. Chair and our Dean, 
why now allow them? 

44. See comments for items 1, 2, and 4. 

45. The three hour application and review 
processes need to be simplified. Faculty 
should be automatically granted three credits 
of release a year for professional development 
and then held accountable for the release. 

46. Less emphasis on curriculum development. 
The message over the years has been that if a 
teacher wants to develop him- or herself 
professionally, this is a form of selfishness. 
We've forgotten that when a faculty members 
goes off and do something that refreshes 
them, even studies and research beyond the 
understanding of students, those teachers 
walk into the classroom as better teachers, 
more invigorated, and more excited about 
their teaching. 

47. It is hard to know what classes you might be 
teaching in 14 months. 

48. Allow for people to do things that simply 
keep them involved in the academic process 
associated with their discipline. I should be 
able to take a leave to do research and 
publish. Being involved in my field will make 
me a better teacher even if it doesn't directly 
connect to my classes. 

49. Simplify, simplify, simplify. 

50. I like it as it is, at least with respect to the 12 
credit fellowship. For the 3 credit fellowships, 
I've always considered these to be quite 
informal and I prefer that they remain that 
way. That is, I would prefer an even simpler 
process. I'd like to think the chair is capable 
and trusted to perform this function. 

51. Simplify, simplify, simplify. 

52. I think it's fine as it is. 

53. Simplify the application process to include a 
one-page summary of the leave activity and its 
benefit to the university. Simplify the review 
process to Department Chair and Dean 
approval. Broaden the Learning Fellowship 
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Projects focus to include any worthwhile 
professional development opportunity that 
will professionally renew and invigorate 
faculty members (write a novel, teach at 
another institution, participate in an 
archeological dig, travel to sites important to 
one's field to experience subject matter first 
hand, etc.) 

54. The professor should be the decision maker. 

55. Simplify. Think iPhone, vs. airplane cockpit. 

56. Needs a stronger "return and report" 
component. 

57. I suggest that this be a separate document and 
NOT required to be filled out by individual 
faculty. 

58. Take a look at elements that might serve as 
deterrents. Maybe make the process a little 
more encouraging. The process still has the 
feel of an administrative "have to" rather than 
a real communicated desire for faculty to use 
these leaves. 

59. Create an atmosphere of trust between 
administrators and faculty. 

60. College committees have other requirements 
and expectations that are not mentioned. That 
leads to the expectation that they are not 
there. 

There are projects that might not strictly meet 
some requirements that might profit the 
university. 

61. Dept Chair and Academic Council review 
should be sufficient. 

62. Simply criteria; loosen up parameters so 
faculty can actually do something interesting 
and meaningful. 

63. It appears that every deterrent imaginable is 
being built into the process--in order to 
discourage faculty from ever requesting a 12-
hour Faculty Learning Fellowship. I believe 
this is the unspoken goal of the new FLF 
application and it will almost certainly have 
the desired effect. 

64. Don't punish the faculty for administration 
being behind or unprepared. If we can stick 
with the protocol it seems to be a pretty good 
process. However, once the department chair 
and committee give a response, I strongly 
believe the administration should have a 
justifiable reason for overriding an approval 

vote and the person submitting the 
application should be able to speak with 
whichever level gives the decline for a 
justification—whether this is at the committee 
level, department chair or administration. 

65. None. 

66. I think it looks great. 

67. I would have a department chair help discuss 
how to use fellowships to match department 
goals. 

68. I understand the aim of the program, but 
when the school is competing for faculty with 
other schools that offer "no questions asked" 
sabbaticals, BYU-Idaho may lose out on some 
good faculty because of the apparent 
reluctance to allow even good development 
opportunities. 

69. I'm not sure there should be a review process. 

70. The whole process ought to be faculty driven, 
and we need to bring stability, consistency, 
and transparency to the process. 

71. I do not have any revisions I would 
recommend at this time. 

72. Looks fine to me. 

73. Simplify the review process. Consider 
applications for "real" research that doesn't 
directly benefits students, but adds knowledge 
to the field. 

74. None I can think of. 

75. Add "creative projects" to section 3, item 4b 
for the sake of those who teach/research 
within the arts. 

76. Need more room. 

77. I do not think the application should be 
required for 3 hour leaves, especially if we are 
asked to propose what we anticipate doing 16 
months in advance. 

78. Planning 16 months in advance is 
unreasonable. 

79. 16 months in advance is too far. Half that 
would be more appropriate. The larger 
decision for the smaller leaves ought to be at 
the department level. 

More Bureaucracy is never better. 

80. I think Brother Burgener has done a good job 
of crafting a document that is responsive to 
both faculty needs and department planning. 
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81. None at this point. 

82. None. 

83. One form for all makes it less useful for any 
one application. There should be separate 
forms for 3, 6 & 12 hour leave requests. 

84. None at present. 

85. Try to make it more supportive of faculty's 
motives for personal and professional 
development that is legitimate for establishing 
credentials in a professional discipline, 
without trying to assign selfish motives to 
faculty members if their Fellowship doesn't 
directly benefit students. 

86. Faculty member drafts a document outlining 
planed leave. 

87. Work within the colleges with the committee. 

88. Just simplify it. Seriously are we taking out a 
mortgage? Are we not to be trusted? 

89. Let department chairs approve 3-credit leaves. 
Include the production of creative works in 
the list of projects the university will support. 
Let those who produce creative projects 
maintain ownership of them. 

90. I'm retiring and know that nobody every 
listens to us anyway so there's little use 
spending time giving input. 

91. 3 hr approval and review - Dept level; 6-hr 
approval and review - Dept and College level; 
12-hr approval and review - Dept, College, 
and University levels. 

92. [Make distinctions] in lead time for 3 hour 
and 12 hour (less for three hour). 

93. Need to have faculty way to determine who 
and how to cover the classes I will not be 
teaching before the application is approved. 

94. The 3 hr. leave should be done at the Dept. 
Chair/Dean level and should be much more 
user friendly. 

95. The clear instructions on the form and the 
clear criteria for acceptance are not used by 
the committee that awards the fellowships. 

96. Please make the application easier. 
Specifically, the "detailed explanation of [my] 
project" will take too long for a simple 3 hour 
leave. 

97. NA. 

98. Fewer steps. 

99. It seems obvious that the application was 
prepared for the performing arts faculty, and 
never adapted to use by all of the faculty. For 
example, the application states that "A public 
review, exhibition, or performance is also 
strongly encouraged." How would this apply 
in non-performance or non-arts areas? 

100. None. 

101. The college review board's decision on 12 
hour leaves should be honored by the 
Academic Office except in the most egregious 
circumstances. As it stands, the review board 
may treat their decision lightly since the 'real' 
decision regarding the leave is not being made 
by them. 

102. Professional development beyond teaching 
should be considered. Pre-CFS faculty that 
may undertake a unique project (e.g., 
development of a new course) should be 
considered. 

103. I have already addressed this in previous 
answers. 

104. A little vague--but that may be of necessity. 

 

If any of your [professional development] applications were declined, postponed, or canceled, what reasons were you given for that 
decision? 

1. None. 

2. Ask me next week. 

3. I had to clarify some of the specific plans and 
how they would be evaluated upon 
completion of the leave. 

4. My application is currently pending. 

5. Didn't have any. 

6. None have been denied. 

7. No reason given. 

The economy is bad and we can't afford it. 

8. I had to rewrite it to clarify some things I had 
planned on doing. 

9. My only proposal was approved for Winter 
2004. However I fear that it would not 
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be allowed because it was not research or 
curriculum development-related. Although it 
did result in some curriculum changes as a 
result of what I had learned! 

10. I was needed to cover courses/duties that 
couldn't be adequately covered within the 
department. 

11. All of my applications have been approved 
each year. 

12. N/A. 

13. See above. 

14. No money available. 

15. Review Process. 

16. The 12-hour leave did not require me to leave 
campus, and it could be done as a sequence of 
3-hour leaves. 

17. I had what I thought was a great sabbatical 
proposal to produce a documentary film on 
globalization in Africa for use in the 
classroom. It was declined for the simple 
reason that the timing wasn't right (the 
university was just transitioning to the new 
semester schedule). In my opinion this was 
not a very strong reason for rejection. I did 
the film anyway, but at great sacrifice at home 
after hours. 

18. The application I made clearly involve student 
research. It was rejected because someone 
wondered how the research applied to what I 
was assigned to teach ... that was not part of 
the application, besides the research was 
focused more on inspiring students in their 
content areas. Dumb rejection was finally 
approved. 

19. N/A 

20. Because I didn't have sufficient time between 
leaves. 

21. It was approved; I postponed. 

22. NA. 

23. N/A. 

24. Applied to go on service mission for one 
semester. Was denied because committee felt 
it didn't reflect institution's goals or mission. 

25. Misfiled as a three-year fellowship. 

26. N/A. 

27. They were accepted. 

28. It was readily accepted. 

29. None were. 

30. All were accepted. 

31. I was under the impression that they were not 
available. 

32. This is not the sort of thing that we are 
approving right now. In a few years your 
proposal may be granted, if you submit it 
again. 

I have also had one that was not approved 
because I did not communicate with it as 
clearly as I had thought. 

Most of my 3-hr Fellowships recently have 
been granted before I applied for them, 
because they were assignments. 

33. Organizing materials for teaching was not an 
acceptable activity for a sabbatical--it would 
be "included" in normal work already. 

34. N/A. 

35. I haven't received a decision yet. I submitted it 
in June and have been asked to redo the 
submission three times because protocol has 
changed. Now with only one full semester left 
until the proposed "sabbatical," I still don't 
know the decision. 

36. N/A. 

37. One application was lost and then turned 
down likely because of the delay in 
determining its status. The leave was 
approved this year, but only after a good deal 
of "nagging" on my part. I honestly believe it 
would have been lost or neglected again if it 
were not for this. 

38. No. I had applied for a 3-credit learning 
fellowship and I received no response to it. 

39. My proposal was said to not meet the 
prescribed purposes, [though] it directly did. I 
suspect the school was a little put off by the 
fact that I might earn some money during the 
leave. 

40. I haven't yet applied, but I have thought about 
it the past two years. I haven't done it though 
because I want discouraged at the 
departmental and college level. I think there 
was a hiring freeze as well. 

41. I was told by an administrator that my 
application did not meet "criteria" for the 
leave. When I pointed out that no criteria had 
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ever been articulated, I was promised I would 
receive some. No one ever explained why the 
first three drafts of my application were 
unacceptable, but eventually, my 4th 
application was approved. 

42. N/A 

43. N/A 

44. n/a 

45. Mine have all been accepted, for both a full-
semester leave and several 3.0 leaves. 

46. N/A. 

47. No one to cover my workload. 

48. I never applied, even though I wanted to, 
because I couldn't afford it under the old 
system. 

49. I have just been told that any 12-hour 
application is at least 16 months out for 
acceptance, so that time frame is rather 
daunting if someone is trying plan 
professional development or outside grants. 

50. I was here 10 years before my first 12-credit 
FF, even though I was eligible at 5 years. I 
was discouraged and told I was ineligible 
during years 6-8. When I was finally 
allowed to apply for one, it was postponed an 
extra semester because there were too many 
people in my department on sabbatical that 
semester (that was the verdict of the then-
vice-president). 

51. No reasons. 

52. Just declined. 

53. Initially denied and knocked down to a 6-hr 
leave. The reason given was that the reviewer 
thought the work proposed didn't warrant a 
full semester leave (but the real reason was 
that the person doing the University level 

review was not sufficiently familiar with the 
work proposed to make an informed decision. 
A follow-up request w/ Dept support was 
finally accepted. 

54. Declined for further info. 

Declined for further info. 

Finally accepted after putting hoops in it. 

55. Almost none at all. There was no feedback 
until I asked specifically. Then the committee 
member I spoke with said "we are not 
awarding fellowships for that sort of thing 
now." That is the only feedback I have 
received. 

56. Ironically, I applied for a 3 hour leave to help 
develop one of the online courses. I was 
turned down because they only allow one 
person a three hour leave for each online 
course being developed (my colleague also 
had a 3 hour leave to develop this course). 
That seems rather silly! Why not allow more 
than one 3 hour leave to help develop a 3 
hour online class? I wasn't applying for selfish 
reasons. My intent was to help make the class 
better... two heads... Nonsensical rule! 

57. My first FLF application was approved by our 
college review board, but declined by the 
Academic Office. Perhaps this was because I 
had just received CFS, or perhaps because it 
was an academic year, 1/2 salary leave request 
rather than a semester; however, the reasons 
seemed to be unclear as I didn't receive any 
specific feedback from the AO. My latest FLF 
was approved, but the funding that was going 
to be used for the FLF the first time around 
has now fallen through, and I am having to 
substantially revise my proposal. 

58. Declined. Reason was a 6 hr leave one year 
before. 

 

 

FOUNDATIONS PROGRAM 

Summary of Comments—Faculty members enjoy being able to learn new material—particularly from other 
disciplines—for the Foundations courses. However, many faculty feel that their lack of training and education 
in the cross-disciplinary courses results in curricular simplicity and decreased rigor. Some faculty experts have 
been left off of Foundations committees, so they have been unable to draw upon their background to 
contribute to the quality of the courses. The cross-disciplinary approach may not be appropriate in all classes. 
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How effective is the Foundation teaching group with which you are associated? 

1. One good and one bad 

2. Kim does a great job as our group leader. 

3. Foundations is a poor substitute for the 
previous GE program. Diverse disciplines are 
forced together in an artificial manner and 
material is being "taught" by faculty members 
who do not have the background nor interest 
to be teaching that material. As for "depth" 
over "breadth," in many subjects, particularly 
science, it often is not possible to have that 
"depth" without first having the "breadth." 
The older system of introductory courses 
followed by advanced courses met this need 
much more efficiently. In my view, adopting 
the Ivy League "Integrated Science" program 
and relabeling it as the inspired "Foundations" 
program was very ill-conceived. 

4. Jerry Hansen and David Peck are simply THE 
BEST at teaching and motivating those 
teachers in their Foundations Courses. 

5. We share openly and support and sustain one 
another. 

6. The biggest issue was schedules not matching. 
Adjunct involved in the group need to be 
assigned according to their schedules (which 
should be obtained before assigning). 

7. Terrific experience. 

8. We meet regularly, but little change is initiated 
in the course, since we're all so busy trying to 
stay on top of our current classes. 

9. A lot of diversity helps in the creation of the 
curricula for the course. 

10. Great course, great group. 

11. N/A. 

12. We worked well together and I feel we could 
have designed an excellent course but we were 
given insufficient time to do so. 

13. I work with the Eternal Truths Foundations 
courses. The Teaching Group has been most 
helpful, and I believe it will continue to 
develop into a very beneficial part of 
successful teaching. 

14. I was involved in development only to 
provide assistance with library resources. 

15. Our group was fantastic, it was the class and 
the leadership that struggled. But the class is 
cancelled now so it is a moot point. 

16. Very effective at first—then you back off and 
I didn't attend much. 

17. I have no teaching group associated with 
FDENG 101. The teaching group for 
the other foundations course was somewhat 
ineffective. So, I switched groups and found 
an incredibly effective group of instructors. 

18. Primarily because of a lack of time to 
adequately interact. 

19. Teaching groups are not effective for all of 
the kinds of Foundations classes. They are 
unnecessary when all teachers of a class are 
from the same discipline. 

20. I had a great group, and we worked very well 
together . 

21. Interacting with and learning from my 
colleagues has been the most rewarding aspect 
of Foundations so far. 

22. I have worked in more than one of these 
groups. One was very effective, the others 
were moderately effective. 

23. The question is not clear. I'm not sure 
whether you want me to evaluate how 
effective our group is on the whole in 
achieving our course objectives (somewhat 
effective) or how effective the group is as a 
training instrument for faculty assigned to 
teach our Foundations Course (Neutral). 

24. I think the groups did a great job putting their 
courses together. But some of them seemed 
to have their minds made up ahead of time 
and didn't let the Library be of real help. 

25. My teaching group was a highlight of my 
teaching experience at BYUI. We openly 
communicated concerns and problem-solved 
together. 

26. An amazing group of faculty. 

27. Initially it was effective, but after two years no 
one wants to meet anymore. 

28. My peers know how to teach and have had 
significant experiences to know what teaching 
techniques work and which ones do not. 
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29. Generally it would help if the team leaders 
had some sort of management training, I 
think. 

30. I participated in a teaching group for FDCom 
201. This teaching group was critical to the 
success of my courses. 

31. My team shared ideas and documents and 
supported each other. 

32. I have been associated with 2. There is 
no accountability for teaching groups- hence, 
ineffective. 

33. It is difficult for us to be "effective" teachers 
when we are not experts across the several 
disciplines that these courses cover. 

34. Never met. 

35. It started strong. There's no mechanism for 
the continuous evaluation and improvement 
to make it a first rate course. 

36. We had a rough start trying to figure out both 
how to teach and what we should teach, but 
we figured it out. 

37. I have heard that some groups are effective. 
But some group leaders are not interested in 
work. 

38. There are usually 8-12 faculty involved in this 
teaching team, and most of the time at least 
half fail to attend weekly team meetings, etc., 
though they will respond to individual emails. 

39. We hold meetings every two weeks, and they 
are well-attended. Insights and experiences 
from my colleagues have helped me teach the 
course more effectively. 

40. We have an outstanding teaching group. We 
share ideas, meet weekly, have a common 
curriculum and help each other so much more 
than just teaching alone. 

41. I loved the group I was a part of. The teachers 
worked well together. 

42. We had two members that slowed, and then 
eventually clogged up the process. 

43. I think our group does a great job. 

44. The teaching group is now defunct as the 
course no longer exists. 

45. We have a great group that works very well 
together. 

46. I am on two teams. One is excellent. The 
other has been quite dreadful. 

47. Both the FdEng 101 and 201 leaders were 
FABULOUS! 

 

How has the cross-disciplinary approach to Foundations courses affected their academic quality? 

1. I am neutral here. I am teaching the capstone 
course and cannot really comment on 
foundations as a whole. Ours is a different 
beast in many ways. I could see arguments on 
both sides of this one though in classes that 
are more specialized in the end. Though I see 
great strength in considering the application 
of the knowledge to any area of expertise or 
discipline vs. trying to allow a person outside 
the discipline to determine completely how 
something should be done. For example I 
would profess no knowledge over the math or 
English foundations course and other than 
helping them see the ways the course could 
apply to my students and the ways they would 
use the knowledge, I wouldn't profess 
knowledge beyond that. I am not sure how 
the classes are functioning and cannot really 
make a judgment here. 

2. On one development committee all the 
people who were experienced in the topic 

were left off the committee. We once invited 
them in to give input and it was evident that 
we were not equipped to do the work asked 
of us. It did not make sense then and it still 
does not. 

3. I teach material that I am not familiar with. It 
is embarrassing to be the "expert" and 
respond over and over: "I don't know; I'll get 
back to you next class period." It takes an 
inordinate amount of time to prepare for 
classes where you have to learn the topic 
before you "teach" it. Students are being 
cheated. They learned much more under GE. 

4. Define quality: rigor- might have actually 
reduced rigor as we feel uncomfortable 
pushing too hard what we ourselves are just 
learning. But in terms of relevance and appeal 
to the student I think it has been outstanding, 
which often results in more learning. 
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5. Over the short term, there's no question that 
it has lowered quality. I hope that this does 
not hold out over the long term. While I am 
able to span the breadth of the subject 
(because of prior interest, I had studied the 
other topics prior to developing the course), 
students indicate that some other faculty say, 
"I don't know, that's out of my discipline." If 
those faculty are eager, they'll learn that 
material over time and academic quality will 
improve. 

6. I haven't noticed any. 

7. Since we went to the 12 week course, all 
things academic have slipped. Giving 4 weeks 
to one part of the three part system is 
ludicrous. 

8. I can only speak for my own class, but I feel 
that I have been prompted to make great 
improvements to my course with the 
transition from Eng111 to FdEng101. 

9. I find my students more confused than 
enlightened. They lack the confidence and 
context and sometimes interest to make 
conclusions of their own. Much of my class 
remains three-ring circus group work, 
although I am now well-versed in Wikipedia 
citations. 

10. Our cross disciplinary approach failed. After 
we got the course designed all departments 
stated that they liked the course and that they 
thought it was good but they elected not to 
teach it and they elected not to have anyone 
from their department teach it. Now we have 
one department teaching it and it would 
probably be a better course if we could have 
maintained the cross-disciplinary approach. 

11. Faculty in the field of a particular Foundations 
course should be teaching the courses. That is 
their specialty. 

12. This is where the difficulty lies: we are being 
asked to teach content with which we are not 
familiar, and we are not being given adequate 
preparation time to do so. 

13. Having not developed or taught a 
Foundations course, I am not qualified to 
answer this question. 

14. I'm not sure what has changed, so I'm not 
sure how it has improved. 

15. For the class I am involved with everyone 
from other disciplines dropped out of the 

class because the biology was too difficult for 
them to teach. 

16. Don't know--what's the evidence? 

17. Every student that I have talked to has 
expressed their concern regarding non-experts 
teaching. Scholarship is vital to teaching! My 
experiences teaching foundations courses 
have been very negative when I am outside of 
my areas of expertise. 

18. My foundations team only includes scientists 
from one discipline so I should actually 
abstain from this question but that was not an 
option. 

19. We don't have the cross-disciplinary approach 
in the religion courses, except for Family 
Foundations. It is a new course, but has high 
quality. 

20. This is not applicable for the courses I teach. 
FDENG is not cross disciplinary. 

21. The new Foundations classes are superficial in 
their approach. 

22. Our course did not turn about to be cross-
disciplinary at all. Our committee had only 
one member from another department--a 
wonderful person, but a person who was a 
one-year, and the only person the other 
department was willing to spare. The whole 
"cross-disciplinary" approach was somewhat 
of a joke, in our case. Which was good, 
because that whole approach showed our 
"zeal without knowledge" weakness on this 
campus. 

23. In theory, I like the concept of the 
Foundations courses, but in practice, there are 
significant problems. I admire the courses 
conceptually, but the GE courses that I taught 
previously were of higher overall quality. 

24. Individuals from each discipline feel like their 
content area must be included, so the course 
becomes very diffuse and disorganized. 

25. The students generally lack the disciplinary 
knowledge to benefit from the cross-
disciplinary strength of the courses. 

26. It is not the fact that the content is cross-
disciplinary that has lowered the quality of the 
courses, but rather than ineptitude of faculty 
members to teach outside their disciplines. 
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27. I can't speak to this personally, but my 
impression is that the cross-disciplinary 
approach has improved the quality. 

28. The approach is good, but very likely 
contributed to the cancellation of the 
FDComm course. 

29. It is a true university course. 

30. At least initially. Over time as the teachers 
gain experience, I think it will actually increase 
their quality. 

31. Our committee has worked well. 

32. Not sure actually. It's been good and bad. 

33. I do not believe that someone can be enough 
of an expert in a field just because they taught 
a topic one semester. That's why we go to 
school to earn a Ph.D. 

34. I have personally learned a lot from my 
colleagues, and this has helped me point out 
connections to students in foundations 
courses as well as others. 

35. Scientific literacy is likely improved with the 
new courses, but they're still at a Jr. High level 
academically. 

36. I can only speak to the FDCom 201 course, as 
that is the only Foundations course I've 
participated in that has been cross-
disciplinary. I don't think it impacted quality 
because the faculty I worked with were 
dedicated and committed to their classes. 
Some had to work harder to maintain quality, 
but because of the faculty we have, they were 
willing to put in that extra effort that the 
cross-disciplinary approach required. 

37. Bringing the strengths of different disciplines 
to a course adds to the students' experience. 

38. The Professional Communication class was 
cut after two semesters of being taught. I 
believe that if the course was created by those 
in the communication department only, it 
might have survived since advanced writing 
could have been taught in it as well as other 
communication tactics. 

39. The content and ideas behind the course are 
very good. There is great potential for exciting 
development. As a first attempt, there's a lot 
still wrong. 

40. President Clark is quick to say that we should 
learn to say, "I don't know." But this 
addresses only the tip of the iceberg. 

41. Putting faculty in a position to teach outside 
of their areas of knowledge, expertise, and 
passion has not raised the quality of general 
education. You have to have actual real 
discipline before you can build to "cross-
discipline" or even higher "inter-discipline." 

42. Not being an expert in a field makes teaching 
a challenge - but it also shows our students 
how to learn about something. The challenge 
is finding the appropriate resources for 
effective learning. 

43. I think it's too early to tell. We need more 
data to determine how the cross-disciplinary 
approach is working. 

44. The material was too broad and the focus is 
fragmented. The students are confused. 

45. I find I am better in my own field when 
teaching service classes because I understand 
my students more and can answer their 
questions better. It has been great! 

46. I am not convinced that just because we have 
faculty from different disciplines 
designing/teaching foundations courses that 
this makes the courses themselves 
interdisciplinary. In some cases, a multitude of 
disciplines represented in curriculum 
development may actually weaken the course 
quality (American Foundations comes to 
mind). 

47. I'm a little confused about this question: does 
this refer to the course, or to the cross-
disciplinary team that developed it? 

48. Quality is greatly improved by the broad 
background of the faculty involved. 

49. FdEng are English classes. 

 

How satisfied are you with the academic quality of the Foundation course(s) that you teach or have helped develop? 

1. One of the courses I teach is, in reality, a 
watered-down version of a previous course I 
taught. The only way I can fix this is to add 
back all the material I eliminated so that we 

could go into more "depth." Much of the 
eliminated material is necessary background 
for that "depth." The other course is far 
enough from my background that I barely 
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know more than the students in the class. 
How can I give them “depth” that I don’t 
have? 

2. I am biased, of course, but I am convinced 
that there is not a more useful foundations 
course for BYUI students than FD WLD. 
They learn how all civilizations have struggled 
to search for the sacred and to forge a just 
society--that makes such a journey possible. 
INSPIRED COURSE designed by inspired 
and faithful scholars and disciples. 

3. I think the overarching goal of increased 
cultural awareness is certainly achieved. I 
think I perhaps give out too many good 
grades - the team approach... 

4. I liked the 111 class I taught better. I liked the 
text I was using before 101 better. 

5. In the land of the blind, the charismatic group 
leader is king! 

6. I teach 200 level foundations course. It does 
have science in it, but not nearly the detail as 
the 100 level science course that went away. 
When we designed this course, we did it in a 
cross disciplinary way and we had 
departments help us that had not taught any 
science general ed before. So, we had to 
decrease the science details to make the 
course work for all disciplines that were 
planned to teach it. So, now students are 
taking a 200 level foundations of science 
course that has a lot less science in it than the 
100 level science course we used to use for 
general education. However, even though 
science detail has been taken out, more 
applications and hands on activities have been 
put in. Students are most certainly applying 
principles in their life and the students like 
this. 

7. Didn't feel like this was my area of expertise 
and consequently didn't have the knowledge 
to effectively teach students. 

8. I need to keep up with my own field of study, 
but when I'm asked to teach an area outside 
of my expertise--a discipline that I spent long 
years and lots of money to gain proficiency in-
-it takes great chunks of time away from my 
ability to keep current in my own field of 
discipline. The students are getting cheated. 

9. The course is great. My ability to teach it, 
without sufficient prep time, is not so great. I 
think the students suffer. 

10. Having not developed or taught a 
Foundations course, I am not qualified to 
answer this question. 

11. I'm disappointed that my FdEng 201 students 
are on the same level as my FdEng 101 
students. It's as if my 201 students did not 
take anything from their 101 classes, and 
many who profess to have taking FdEng 101 
here have little recognition of essays they 
should have read in their 101 courses. 

12. Academic quality goes out the window when a 
non expert is teaching and the cross-
disciplinary nature of the courses forces us to 
teach in areas outside our expertise. 

I no longer feel comfortable recommending 
BYU-Idaho to those who are trying to decide 
which college to attend. They will not get a 
good academic experience in Foundation 
courses. I strongly endorse a liberal arts 
education and foundations violates much of 
what such an education stands for. 

13. From what I understand our course has a 
reputation of being one of the harder ones. 
The general perception that I hear about 
foundations in general is that they are too 
easy. 

14. I have had limited exposure to the other 
foundations courses. 

15. See above. 

16. The topics for the new Foundations classes 
seem to be randomly chosen. They don't seem 
to cover the Foundational material they were 
meant to. 

17. The Foundations course we created is not as 
good as the traditional GE course it replaced. 

18. I fear that we have developed survey courses 
with less academic rigor. 

19. It has taken a tremendous amount of time and 
effort to prepare to teach this class. 

20. I feel that the parameters of the course were 
established by administrators who had no 
knowledge of the course content and were 
therefore least qualified to determine what 
was in the best interest of students. 

21. I believe the FDComm course needed 
adjustments, but its potential for qualitatively 
impacting students was wonderful. I no longer 
teach any FD courses. 
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22. I am getting more satisfied over time. I have 
jettisoned most of the peer to peer rhetoric 
and have gone back to teaching students. I am 
enjoying the experieince much more and look 
forward to being in the classroom again. 

23. The Vertical slice model of science 
foundations really does help give meaning. 
However, it gives lip-service to "doing 
science." 

24. Course is in development. 

25. The only reason I say this is because my 
Foundations course is NOT interdisciplinary 
and everyone who teaches this course is an 
expert in the field. 

26. Could be more rigorous. We need to push the 
students to excel, and eliminate the notion 
that foundations courses should be easy - an 
attitude I have heard from several students. 

27. I think both courses (FDCom 201 and 
FDEng 201) were designed to be rigorous 
courses and based on sound theory in terms 
of subject matter and pedagogy. 

28. With every new course, whether for the 
majors or for GE, it takes teaching it three 
times before the course becomes solid. I don't 
think we've given FD courses enough time to 
solidify before we've begun to criticize. 

29. Unsatisfied with the first one I helped develop 
and teach (FDCOM 201). Satisfied with the 
one I currently teach (FDHUM 102). 

30. The content and ideas behind the course are 
very good. There is great potential for exciting 
development. As a first attempt, there's a lot 
still wrong. 

31. Ongoing revisions are allowing us to keep on 
top of things nicely. 

32. If it were not a 100-level course, it would be 
unsatisfactory. But since it's a freshman 
course and the students are non-majors, we 
can legitimately focus on a few principles and 
trying to learn enjoyment as much as 
academic content. 

33. I teach English 101, and I feel that removing 
the literature aspect of the course is really too 
bad. I think that the students need to learn to 
write at least a basic literary analysis. 

34. Someone must explain the vital importance of 
having the classes the same. I just don't get it. 
Let us teach to our strength. The students are 
not Twinkies. The kind of quality assurance 
we need is the kind that allows the faculty to 
do what they do best, not be at the whim of 
some committee. Let us teach what we learn. 

35. We are now in the midst of developing a 2nd 
generation of the course with improved 
materials, etc. 

36. I think we can and must offer better general 
education courses; this was a well-intentioned 
exercise that was conducted too quickly and 
which has led to a host of terrible unintended 
consequences. 

37. I enjoyed the process and feel like we created 
a course that will help the students become 
better writers. 

38. The faculty involved were not qualified to 
cover the breadth of the subject matter. It 
hurts to say that but it is true. 

39. I helped develop a class, have not taught the 
class, but receive the benefits because all of 
my students have taken the new class... So far 
it has improved the knowledge in the new 
class cohort. 

40. In past was treated like a clerk. 

41. Again, since I am on two teams, I have two 
reactions. One team has had extraordinary 
collegiality and a very high quality product has 
resulted. In the other case, the course is too 
erratic. It lacks focus and coherence. 

42. Great preparation and literature. 

43. All religion courses are Foundation courses. 
The courses are inherently great--they're based 
in the scriptures! 

 

What are the academic strengths of the Foundation course(s) that you teach or have helped develop? 

1. A good alternative to the former general 
education courses. I like fusing disciplines. 

2. I teach the Family Foundations course and 
the instructional team is excellent. They are 
very dedicated and are comparing the course 
with the Learning Model and are striving to 
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make sure that this course reflects the goals of 
the model. 

3. Rigor of student involvement. This is a class 
that challenges students to think and learn in 
new ways. 

4. Addresses a deficiency among students 
(analytical thinking skills coupled with sound 
moral judgment). 

5. It provides a more comprehensive approach 
to the topic than would have been generated 
in a single department. 

6. Weak one the first one, much better on the 
second one. The second one fit the nature of 
the interdisciplinary approach. 

7. Outstanding content! 

8. I think that Foundations is, in every way, 
inferior to the GE program. 

9. Strong focus on specified learning outcomes 
over just covering content. 

10. Deeper learning is taking place. 

11. I am biased, of course, but I am convinced 
that there is not a more useful foundations 
course for BYUI students than FD WLD. 
They learn how all civilizations have struggled 
to search for the sacred and to forge a just 
sociey--that makes such a journey possible. 
INSPIRED COURSE designed by inspired 
and faithful scholars and disciples. 

12. Prepares students for real life experiences. 
Helps students towards life-long learning 
habits of mind (BYU-I Learning Model 
based). 

13. It covers all humanities as propaganda and art. 
However, each of us on our teaching team 
include more of our own area of expertise--
which I believe is its strength. 

14. Follows the learning model [and] introduces 
students to many new comparative sources of 
information. 

15. The most important thing that FDSCI 101 
students take away is a correct understanding 
of what science is and its relationship to 
religion. 

16. The best part is that all the classes are similar. 

17. The course is rigorous and provides essential 
learning that every student really needs. 

18. I'm strong in my area of expertise, but weak in 
the element for which I have no training. 

19. More holistic approach. Student discovers 
content rather than being told the content. 

20. Focus on reasoning/thinking, having 
something significant to say, and 
acknowledging where our opinions come 
from and learning to change them if 
necessary. Much more than just the writing 
process. 

21. The burden of teaching has been placed more 
on the students than on the professor. This 
can create an environment for "aha" moments 
if the discipline is present from the student. 

22. Students are doing more applied learning. 
They are doing more hands on activities and 
trying to apply those things in their life. (see 
comment above). 

23. The faculty behind the scenes doing their 
best. 

24. It is an excellent course for students to learn 
about the subject. The founding faculty 
members are strong in the area. 

25. Assignments from the IThink book seem to 
promote better writing in students. 

26. Incredible range, themes, materials, faculty 
talent. 

27. It helps the students learn to think. 

28. Having not developed or taught a 
Foundations course, I am not qualified to 
answer this question. 

29. Integration of disciplines within a unifying 
framework of issues and concepts gives the 
students real power. 

30. I love swapping ideas with other faculty 
members and having specific essays required 
for each class. I feel like I have a good 
amount of creativity and personality in my 
classes as well as a parallelism with the other 
Foundation classes. 

31. Great motivator for me to be a life long 
learner and grow with my students. 

32. Students have the opportunity to go into 
more depth than in some previous GE 
classes. 

33. There are none. 
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34. The issues base approach makes things more 
relevant and applicable to the students. 

35. Common concepts taught to all areas of Art 
Majors. 

36. Students learn to view issues and topics from 
multiple perspectives, encouraging 
individuality and life-long learning. 

37. Religion courses: greater use of Learning 
Model and student responsibility and 
accountability. 

38. The only strength I can speak to is that the 
students have a customized study guide to 
lead them to academic resources to enhance 
their classroom experience. 

39. See above. 

40. Consistency (same textbooks, assignments, 
etc.) 

41. Interdisciplinary, input from multiple faculty, 
breadth. 

42. The new courses have encourage to reevaluate 
what was working and what was not in our 
old classes. 

43. It's not a bad course. It's passable, at least as 
good as any similar course in a community 
college. 

44. Their multi-disciplinary nature allows faculty 
and students to make connections that may 
not have been made in a traditional GE 
course. However, I think that the greatest 
benefit in this regard is to the faculty, not the 
students. Personally, I have greatly enjoyed 
learning new material outside my field even if 
I don't feel qualified to teach it. 

45. ??? 

46. Prepares the students for life after schooling. 

47. Exposure to a wide breadth of knowledge. 

48. I appreciate the exchange among those 
participating. I have garnered ideas which 
have imporve my course and enriched the 
experience (I believe) for my students. 

49. It is taught by a team of teachers passionate 
about the subject matter. 

50. Input and ideas from multiple individuals 
helps contribute to a better course. 

51. NA 

52. The development team are very 
knowledgeable and work to help everyone on 
the team. So for the academic areas I am weak 
in the strong have provided a lot of resources 
and information. 

53. Again, over time, I think the cross-disciplinary 
aspects of foundations will bring a richness 
and depth that the courses would otherwise 
experience. 

54. My course does provide students with 
foundational information that is valuable for 
them to have. 

55. It gives a good view of the contributions of 
our several disciplines. We have been faithful 
to this instruction. It also shows some of the 
boundaries between disciplines are artificial. 

56. It's online to a degree. It is a good topic. 

57. Students apply mathematical concepts to real 
life situations. By using the math they gain a 
better understanding and recall of the 
concepts being taught. 

58. Clearly organized, allows for individuality 
while remaining unified in core objectives. 

59. Students and teacher are learning and teaching 
together. 

60. In-class participation where students interact 
with one another and teach one another. 

61. Overall I think they are good. I have had 
several students comment on how they feel 
that the foundations courses are among the 
best they have taken. This is a minority of the 
students, however. 

62. See above. 

63. Faculty in different disciplines shared how 
each assignment would benefit their majors. 
All the assignments were [arranged in a 
scaffold] so they built upon each other. Other 
courses, that have evolved over the years, 
have often lost that progression of skills. 

64. Developed with Learning Model in mind. 

65. Wider breadth of understanding and 
comprehension on a grander scale. 

66. The multidisciplinary focus is great. 

67. Hmm . . . 

68. The ideas from different fields paint a more 
complete, complementary picture. 
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69. The development process went well, and gives 
the students a broad range of experience 
during the course. 

70. We were a unique committee--we each put 
together a similar syllabus. But we could each 
decide what we wanted to teach and we each 
taught to our strengths. And as time went on, 
we used more and more of each other's 
knowledge and "stuff." Teaching a disciplines 
wasn't crammed down our throats in one 
short semester. That wasn't the way we were 
"supposed" to do things, but I think our 
courses benefitted. 

71. We established a primary document from 
which all our architecture, objectives and 
outcomes flow. 

72. It probably goes deeper into some of the text 
materials than a survey course would. And it 
does integrate material from different 
disciplines, as well as making practical 
application (or analogy, at least) with students' 
lives and methods of thinking about 
themselves. 

73. Teaches valuable concepts for students to 
practice and obtain. 

74. I really like the way the papers build on one 
another. I think it has very nice organization. 

75. Faculty in different disciplines help each 
other. 

76. Our case-study based approach together with 
instructor-developed materials make the 
course a joy to teach. Our topic is current, we 

share a curriculum, have a great teaching 
group - this all makes the course a good one. 

77. There is a framework in place that allows for 
continuity between sections and teacher 
autonomy. 

78. The emphasis on evolution. 

79. Students are engaged and motivated. I have 
students come back semesters later and ask 
follow-up questions and make relevant 
comments. They understand something 
completely from start to finish instead of 
having a thin veneer over everything in the 
field. 

80. We can merge the science and application of 
energy very nicely. 

81. Perhaps one strength is that several heads are 
better than one in the development of the 
courses. 

82. A solid core of required curriculum ensures 
content quality across the instructional 
spectrum. 

83. The basic idea of the course is good. 

84. It addresses a much needed area on our 
campus of principle-based (rather than rule 
based Pharisee-ism) critical thought. 

85. Practical skills and principles to apply in 
career and family life. 

86. Students learn critical thinking and writing 
skills using both Church and academic 
sources 

 

What are the academic weaknesses of the Foundations course(s) that you teach or have helped develop? 

1. Our third area is just too far afield from the 
other two. 

2. Just that is a relatively new course and still 
needs refinement, which we review in our 
Teaching team meetings. 

3. Bugs in online components–Blackboard 
problems. 

4. We are still trying to figure out what we are 
trying to teach. We know we want to teach 
students to make better decisions and to do so 
with analytical thinking and moral judgment, 
but what skills and concepts are really still 
becoming concrete for us as we teach. 

5. It is much better to have content experts 
teach in their area of expertise. 

6. It is still difficult to develop a truly 
transparent course across the sections because 
of the wide background of instructors. 

7. Weak one the first one, much better on the 
second one. The first one got so far out there 
with so many ideas and perspectives that it 
lost it effectiveness. 

8. Some assignments could be improved in order 
to better reflect assigned readings. 

9. Students need the breadth to get the depth. 
Instructors are teaching material they have no 
qualifications to teach. Disciplines are forced 
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together in an artificial, often awkward 
manner. The program needs to be eliminated. 

10. assessment doesn't align well with the 
indicated learning outcomes. Workload is 
uneven and weighted towards preparation 
rather than deepening activities. 

11. A LOT of Material. We are in the process of 
fine-tuning and narrowing the curriculum. 

Daily Quizzes also need to be "relaxed" a bit. 

12. We have attempted to have no weaknesses. 

13. Some of us are weak in some areas--me in 
music. 

14. Team projects still may allow some sliding and 
lack of involvement. 

15. Content is still pretty 'loose.' 

16. Doesn't feel like you have the flexibility to 
teach according to the class. Adjunct 
especially feel like they have to follow a rigid 
schedule/lesson plan and have no options. 
We feel like we can't adapt the class according 
to our teaching style, our classes learning style 
and so forth. 

17. Trying to do too much would be my biggest 
concern. 

18. It's been dummied down to fit the shortened 
schedule; I don't feel real competent in the 
area I'm least qualified to teach. 

19. Student perceptions lower their willingness to 
try. Working on "selling" the course to the 
students. 

20. There is a lot to cover in 12 short weeks. 

21. Some semesters I have 90 students, other 
semesters I have 135 students (just in 
Foundations). Academically, I feel the 
mentoring aspect of the educational process 
has been short-circuited. A basic compendium 
of "facts" or knowledge, as well as a basic 
study ethic, must be present for this endeavor 
to succeed. As often as not, I find that these 
study skills & basic core knowledge are not 
present. 

22. Watered down scientific principles. It is 
necessary to water down the science in this 
course so that more departments can get 
involved. Maybe this is ok, because the 
students are certainly doing more application. 
I think this course is more enjoyable for 
students. However, I do wonder sometimes 

how these students will compete in other 
Universities if they transfer and are expected 
to know more science than they picked up in 
this course. 

23. Faculty member are asked to teach outside of 
their expertise. 

24. The courses do not transfer and faculty 
teaching content out of their area of expertise-
High schools around here offer college 
courses from other colleges because the BYUI 
foundations courses will not transfer to other 
colleges. There is not enough selection of 
courses for students to fulfill a foundations 
area requirement. There should be more than 
one course that can fulfill the requirement 
versus 50+ sections of the one course. 

25. The committee I sat upon was so cross 
disciplinary it became something of a 
hodgepodge and lots its core. 

26. Faculty newly recruited to teach the 
foundation courses are not properly prepared 
to teach outside their academic area of 
expertise. 

27. We have to ignore or dismiss teaching 
technical and research skills. So, why is this 
called a Foundations class? More and more 
students come in to college unprepared for 
even simple writing and reading assignments; 
these students fall through the cracks. 

28. Time to get up to speed on materials outside 
of my discipline. Thu, Mar 4, 2010 2:00 PM 
Find... 

29. Teaching outside my discipline. 

Lack of text books and material geared for the 
interdisciplinary structure. 

We leave tons of important stuff out. 

30. The course loses sight of the academic 
discipline and has too much fluff work 
(research based on Wikipedia). 

31. They are VERY grading intensive--massive 
amounts of work--and it is frustrating to me 
that the class cap is 60. We are 
supposed to be going for a certain teach one 
another environment and that is exceedingly 
difficult with that many students and frankly, 
as adjuncts we don't get paid enough to 
compensate for the time it takes with this 
approach. 
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32. Having not developed or taught a 
Foundations course, I am not qualified to 
answer this question. 

33. Too little time, too much material. 

34. I'm just frustrated with all the review and 
explanation I have to do on subjects like 
paragraph compositions, intros and 
conclusions, thesis statements, transitions, 
grammar, etc. in classes where the students 
should know how to do this already. It's 
frustrating not to see an evidence of 
progression between my freshmen and my 
juniors. 

35. Trying to continually tweak it to get it right. 

36. Students are not prepared for the rigor of the 
course. 

37. Outlined above. 

38. None for my course. 

39. Differing expectations of what the class 
should include or focus on diffuses the 
effectiveness of some classes. Instructors are 
often uncomfortable teaching outside of their 
expertise. 

40. Determining learning outcomes for religion 
courses. 

41. In some cases I believe the library has more to 
offer than is being utilized in the courses. 

42. See above. 

43. I taught the communications class which was 
eliminated after two semesters because of 
transferability issues. 

44. Awkward forcing of the learning model in 
some (not all) situations. 

45. The Foundations teachers are unqualified to 
teach cross-disciplinary material. The thematic 
topics of the courses are random. 

46. The common curriculum expectation is a 
formula for bad teaching. Devising a common 
curriculum and asking everyone to teach that 
might be a good idea if the faculty were 
untrained "employees" who can't teach on 
their own strengths. Any teacher worth his or 
her salt should, on the first day of class, toss 
out the common curriculum and do what is 
best for the particular students in the class. 
Good teachers do what that teacher does in 
Dead Poet's Society. They ask the students to 

rip out of the book that page that puts all 
thinking into a box. 

47. Instructors are conveying a significant amount 
of information without much background or 
training in that topic. That fact may have a 
significant negative impact on the enthusiasm 
that an instructor has for a course, not to 
mention morale. 

48. Too broad! Too much material and without a 
set text the students seem to struggle to know 
what to focus on. Current student readings 
are very weak. There is a definite lack of 
continuity in the subject matter. We seem to 
jump from one topic to the next. 

49. Limited depth of application. 

50. Sometimes we seem to be a bit out of our 
range of expertise. 

51. Limited expertise of some team members, 
thematic approach detracts from achieving 
some of the most important student 
outcomes. 

52. Not enough experience to speak to this one. 

53. The courses seem like a hodgepodge of 
material with little focus or depth. Three 
disciplines in one class [are] too much. The 
classes need better focus and need to be 
better defined. 

54. NA. 

55. Perhaps more monumental than foundational 
at times. 

56. I think in our case course creation by 
committee weakened the content somewhat. 
Faculty "assigned" to teach the course struggle 
with the content. 

57. We have no time to develop deep 
understanding, AND THUS 
CONFIDENCE. We do not let students 
experience the scientific method, nor 
strengths of our disciplines, but lecture on it 
instead. There is little to no time for lab types 
of experiences where it really gets real. 

58. I'm teaching it. I have no real-world 
experience in my course and should not be 
teaching it. I've asked directly and indirectly 
many times to be released from it but to no 
avail. 

59. They do not "cover" quite as many topics as 
previous courses. 
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60. Some teachers may be doing less than they 
previously were--less papers, etc. 

61. Really cannot be taught effectively by faculty 
outside the Geology Dept. This is unique 
among Foundations courses. 

62. Teacher doesn't have a deep knowledge of the 
subject. 

63. The lack of knowledge of faculty who attempt 
to teach something that they have had little 
training in. Let's face it, in the real world, no 
one becomes an expert in a field after one 
year of training, yet that is what the 
administration is attempting to do with 
Foundations. 

64. Seems like another religion class. 

65. When the courses were first launched, I think 
too many of us were so concerned about 
correctly relating content outside of our area 
of expertise that we defaulted to lecture based 
teaching. The primary weakness I see now is a 
lack of active learning activities in the 
classroom. 

66. There is little to no pilot testing for courses. 
Because of the quick development and 
production cycle of Foundations, we don't 
seem to have data that course objectives are 
valid and that they are being met. Nor do we 
have baseline data to determine that 
Foundations has actually improved upon G.E. 
While I support divine inspiration as a critical 
part of the development process, I'm 
concerned that we as academics have ignored 
the research/development process of pilot, 
test samples, and other methods to ensure 
high quality. 

67. A clear communication to students of course 
objectives and how they fit into their overall 
Foundations learning experience. Why isn't 
there a space to comment on the academic 
quality of FD compared to GE (question 7 
below)? Because if there were a space I'd say 
that with teaching teams, thoughtful 
curriculum development, and instructor 
selection, I think the FD classes in our 
department are better than at least two of our 
old GE courses (Eng 111 and Eng 250). I 
can't say that about all FD courses. 

68. Not enough content. 

69. Some detail is lost. 

70. Trying to create a curriculum that will satisfy 
the advanced students, but not leave 
underprepared students behind. Many 
students are bored because they learned (and 
still remember) many of the concepts from 
high school, but if you try to push them, the 
students fall apart. 

71. The one-size fits all approach limits faculty 
choice and accountability, innovation, 
enthusiasm. 

72. The outcomes need to be more sharply 
focused and more coherent. The architecture 
and materials need to be more outcome 
driven. 

73. Our faculty that are not specifically trained in 
this area are getting absolutely annihilated by 
this new material. Mon, Mar 1, 2010 12:13 PM 
Find... 

74. One semester of arts and letters isn't enough. 
The main weakness is the whole abbreviated 
curriculum. Students are still trying to "get 
done with" their "GE" courses their freshman 
year. Mon, Mar 1, 2010 12:05 PM Find... 

75. Perhaps too much work load as yet for the 
student? Mon, Mar 1, 2010 12:04 PM Find... 

76. Course materials from discipline to discipline 
are not necessarily coordinated to support the 
few guiding principles (or objectives) of the 
course. Mon, Mar 1, 2010 11:50 AM Find... 

77. Broad--I need to help students connect ideas 
better Mon, Mar 1, 2010 11:32 AM Find... 

78. It needs a literary analysis. I put a lot of 
emphasis on grammar, but I think the class 
needs more. Mon, Mar 1, 2010 11:20 AM 
Find... 

79. It's so watered down. We need to teach 
principles not applications of principles. Mon, 
Mar 1, 2010 11:17 AM Find... 

80. Consistency in terms of quality of in-house 
produced materials...thus the need for a 2nd 
generation of materials Mon, Mar 1, 2010 
11:01 AM Find... 

81. Workload too heavy for students Mon, Mar 1, 
2010 10:57 AM Find... 

82. It is a travesty that these courses do not 
transfer to other universities. Our University 
is literally ripping off hundreds if not 
thousands of students by making them take 
and pay for basic courses that will be wasted 
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when they transfer to other institutions. For 
an institution that likes to brag about its high 
level of "personal honor" this state of affairs 
for students who transfer for a number of 
legitimate reasons is dishonorable and 
downright shameful. We must reform our 
Foundations classes so that they are 
recognizable to other universities, and to give 
our undergraduates a better educational base 
or "Foundation" going forward. These 
"hybrid" so-called "cross-disciplinary" courses 
do not deliver a strong foundation. The 
weaknesses of our Foundations courses is 
leading some faculty on this campus to steer 
their own children away from BYUI. In 
addition to these problems, many faculty 
suffer low morale in being coerced to teach 
courses outside their areas of professional 
expertise. Too often, faculty are asked to 
teach courses they don't believe in--courses 
which they have had no input in developing. 
We must do better. Mon, Mar 1, 2010 10:57 
AM Find... 

83. None of us has a degree in the field (such a 
degree does not exist in the U.S.). Mon, Mar 
1, 2010 10:55 AM Find... 

84. Currently, we don't have clear assessment 
tools in place. I do wonder, too, if we have 
enough academic rigor built into the course. 
Mon, Mar 1, 2010 10:53 AM Find... 

85. The Science Foundations course cannot and 
does not cover the subject as a 2 credit class. 
Mon, Mar 1, 2010 10:53 AM Find... 

86. No hands-on work. The large classes preclude 
getting equipment into the student's hands. 
They have no first-hand experience with the 
material. Mon, Mar 1, 2010 10:48 AM Find... 

87. Perhaps we need a represntative from 
economics or polisci. Mon, Mar 1, 2010 10:46 
AM Find... 

88. I am a religion teacher and when you attempt 
to "lock-step" foundation courses, or any 
course in the religion arena, you risk removing 
the Spirit from the formula. Mon, Mar 1, 2010 
10:39 AM Find... 

89. There is no way to assess what is happening 
to these courses in their online format, and 
this is a cause for concern. Online versions 
may, albeit inadvertently, undermine course 
objectives and outcomes. The quality of 
online faculty is unknown, as well. Mon, Mar 
1, 2010 10:30 AM Find... 

90. There is little consistency among faculty 
teaching the course. Mon, Mar 1, 2010 10:08 
AM Find... 

91. My own expertise is, at times, insufficient, and 
my biases in certain areas diminish my interest 
in teaching others. Mon, Mar 1, 2010 10:07 
AM Find... 

92. Online access changes and need better input 
after launching. Mon, Mar 1, 2010 10:06 AM 
Find... 

93. None. 

 

 

LIBRARY SERVICES 

Faculty members are appreciative of the great services—databases, interlibrary loan, book resources—
provided by the library. They find the librarians to be knowledgeable and helpful. Many faculty members 
request to have longer-checkout time for the faculty themselves to complete research and curriculum 
development. The available databases are great; however, faculty members desire more up-to-date journal 
articles and more scholarly journals, particularly in the sciences and the MLA. Faculty request more 
connection between the disciplines and librarians, so needed material can be purchased. Faculty wonder if the 
search engines could be refined to produce more relevant sources. And, finally, the library environment could 
be remodeled to be more comfortable, more academic, and more conducive to serious study. 

What resources or services would you like the McKay library to provide? 

1. They already provide access to various digital 
libraries that are needed. 

2. Longer Checkout periods for Faculty! 

3. Is the resources search engine the best it can 
be? I put in a "search" and get all kinds of 
random stuff. It's probably me, but maybe not 
just me. 
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4. I am very impressed with their efforts to 
upgrade and keep the religion department in 
mind. 

5. Video Private Instruction. 

6. It would be great to offer a materials library (I 
mean physical materials) A resource for 
looking at available physical materials, plastics, 
woods, paints, etc...) perhaps there could be 
satellite locations around campus specific to 
each dept with samples or libraries of things 
other than books or journals. Possibly an 
image library. 

7. Can't think of anything. The library is full of 
wonderful resources. 

8. More Mac computers. That is what a large 
share of what our students are using and 
buying here at BYU-Idaho. Maybe our ratio 
or PC to Macs in the library should equal the 
sales of computers in the bookstore? 

9. All that they currently provide. 

10. Access for online students - and tutorials for 
access off-campus so the students learn to use 
it. 

11. More availability of full documents in 
electronic versions. 

12. Continue to build the collection of music 
scores. 

13. I'm fine with what they do. 

14. highbeamresearch.com; marketresearch.com; 
dunn & bradstreet; lexis nexis. 

15. About the only services I use are Inter Library 
Loan and camera checkout. 

16. More comfortable, less austere environment. 

17. The Library has many resources that are 
probably less utilized than they could be. 
Knowing more about those resources would 
help. 

18. Continue to provide and enhance the research 
databases. 

19. Current books and A.V. materials might help 
improve the great library. 

20. They provide them. 

21. We use digital sources the library provides on 
occasion. 

22. Large collections in my field. 

23. Access to the database for publications is our 
field is critical 

Piggybacking on the electronic journal access 
through Provo is critical 

The faculty resource center is useful 

The media center is useful 

The disciplinary sections of hard-copy books 
are useful 

The interlibrary loan system is essential 

24. More instruction for teachers. 

25. N/A 

26. Continue providing digital access to 
professional journals. 

27. Instructional dance videos. 

28. Actually, my students used a research model 
created by the library for a time, but it is 
outdated. It was called the Basic Research 
Strategy, I think. It would be great to see that 
kept up to date. 

29. Expansion of audio visual library on third 
floor. 

30. The Library currently meets my needs very 
well. 

31. The library is doing a great job in my area of 
expertise. 

32. Greater access to online journals. Columbia 
University has a great library. 

33. Access to more journals. 

34. The library provides excellent resources for 
faculty and I use them frequently. 

35. Since our time is limited now in teaching how 
to research a topic, maybe the library faculty 
could teach basic research skills (more than 
the program). 

36. They already did. I asked for the Oxford 
Dictionary of Foreign Languages and they 
bought the software. Thanks. 

37. Real Newspapers, not just the internet ones. 

38. I just need the time to access the resources. 

39. I would beg and plead that the library allow 
faculty a longer check-out time. Sometimes it 
seems like they are happiest if the books are 
sitting on the shelves rather than being used. 
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40. I would like to see the library have access to 
the digital stuff from BYU WITHOUT 
having to request it via inter-library loan. 

41. Better association between librarians and 
teachers. I feel like every time I take a class to 
meet a librarian and learn how to use 
academic databases, the librarian says 
something different. Some have been late, and 
some have placed the computers on lock-
down so that my students can't practice 
finding resources while the librarian lectures 
how to do it. It's frustrating that there isn't a 
clearer, more accessible communication 
between teachers and librarians. 

42. Please keep the Ovid technology -- I love it.. 

43. Most of the journals that I use are not carried 
by the library. Those that are usually have a 12 
month embargo on access to the articles. It is 
very frustrating to have to wait a year to get 
access articles in my field. It is very time-
consuming to have to request these articles 
through inter-library loan. I would love to see 
the library provide current access for every 
journal that it carries. 

44. Access to scientific journals. 

45. A more favorable environment. Sunlight, 
water, plants, paint color etc.. 

46. Musical Scores, music methods 

Audio and Visual Recordings 

47. Microfilm to CD transcribing. 

48. Longer checkout for faculty. 

49. More resources in children's literature. 

50. Greater access to e-books and articles. 

51. A larger multi-media collection. The AV 
resources are incredibly out of date. 

52. Course reserve 

Special collections day. 

53. More kindles, more tutoring by library 
professionals. My students enjoy a tour and 
online demonstration, but I feel like we need 
to immerse the students in all that the library 
offers. 

54. Access to complete and up-to-date 
professional journal articles via online sources. 

55. Please provide as up-to-date journal articles in 
the various disciplines as you can. 

56. Overall, I think the library staff does a great 
job, especially given their limited space and 
resources. If anything, I would appreciate 
having access to more audio books, especially 
audio college courses that may be borrowed. 

57. More books! Real books, on paper! 

58. More Opera Scores. 

59. I'm satisfied with what they provide now. 

60. I appreciate the numerous data bases and 
online materials that make researching more 
productive for students. 

61. Digital image library to facilitate the sharing of 
faculty and institutional resources. 

62. More electrical outlets for laptops, more 
group study rooms, a larger computer 
classroom, more windows, more artwork, a 
bigger building. 

63. I struggle with the technology part of the 
library. I would like to have students that were 
trained to help me find the resources 
available. Our College's own library rep is 
wonderful but busy. 

64. Current resources/services are wonderful. 

65. Librarian liaison with our department. 
Continue with librarians guest lecturing in 
courses. 

66. As is. 

67. There appears to be a consistent lack of 
higher level materials for faculty to keep 
current with. 

68. More access to primary sources and journals. 
ILL helps with the second but we are really 
hurting with the first. 

69. I cannot keep current now with the time I 
have. It might be nice if the library could help 
us do watch lists, and have more journals in 
my area. But this is expensive. 

70. I can't think of any. They are really good. 

71. They are doing well. 

72. Gospel link more easily accessible to students. 

73. More periodicals and journals in animal 
health. 

74. What they are doing now is excellent. I would 
not change much at all. I hope they don't stop 
what they are doing. 
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75. Being linked with BYU-Provo and the 
interlibrary loan are adequate 

76. e-books and audio-books used in courses 
along with a solid offering of up-to-date 
journals in my field. 

77. Electronic access to journals and references. 

78. More online electronic resources. 

79. I can't think of any. 

80. Additional journal subscriptions. 

81. More (online) periodicals. 

82. Roseta stone for learning a 2nd language. 

83. I appreciate access to Interlibrary loan and 
online periodicals (especially the most 
current). 

84. The library does not have hardcopies or 
online access to many of the prominent 
journals in my field of study. Knowing what 
that access would cost, I can understand why. 
Perhaps there is some way we could use 
Provo's access? 

85. Online access to the Library of Congress 
Subject Headings Guidebooks. 

86. Nothing. They have always been acceptable of 
the suggestions that I provide them on new 
resources to acquire. 

87. More books. 

88. The library does a great job for us. 

89. Continue as they are. Our students are 
incompetent when it comes to research 
beyond the internet. 

90. I'd love to meet with a librarian twice a 
semester and give them subjects to collect 
research on for me. 

91. More archival materials for students in my 
senior research seminar and more scholarly 
journals. 

92. More Nursing Journals. 

93. More student study rooms, and a larger 
reserve area to house material that would help 
students in our classes. 

94. More training of students in how to use 
electronic resources. 

95. A better trained student staff. But wings on 
pigs would be as likely. 

96. I would like to see expanded digital holdings, 
though the ILL services are wonderful, and 
usually fill in the gap. 

97. Books. 

98. The databases we subscribe to are great. 

99. Just keep expanding access to on-line-
accessible full-text journals. 

100. The library has always been quick to acquire 
the resources I've requested. Perhaps more 
group study space would be helpful. 

101. I use the Reserve Desk and the Scientific 
Journals. 

102. The full MLA database.. 

103. I don't assign library work because our library 
does not support the sciences in any 
meaningful way. The requirement that we 
must avoid supporting the faculty and only 
purchase materials that support students 
means we have sub-standard, almost high 
school science materials. The fight to get real 
science journals is too difficult. We should 
have applied science journals. An on-line 
service is fine, but currently we have access 
only to second hand sources or popular 
magazines (e.g. Discover, Scientific American) 
which are good for, say, a foundations class, 
but useless for a senior project. 

104. Research librarians. 

105. More electronic resources. 

106. Journal access and current textbooks. 

107. Professional books as they currently do. 

Access to electronic resources as they currently 
do. 

108. I am in favor of the continued availability of 
educational journals in digital form. 

109. One on one help to find technical articles on 
certain topics. 

110. More research librarians that could help 
students define and refine research. 

111. I love their student research lectures that 
introduce students to the tools they can use 
for literature review. 

112. The resources that are most valuable to me in 
my courses are the ILL, the science database 
services, and the scientific journal 
subscriptions (ACS, Elsivier, etc.). 
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113. Well, I think our physical holdings are 
necessarily going to be limited, and that's why 
I'm grateful for a generous Inter Library Loan 
policy and a helpful staff. Keep that up and 
even make it a little better would probably be 
preferable to trying to expand holdings. 

114. Without an overhaul in purpose that would 
admit that a university should have a research 
library that allows for more than google 
searches and wikipedia access, our library 

cannot provide me with much of anything 
useful.. 

115. More group study space. 

116. I most often use these databases: MLA, Lit 
Crit online, MacGill, JSTOR, and Web of 
Science. I also use ILL quite frequently. 

117. Keep up with the online databases, they're 
fabulous! 

 

If you could change anything regarding the library, what would that be? 

1. Longer Checkout periods for Faculty! 

2. Less student socializing in academic areas. 

3. Don't know. 

4. Continue to expand available information 
resources. 

5. Nothing. 

6. I really don't feel qualified to say. 

7. The library staff has been very helpful in 
ordering items I request for the library, and I 
appreciate their work! I know space is a finite 
resource, but I would like to see journals kept 
for a longer period than 5 years. I'm sure this 
is old-fashioned thinking, but I see libraries as 
repositories of information for long periods 
of time. It's frustrating to need to find articles 
from journals in the 1970's that aren't 
available anymore. 

8. Nothing comes to mind. 

9. Get access to the above online resources. 

10. Ability for faculty to check out materials on a 
semester basis. 

11. A little more connection to the departments 
with the books that are acquired. We used to 
have more involvement in suggesting 
purchases, but not much in the past few years. 

12. Go back to the service which allowed me to 
search several databases, of my choice, at 
once. 

13. Longer checkout times for faculty members. 

14. It is adequate for my classes if it stays current.. 

15. Students need to be trained to know how to 
use it. Many have never done library research 
before - they don't know how to find a book 
in the stacks. 

16. Quieter 

 More group study areas 

 Some research study areas--where a faculty 
member could sign up to have a room for a 
day or half a day, spread things out and get 
some good research done. 

 More power outlets. 

17. More instruction for students. 

18. The amount of time you are allowed to check 
out a book. 

19. Extend faculty checkout period. 

20. Triple or quadruple its size; return it to library 
status with real books; delete computers; 
delete 3rd floor "social" center. 

21. More user-friendly website. 

22. Collect all music pedagogy materials (music 
method books) to the reserve section for 
central location and study. 

23. Easier navigation online. 

24. None right now. 

25. More books onsite. Interlibrary loan is great, 
but we need a bigger library. 

26. More books. 

27. I am satisfied. 

28. Streamline the process for faculty wanting to 
order books to be in the library. 

29. Major concern? It's shabby appearance. It's 
not a place than inspires studious work and 
discipline. It could have a great effect on 
creating an academic identity for students, but 
as it is (a patched together high school work 
place), it does not inspire long hours of study 
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but serves instead as a gathering place for 
socializing. 

30. Upgrade the study room computers with ones 
that have microphones. 

31. Better system to access resources; I know that 
the library has materials that I need but 
sometimes it is next to impossible to locate 
them (even using keyword/author/and every 
other piece of related information). 

32. More books, fewer computers. Students don't 
enjoy the experience of library research. To 
today's students, all research is web based. 

33. Allow faculty longer check-out periods. 

34. Re-emphasize the book. Too much 
technology creates a barrier between the 
students’ minds and the ideas--they are more 
engaged by the technology than the ideas. 

 The physical space of the library is becoming 
more of a social space than a study space. 

35. I really like the library, and I think we do a 
pretty good job with limited resources by 
frequently updating the books. The McKay 
Library definitely owns some extremely 
outdated books in fashion, upholstery, and 
travel (the topics my husband and I have 
happened to peruse), but this is to be 
expected in a smallish university setting. We 
do frequently visit the Rexburg Public Library, 
as well, if need a title that the BYU–I Library 
doesn't carry (which has only happened a few 
times). 

 I also wish the library homepage wasn't so 
scattered. It's very intimidating to my 
students, and even the librarians have told us 
the "Quick Search" is a bad tool to use. 

36. Noise. Allowing the 3rd floor to turn into a 
chat floor is contrary to the purpose of the 
library. 

37. Better trained student employees who really 
know what is in the library and how to access 
it. 

38. Access to more materials. 

 More coordination with departments on what 
types of books, journals, etc. are being 
purchased. 

39. The ability to easily find a specific citation and 
access it digitally from the library homepage. 

40. The environment. 

41. It is very noisy at times--more like a social 
dance almost! 

42. I would have off-site storage for little used 
materials and create an office suite for the 
librarians designed in such a way as to give 
students better access to professional faculty. 

43. More macs. 

44. Just continue to build its library holdings. 

45. A better ref works program. There is free 
software out there that is more efficient than 
ref works. 

46. Increase the number and quality of quiet 
individual study spaces (each with a laptop 
plug). I'd also like to see a cafe-of-sorts made 
available, although I imagine that's unlikely to 
happen. Perhaps some of the library walls 
could also be used to exhibit art that's 
currently in storage in the Spori. 

47. I have been very pleased with the library's 
offerings. I finished a PhD in 2006, and with 
the help of the librarian and the Interlibrary 
Loan office, I found access to everything I 
needed. They're great folks, doing a great job! 

48. A separate music library. 

49. Nothing. 

50. I have received nothing but support from the 
library personnel. I can think of nothing in 
particular. 

51. I am generally happy with the services 
provided by the library. 

52. More windows that let in the natural light. 

53. The web page is awful and NOT user friendly. 
It needs to be completely redesigned. 

54. NA. 

55. Quiet. Quiet. Quiet. 

56. I really don't think at our level we need a 
research library. 

57. I think they are doing all they can with the 
resources they have. 

58. The professional status of the librarians. The 
ones I know were demoralized by their 
"demotion." 

59. More space. 

60. They do a great job. 

61. ????. 
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62. I would love to see more PBS video material 
available. 

63. A faculty submission page for requesting 
journals that would be delivered electronically. 
Right now we have to go through a long 
process. Look at Provo's system. 

64. I would put a high tech teaching space for 
instructors across campus to model the latest 
pedagogical methods of instruction including 
blended learning. 

65. I quite like our library. 

66. Streaming all videos in the media center. 

67. I am very satisfied with the library. 

68. Quieter! 

69. Faculty should be allowed to check-out books 
for a longer period of time. 

70. More hours. 

71. Longer checkout times for faculty. 

72. More popular fiction. 

73. Ask teachers, or at least communicate with 
them, when you make changes to the library's 
home page or physical layout. It is frustrating 
to visit, both physical and digital, and feel lost 
all the time. 

74. Nothing. 

75. The extra space opening up should be 
reserved for books. 

76. No complaints. 

77. None. 

78. I wish a library skills course was mandatory 
for all students in their freshman year. It 
should be a part of the foundations. 

79. I'd like it to do the searching for me. 

80. That it continues to move in the direction of 
providing direct research materials akin to a 
university library. 

81. Student study rooms. 

82. Updated aesthetics always help students take 
learning more seriously. Provo's HBL facility 
is gorgeous and inspires a respect for learning 
for those who enter. Hate to admit it, but 
appearance can affect attitude. 

83. Give each student $5.00 of academic printing 
each year. That is, have 6 research computers 
that allow access only to the journal databases 

and allow students to use their $5.00 there. I 
LOVE our academic databases. They're great. 
But students try to read the articles on their 
computer and do a lousy job of it. 

84. More power outlets and study spaces in the 
building. 

85. Have a professional staff, not a lot of 
minimum-wage students who don't know 
how to work not working - unable and 
unwilling to be helpful. 

86. The search engine used for peer reviewed 
materials is difficult to get good results. 

87. It would be nice to be able to check out 
materials for a full semester without renewing 
them. 

88. Loan length. 

89. I would like to have the library develop an 
online tutorial to all the different resources 
that the library has, and make that tutorial part 
of the first semester on campus in some 
manner. I have many upper division students 
who have never heard of RefWorks, and are 
absolutely amazed when I show them what it 
is capable of. 

90. More books. Great staff over there. 

91. More updated CDs. 

92. It is difficult to search journals for a specific 
topic. If you know which journal you want, 
then you can search, but if you would like to 
search all journals, it is difficult. 

93. More books, less computers. It should be a 
library, or perhaps they should change the 
name to Student Social Center #2. 

94. Size : ) 

95. Longer hours. 

96. The students are generally very good at using 
search engines but they struggle with our 
library site for scientific resources. 

97. The catalog system. It is terribly difficult to 
find anything! I sometimes just go look on the 
shelf because finding the book in the catalog 
is so difficult. This discourages our students 
from doing real research and encourages the 
use of Wikipedia as the primary research tool. 

98. Request items for purchase every year. 

99. No real concerns. 
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100. Computers are spread throughout the library, 
interrupting study with books. 

101. Increased availability of e-books. 

102. It runs deeper than that, because the library is 
a manifestation of a rather truncated academic 
goal that is institutional. But if I were pinned 
down for an answer, I would say more hard 
copy scholarly sources and fewer socializing 
areas. 

103. I don't really like the recent changes to the 
way articles are searched for. But that's just 
personal preference. 

104. More cross discipline input. 

105. Clear access to journals. 

106. More group study space. Better Family 
History Research facilities. 

107. Longer time allowed for checkout. 

108. I would like access to this database: WorldCat. 

109. More audio books for education majors. Since 
students listen to audio books, so should teir 
future teachers. 

 

 

FACULTY ASSOCIATION 

Summary of Comments—Many faculty members are pleased with the direction of the Faculty Association; they 
think the Association provides an essential route of communication with the Academic Office. Some wonder 
whether or not the Faculty Association is influential, or if the administration is interested in faculty 
comments. Some others miss a few of programs sponsored under the previous constitution. A few were 
uncomfortable with the tone of last year’s accreditation report, though others praised the Association’s 
approach to accreditation issues. 

How satisfied are you with the work of the Faculty Association? 

1. I feel truly represented. 

2. Thanks for helping us have our voices heard! 

3. It seemed like those things that were topics in 
the University's Accreditation process were 
somewhat pet topics. Although they were 
important, I felt that those things that I 
expressed concerns about were not addressed. 
For example I expressed that the Learning 
Model is not the only good one and that 
perhaps others are more effective in different 
disciplines. Also that Foundations might be 
great GE in the business world but not in all 
disciplines. 

4. Thank you for the opportunity to respond to 
surveys and for sharing the results of these 
surveys. It bothers me that when I do a survey 
for the University I never hear the results of 
the survey or how the information is being 
used. Thank you for your transparency and 
communication. 

5. You guys are way too controversial for 
representing those faculty members here who 
actually respect and support our current 
administration. 

6. I think you are providing a valuable service. 
With a total disinterest by the administration 
in communication from faculty members, this 
is the only method to get some of our views 
to them. I appreciate the surveys. 

7. The current faculty association has breathed 
TRUE life into BYUI. Great examples of 
disciple/ scholars and true, courageous 
servants of the university and students. These 
good brethren were willing to put their own 
reputations and even careers on the line in 
order to bless the university. They deserve our 
highest plaudits--and should be highly 
applauded by the administration, faculty, and 
students. BRAVO to David P., David P., 
Robert B. and the entire faculty association--
SINCE David P took the reigns! 

8. I am glad the association is making such a 
great effort to clarify and secure its role in the 
institution. 

9. I wish I knew more about what they are 
doing. 

10. Was not happy with the tone of the 
adversarial role in last years accreditation 
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report. Felt we were misrepresented. But I 
have been happier with the recent tone. 

11. It seems that in the past it has been a 
formalism only--giving faculty awards, etc. 
Recently, they seem to have begun to be 
interested in faculty issues. I appreciate this. 
I'm not looking for a typical 'faculty senate' / 
adversarial situation, but I have found it very 
gratifying to see the faculty association take 
interest in productively improving some 
things that need improving. Thanks for that 
change! It makes me feel like I want to be a 
part of the association. 

12. It needs to be a bit more involved with all the 
faculty. 

13. You are doing an excellent job. I don't envy 
your positions. 

14. I believe that their focus has become more 
adversarial to the administration rather than a 
benefit. Many good things that the association 
sponsored have been dropped. 

15. The Association is getting a little better but 
compared with other universities is pretty 
ineffective. 

16. Keep working hard and providing us these 
great resources. 

17. I don't really know what it is for. I don't wish 
for a contentious faculty senate-type 
organization. But I like the leadership. 

18. the Faculty Association is irrelevant. 

19. I asked for their help with a teaching dilemma. 
They listened. I was hoping for some 
guidance, but never received it. 

20. Bro. Peck was a marvelous leader--courageous 
and honest. We trusted him to have our best 
interests at heart without moving into an 
adversarial position with admin. However, I 
think his super-human efforts only got his 
own head bloody. I wish there was some way 
we could let him know we appreciate his 
efforts to keep this campus honest. 

21. Thanks for being brave and courageous and 
representing the faculty. 

22. Keep up the great work. 

23. I hope that this new form of dialogue 
continues between Faculty Association and 
Administration. 

24. I really have not felt the influence of the 
Faculty Association in my employment. 

25. The faculty association did a great job of 
representing to the administration and 
accreditation committee the concerns of the 
faculty on load and leave issues. Nice to have 
an association representing the faculty, instead 
of representing the administration to the 
faculty. Good work! 

26. Please continue with the surveys. 

27. I really appreciate the direction that the 
association is moving it. Polling faculty and 
expressing our views to the administration is a 
step in the right direction. I feel it is the only 
venue we have to try to establish 
communication with the administration. 

28. I think it has improved the last couple years. I 
actually appreciate the surveys and the voice it 
provides. 

29. Administration isn't listening--do you even 
talk to President Clark? 

30. The current Association has done some great 
work to bring a real voice back to the faculty. 
Kudos! 

31. I haven't had much dealings with Fac. Assoc. 

32. Good things--May need to work on the CFS 
process and the communication around that 
process. 

33. I have felt a degree of suspicion about the 
motives of the administration from some (but, 
not all) of the Faculty Association 
involvement. For example, I felt that last year, 
there was a seemingly desperate effort on the 
part of the Association, to discredit the 
Accreditation report. I thought it could have 
been handled in a more cooperative way. 

34. I'm proud of you bridging (at least to a certain 
extent) the broadening gap between 
administration and faculty. 

35. Keep it up, Faculty Association! All we get 
from the administration are announcements 
about launching the latest "programs." We 
never get a report a year or two later on 
whether or not the programs actually work. 
It's all propaganda, marketing, and image--
without substance. A university should be a 
place where a multitude of opinions are 
expressed. It should be a place where things 
sometimes succeed and sometimes fail. It's 
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okay to fail while learning. BYU-I should not 
be afraid to try things, succeed or fail, and 
honestly report that. Instead, we are governed 
by an advertising mentality which says we 
must always be perfect, and getting better all 
the time. 

36. Thanks for representing the faculty on this 
campus. It's nice to have a voice--thanks for 
the venue. I really appreciate your efforts. 

37. The Faculty Association is modeling good 
leadership and transparent communication. 

38. The faculty association should continue to 
focus on advocating faculty needs and 
disassociate itself with promoting "the honors 
of men." 

39. There are very few options within a command 
and control environment. 

40. Thank you for taking the time from your busy 
schedules to address our concerns. 

41. It finally feels and acts like a faculty 
association. 

42. I haven't tried to be a part of it, as I didn't see 
the association as addressing part-timers. But 
I am very disappointed with the cut-back in 
part-time employees opportunity to take 
classes--not that I ever take classes, but with 
the idea. 

43. I am very appreciative of the fact that we 
finally have representation as a faculty that 
addresses real issues. We went far too long on 
this campus with the "muddy-boot soldier" 
approach to the faculty association. Not that 
faculty association needs to be adversarial, but 
it does need to represent the views of faculty. 
The time and energy that goes into these 
surveys and collecting viable data is much 
appreciated on my part. 

44. I really appreciate someone being interested in 
my thoughts. I believe my thoughts are 
communicated through the faculty 
association. 

45. I really enjoyed the support the FA gave the 
faculty in development (Spori) and the 
administration (as a second line of 
communication). The less-confrontational 
demeanor was a big plus. 

46. I think the FA tries hard; I don't think the 
administration really wants to hear faculty 
concerns, so it is difficult for the FA to really 

represent relevant interests without being 
perceived as being insubordinate and 
subversive. 

47. The current Faculty Association is now our 
only hope for bringing some semblance of 
"balance back to the force." (Star Wars) 

Keep doing what you're doing, you are deeply 
appreciated by the faculty I know on campus. 

48. To be honest, I don't know what you do or 
whether you really have a voice. For example 
if faculty really disapproved of something in 
administration, could you do anything other 
than express an opinion?? 

49. More satisfied than in the past. I think the 
association is trying to represent the faculty 
well and I appreciate that. 

50. I think the organization has become too 
political. It is not their role to set policy 

51. I believe the current president has done an 
exemplary job of challenging the status quo 
on our behalf. 

52. My College Representative doesn't 
communicate with us very often. 

53. I like these surveys - the fact that the 
association can and is gathering anonymous 
data to reflect faculty concerns - concerns that 
we may not feel comfortable bringing up 
otherwise. 

54. The move of having the faculty development 
people be in charge of Faculty recognition has 
weakened these important opportunities for 
folks to be recognized for outstanding 
contributions to the University. Faculty 
Association was doing better at this that what 
is happening now. 

That said, what is happening with the faculty 
association with respect to improving 
communication with the administration is 
helpful but slow and indirect. 

55. What do they do besides this survey? 

56. I appreciate the work the Faculty Association 
does for our faculty. I'm doubtful the 
administration listens to the Faculty 
Association as it should, and I wish the FA 
could have a stronger position with the 
administration. 

57. I feel the Faculty Association has adopted a 
tone of confrontation with the Administration 
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rather than focusing on serving faculty. I 
mentioned in the survey that I felt some of 
the questions didn't provide a positive 
response as an option. 

58. Neutral because I am currently on the Faculty 
Association. 

59. Recent changes seem to be helping. 

60. I'm thrilled that the FA is talking to me. That 
in and of itself inspires me to care and to be 
active. This peer influence is a wonderful 
thing insofar as it it positive and uplifting and 
nonconfrontational. 

I really don't trust the FA. In my eyes, it has a 
confrontational flavor and is in place to 
oppose our leaders. It's like telling the coach 
that the players on a team should each do 
whatever they want. Those who serve as 
department chairs and college deans are 
people who have been recommended by and 
successful in the eyes of their department 
colleagues. There has been appropriate prayer 
and consideration involved in their selection. 

61. I find that the Faculty Association is 
incredibly supportive and understanding of 
faculty issues, and I've seen that their support 
has led to a larger administrative awareness of 
the realities of faculty workload. I would like 
to see how improved communication between 
the Faculty Association and the 
Administration directly benefits those of us 
who are "regular" faculty members, since we 
are not privy to the communications they 
experience. In other words, is all of this 
helping? Is the administration's understanding 
of their faculty improving? 

62. Thanks for tackling thorny issues and giving 
voice to the faculty! 

63. You guys have done great the past couple of 
years. 

64. Given our governance model, what can the 
Faculty Association do? 

65. It is better than it used to be. However, it 
seems that the information provided to the 
administration is ignored or worse dismissed. 

66. I am very disappointed with the shift in the 
mission of the faculty association. On this 
campus, there is a strong need for faculty 
development rather than another liaison. 

67. I'm not really sure what they do, and what 
they have accomplished. 

68. I appreciate the chance to offer my thoughts. 
I'm sorry to say this but our wonderful 
university struggles with discussion. It's tragic. 

69. I think you have a difficult job and anything 
you accomplish is great. 

70. I feel like the faculty association always speaks 
as though it is angry and confrontational. I 
don't feel this way, and I don't find that 
attitude to be conducive to solving problems. 
I worry that the Faculty Association may do 
more damage than good when they give voice 
to a problem. 

71. Virtually everyone at BYU-Idaho is 
supportive of the administration, and of 
course the Board. Still, we need a voice to 
help the administration understand the things 
we see and need. The past Faculty Association 
officers were not interested in that role. The 
new approach has been refreshing and is 
needed. 

72. I think you are doing a great job of collecting 
and communicating faculty views to the 
administration. This needs to happen more, 
since the administration does not seek our 
views, but really needs to become aware of 
them. 

73. But not because of the faculty association. 
Rather, my dissatisfaction is the institutional 
disregard for faculty input that has shackled 
the FA in the past. 

74. It is too early to tell. 

75. I am encouraged by your ability to see what 
needs to change and discouraged because 
nothing is happening to improve working 
conditions. Morale on this campus among 
faculty is at an all time low in my experience 
here.  
 

76. What do they do? There was a great hurrah 
last year with discussions about making 
something happen and then it died, sadly, as I 
expected it to. It seems like administration 
wants it that way. 

77. Very satisfied. 

78. I feel like the communication with the faculty 
under the current president has been more 
ranting that evaluation. I think they have 
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forgotten what a wonderful opportunity it is 
to be associated with the university and they 
spent so much time on the negative I quit 
reading their emails. 

79. Didn’t like how they handled the accreditation 
visit. 

 

General Faculty Comments 

1. Thanks for all that you do. 

2. Change the general attitude of Kimball 
Building employees from "we make and 
enforce policy" to "how can we best facilitate 
each faculties expertise and recruitment needs. 

Admissions and Scholarships are especially 
rigid and frankly useless to the advancement 
of music department needs. 

3. Speaking of Business and its domination here 
at BYUI, in the latest communications on 
transferring credits and the AAS it is stated 
that students can transfer Math 221 but says 
nothing about Math 223. The difference- 
Math 221 Business Stats and Math 223 Stats 
in the Social Sciences. 

4. I am online adjunct so I answered the 
questions which I felt like I had valid 
feedback. 

5. I'd like to see the association involved in 
efforts to move new initiatives forward and 
aid in their success. Right now, their role 
seems limited to pointing out problems. It is a 
rather defensive posture which, while 
important, as a check to potential excesses or 
oversights in the system, does little to provide 
vision, support or motivation for creating 
something better for the future. 

6. I would be interested to see faculty concerns 
regarding the 13-week semesters. Has it 
increased the stress on students (on faculty)? 
Can topics be adequately covered by faculty? 
Has it increased or decreased the quality of 
education? Has it increased or decreased the 
quality of the "BYUI experience?" Just what is 
the BYUI experience? To me every decision 
we make is based on pushing the cattle 
through as quickly and cheaply as possible. 

Another interesting questions would be: If 
there were not the tuition break for 
dependents, would you want child to attend 
BYUI? 

7. BRAVO David, David, and Robert! 

8. There must be a realization that the lifestyle of 
an educator requires some time to reflect and 
ponder too. The learning model is really not 
all that new, but the implementation of it 
needs to extend to the freedom to prepare for 
teaching by having time to get away. There 
seems to be a pull to "keep us here" more and 
not just measure the actual effectiveness of 
the teaching that occurs. 

9. I ask the students in my foundations class to 
do research on the internet, but not 
necessarily through the library. 

10. Just a thought about the approved purposes 
for FLF's - because of the complexity of the 
process, it appears that faculty development 
relating to the improvement of skills, 
knowledge, and professional experience of a 
faculty member is under-valued by the 
University. Isn't a faculty member who is 
current in his/her field a direct benefit to 
students? The faculty of BYU-I are hired 
because of their commitment to teaching; 
however, I can't help but feel a certain 
amount mistrust from the institution because 
of the manner in which professional 
development is so carefully and specifically 
controlled. Perhaps the criteria for FLF's are 
too specific? 

11. Overall I love teaching and working at BYU-
Idaho but change is difficult and it is even 
more difficult when decisions are being made 
that have such drastic effects on programs 
and little input is allowed from the 
departments they [affect]. 

12. Faculty Professional Development. 

13. Foundations - Get rid of it, it is so out of line 
with everyone else that it is discouraging 
students and making transfers a nightmare. 

Sabbatical is just like foundations 

14. Have we lost the spirit of Ricks? 

15. Foundations are a radically different way of 
delivering a general education. I think there 
will be many bumps in the road. I love the 
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philosophy behind the foundations and I want 
to see them work and I want to see this 
experiment have a super reputation across the 
country. I want to hear students in other 
universities say that they wish they could do it 
like we do it here. I don't think we are there 
yet (if anything...my experience has been to 
hear quite the opposite from colleagues and 
students I know in other institutions). I think 
we have to figure out how to keep the content 
depth vigorous while using the cross 
disciplinary approach. If we can figure out 
how to keep the content depth appropriate 
while using a cross disciplinary approach, then 
I think the steps to make it applicable, 
interesting and enjoyable to students could be 
naturally created over time. 

16. Please restore us to full faculty status. This 
current arrangement makes no sense at all. 

17. Good luck. 

18. What is up with these 'personal honor' pep 
rallies? 

19. I feel optimistic about the direction that the 
administration is moving in right now. I am 
deeply concerned about pharisaic notions of 
obedience which try to reduce something as 
beautiful, flexible, and organic as the gospel, 
and/or the learning process to something 
formulaic. Our focus is too often shifted away 
from the challenges of "one by one" 
interaction to a focus on the systemic. It will 
be a beautiful day at BYU-Idaho when mid-
level administrators see themselves as 
successful when they are flexible and 
accommodating -- I look forward to the day 
when I do not have to get a pit in my stomach 
every time business takes me to the Kimball 
building. 

My trust in those working in the Kimball building 
will increase 10 fold when I sense that 
innovations are judged by their capacity for 
flexibility. The "integrity of the system" (a 
phrase we have heard thrown around from 
time to time) is a phrase that indicates 
institutional-centered perspectives (rather than 
student-centered). Additionally, I feel like 
communication to faculty and students from 
administration (at all levels) is often being 
governed by distrust. The honor code, for 
example, seems to be driven by those few 
students who choose to neglect it, rather than 
by the vast majority who embrace it. 

At times, I feel an internal conflict -- a disparity 
between loyalty to the institution, and loyalty 
to its mission. 

We have to find a way to create a more trusting 
environment. We have to find a way to help 
students judge their efforts by the "weightier 
matters" -- by forgiveness, love, and 
compassion. A culture must be created that 
"raises the bar" by deepening roots, NOT by 
increasing the number of finite rules that we 
abide by. The proliferation of policy is not 
necessary, and is an indicator that we are 
straying in some respects from the Spirit of 
the Lord (see Elder Maxwell). 

It seems to me that, since Elder Bednar 
embraced a "top-down" model as a tactic to 
successfully navigate the transition from Ricks 
to BYU-I, the middle management mistook 
that strategy as a principle, rather than 
recognizing it for what it was -- a technique. 
The mid-level management (starting with the 
Vice Presidents) has since embraced that 
technique as a model for their administrative 
responsibilities. The result has been, at times, 
tragic. Dear friends of mine, students and 
faculty alike, have been literally abused by 
those under this gross misconception. 

If you look around, many who were once 
pillars of Ricks College's culture are now 
distancing themselves in various ways. Some 
are moving on to other institutions. Others 
are reducing their consecrated efforts to the 
required minimum (the existence of which is 
case-in-point of the distrust and lack of 
understanding by administrators concerning 
what really goes on in the classrooms of a 
majority of teachers here). Why is this 
happening? We are drifting away from the 
"Spirit of Ricks" and adopting a spirit of 
bureaucratic centrality. We are forgetting 
whose shoulders we younger teachers and 
administrators stand on. We need to do the 
work of rebuilding and relearning the vision 
of those who built this place -- the veteran 
teachers at this institution. 

Now that the institutional pieces are in place, 
time must be spent regaining what was lost, or 
we will quickly become just another 
university. 

20. Thank you for surveying the faculty. It's nice 
to have our voices heard. 
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21. When pre-CFS faculty are still working on 
PhD's, I think it’s a bit ridiculous to have 
them part of "foundations" groups. They need 
to be focusing on what they were hired to 
teach and those degrees. They can worry 
about interdisciplinary [curriculum] after that 
when they have time. 

22. As a student here, my dream was to come 
back and teach with all my favorite faculty 
members. Now that I'm here, I'm 
disappointed with what has changed. It is still 
a lovely place to be, but the overall 
camaraderie and trust I observed as a student 
on this campus feels stretched, tired, and 
insincere in some cases. I look forward to 
teaching in a university where my students will 
not assess my spirituality at the end of the 
semester, where the administration will have 
to give faculty members more evidence 
behind their new policies and procedures than 
just "if you're faithful, you'll be behind us." I 
feel like I've whined and complained through 
much of this survey, and I really don't mean 
to sound ungrateful. It's just been a rough 
week. 

23. I think most of our faculty are pretty good but 
we have some in every department that just 
don't get it and I think drag down their 
departments and institution. This frustrates 
me. We need to do a better job of self 
regulating. 

24. Thank you. 

25. It is becoming difficult to even care any more 
about what goes on here on campus. Much of 
the joy of teaching has been taken away with 
the new schedules and work load. 

26. It is sad that the Faculty Association has had 
to take the lead in gathering thoughts from 
the faculty. Here we have a group of people 
who are well-educated, deeply committed to 
their students, and who have strong 
testimonies of the gospel, but these same 
people have felt shut out of communication 
about the most important thing happening on 
this campus--educating young people. Thank 
you, Faculty Association. 

27. As a former student of Ricks College, and 
now as a faculty member, I've noticed an 
inverse relationship between the "Spirit of 
Ricks" and class size. What attracted me to 
Ricks, and what made it such a personally 
rewarding academic experience was the ability 

to get to know my class mates and professors. 
With such large class sizes and so many 
courses, I find it very difficult to connect with 
my students. Moreover, I feel that many 
students feel like they are defined by their 
cumulative credits earned. Rather than 
inviting students to feel at home, we leave 
them with the impression that they are 
unwelcome houseguests and that their 
presence is depriving someone else of 
blessings (so they should get out of here as 
fast as they can). My concern is that this 
campus is less-welcoming than it was 10 years 
ago, but I'm hopeful that can change. 

28. Looking at the backgrounds of our academic 
administrators, I feel like I am teaching at a 
business college. The perspectives and needs 
of the hard sciences don't have a chance of 
being understood. 

29. I feel I am here for a reason. I can see the 
hand of the Lord guiding my footsteps to my 
current position. I have numerous experiences 
that inform my classes and enhance my 
interactions with my students. I love teaching 
here, and I have had many wonderful 
experiences. Sadly, I am convinced that the 
administration would prefer to replace me 
with two or three part-time online instructors, 
and eventually they just might. In efforts to 
increase enrollments and lower costs, we are 
losing sight of academic quality, and the need 
for a competent and motivated faculty. 

30. I am fortunate to be affiliated with the 
university. I sense a great and wonderful spirit 
here and appreciate the support I receive to 
contribute. 

31. I know change is part of life- but give us a 
chance to learn about something before you 
change it again. 

Also, parking is an issue. I know the 
administration keeps trying to convince us it 
isn't that bad and that walking is okay. I agree 
and I do walk a distance from where I can 
find a place to park to my building. I'm not 
asking to park within 200 feet of my building, 
just within the same county! 

Why not hire some of the adjunct faculty to 
teach online classes? They are already familiar 
with the subjects and the Learning Model. 

More equitable distribution of student 
assignments- some classes seem to have a lot 
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more student work for the number of credits 
than others do. 

32. The kinds of issues that concern me are ones 
that the faculty assoc. specifically will not 
address. Things like pay, grievances, etc. 

33. #2 We are faculty not factory workers. We 
want/need leadership not management. 

#3 It would be nice to have some academic 
leaders and not just a bunch of businessmen 
managing things. 

My comments may not accurately represent reality 
and there may be great rebuttals for them, but 
they do accurately represent the way I am 
experiencing BYUI. 

34. What is the purpose of the association? To 
harass and make embarrassing / incomplete 
and biased comments to accrediting bodies? 

35. Last fall I did a project where I was paid a 
lump-sum with the reimbursement for 2 cr. 
hrs. I was to keep track of my hours. The pay 
turned out to be $8.40 per hr. Somehow, this 
seems say: It is important to get an education, 
but BYUI does not pay for your educational 
accomplishments. I loved what I did--and 
know that many donated their time for the 
project, but it seems like a double standard to 
pay so little--even though we love what we do! 

36. The Faculty Association used to be an 
organization that helped me to become a 
better teacher. I find that the absolute best 
purpose for which the Faculty Association 
could exist. It appears that with the 
constitution as re-done last year and its 
actions this year that it has become more like 
a normal university's Faculty Senate with 
more of a focus on having a say in policies. 
Many times have they said that they do not 
have an antagonistic role toward the 
administration, but their actions have shared 
the message clearly that they feel that the 
administration can't do the job properly on its 
own and that they serve as a self-appointed 
check and balance to the administration while 
setting aside the more important work of 
helping and encouraging excellence in 
teaching. 

37. We have poorly developed channels of 
communication for information going up. 
The need has grown with our transition, and 
the opportunity has remained static at best, 
and in most cases shrunk. 

38. I am still having a hard time getting over the 
fact that College Republicans and College 
Democrats were eliminated with absolutely no 
input from the organizations on the matter. 
As the faculty advisor, I put in a ton of extra 
time for the students, only to be told in effect, 
that my efforts were not appreciated nor 
tolerated from here on out. 

Academic year 2008-09 were difficult for me 
(denied 12 hour leave and having College 
Republicans ended). I always speak highly of 
the school and administration, even though I 
am personally hurt by these two decisions. 

I love my job, and I work hard to continue to 
improve despite the setbacks. My course 
evaluations are outstanding, I truly enjoy 
teaching. I am a good soldier, but a 
disappointed soldier nonetheless. I wish I was 
treated more like a person than like a 
problem. 

39. As a general rule, if everyone needs to have a 
doctorate, that is fine, but there has to be 
some sort of research culture established and 
not discouraged. Filling out forms waiting for 
administrators to ok them, seem to make the 
taking of sabbaticals a less attractive option 
for faculty members. 

40. I appreciate the opportunity to express myself 
through these surveys. Thanks! 

41. If we are all expected to stay current in our 
fields, given our current workload, I don't see 
how we can expect to take advantage of 
professional development leaves unless only a 
fraction of us do them. If everybody in my 
department applied for a faculty-learning 
grant on anything like a regular basis, we 
would have to hire one or more full time 
faculty to cover the courses. 

Can we really all do these things given our 
workloads and limited resources? 

I hardly dare apply, for fear of burdening my 
colleagues. 

42. Thanks! 

43. I find it disturbing that faculty members are 
reprimanded and not given opportunity to 
defend themselves. It seems that we are being 
driven by the consumer (student) and that if a 
student complains--it's the student's word that 
is taken and the faculty member is 
reprimanded. If there is an issue, student 
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needs to talk to faculty member rather than 
going to a superior. If we want this university 
to be respected for academics than students 
need to learn that they are going to be pushed 
academically and they will be treated fairly. 
Faculty association needs to support faculty. 

44. I do not believe that the Administration has 
confidence in my ability to teach correct 
principles following the Spirit. 

45. An explanation for "Raising the Bar". I'm not 
meaning to point fingers at any particular 
department here, but I have lately had some 
issues with students who, for example, 
received A's in math classes but cannot do the 
math taught in that course. I am also alarmed 
at the quality of writing I get from the 
students - both in email and in formal papers - 
particularly when these students tell me they 
received A's in their English courses. I'm 
starting to wonder if our concern for the 
students' futures and self esteem is leading us 
to give good marks when they aren't really 
deserved, which does a great disservice to the 
students. 

46. Why isn't the Faculty Association sponsoring 
the faculty conference in August? The one in 
Fall 09 was a stimulating experience of sharing 
and collegiality. We need more events like 
that. 

47. I ignored item three as this has been discussed 
in FA Board meetings that I have attended. 

48. Although I can see the value in theory. In 
application I think we fall severely short. I 
also think that students who are unable to 
transfer these credits will be seriously set 
back. 

49. I love working here! 

50. Since my first and second issues are not going 
to happen, maybe the third one - mid-level 
administrators over-reacting to instructions 
they receive - may be my first issue. 

51. >Scholarships have been taken from the 
department and are less personal to knowing 
students. 

>Room assignments have been taken from 
departments-a huge hassle. 

>More paperwork on 3 hour leaves. 

>Computer system issues - 

General movement to a "Centralized 
Government" (Admin) vs. "State 
Government" (Dept) :) is noticeable. 
Decisions are made before input is given. 

52. The working conditions at this university are 
terrible. Because of this I have chosen to 
retire early and am taking a big loss in benefits 
because of this. It will be worth it to be out of 
here. 

53. We have the most marvelous people leading 
this university. We have the best faculty that 
can be found anywhere. But what holds us 
back is our communication. Administrators 
make decisions without good data because the 
Faculty do not communicate to them 
effectively. Faculty must work in the dark 
because the Administration seldom 
communicates or communicates conflicting 
messages. We could be so much more 
effective if we communicated well. We teach 
business communication classes, and used to 
teach a foundations communication class. 
Perhaps we need communication training as 
an organization. If I [were] in industry, I 
would suggest Crucial Conversations training 
for the entire enterprise. As it is, I think we 
have the expertise to provide such training in-
house. But the administration needs to lead 
out on this or there will not be enough 
credibility to make a cultural change. 

54. I am aware of some faculty who are severely 
overloaded to the point of exhaustion and 
frustration with their jobs. This is due in part 
to other, more seasoned faculty being 
unwilling to change/adapt/teach new classes. 
This type of situation should not happen here, 
but it does. 

55. I think we should focus on the quality of 
scholarship on campus.... 

56. We need more opportunities for teaching and 
learning training and workshops. The ones 
offered on help those on certain schedule. 
The times they are offered I can attend 
neither times. 

57. Some of these questions were leading or they 
attempted to compare apples to oranges. I did 
not answer several because I either felt I 
lacked sufficient experience to make the 
judgment or I didn't feel there was an answer 
that reflected my views and no comment box 
was given. 
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58. The best thing that could happen today at 
BYU-Idaho is if every administrator, faculty 
member, supervisor, leader could ask herself, 
"Is this assignment that I'm giving to my 
employees, students, or peers really worth 
doing? Or would their time be better spent 
with the assignments they already have?" In 
other words, "Am I confusing business with 
accomplishment?" 

59. Thanks. 

60. Thanks to the Faculty Association board for 
their work; I think what you are trying to do is 
admirable. 

61. Please find a way to help us feel like our skills 
and efforts are appreciated and respected by 
giving us more opportunity for input on 
major academic decisions and by providing 
the time we need to prepare within our 
normal 45-50 hour work week. 

62. Sorry for an unusual set of points of emphasis 
mentioned in #3 above. I just wish we would 
slow down the insanity and perfect the things 
we are currently doing instead of always trying 

to "rethink education" to the extreme. 
Likewise, I feel the Faculty Association can 
help us protect what little down time we have 
between semesters and somehow help us get 
back the feeling we used to have when the fall 
butterflies and enthusiasm use to greet us. 
Right now, with the three tracks, it seems 
there is nothing different about any time of 
the year and I think it adds to the "drained" 
psyche that some of us feel. I apologize that 
these comments are so vague and maybe not 
as academic as you had hoped for. Thanks for 
the survey. 

63. I thought it was rude not to acknowledge the 
part time faculty this year at Christmas. With 
some of us getting gifts for up to 10 years, it 
was almost a slap in the face. It just let us 
know that as part time and adjunct faculty, we 
are not very highly valued. It was not missing 
out on the wonderful gift that hurt as much as 
it was the way it was said that "They weren't 
supposed to be getting them in the first 
place." I can't believe that a mistake could 
have been made for that many years. 

 

Are you aware of who is your college representative to the Faculty Association? 

1. ...I think.... 

2. Thanks for the forum. 

3. It really isn't a big deal to me, one way or the 
other at this time. 

4. I was at the meeting where this person was 
chosen, but that was long enough ago that I 
don't remember! 

5. Yes, and he is actively involved in facilitating 
discussion and interest. 

6. He's the president, too, isn't he? (English 
Dept.) 

7. I do not think he cares about me or my 
department. He never visits or talks to us 
about the "issues". 

8. But I don't feel like adjunct faculty are fairly 
represented. 

9. My representative is doing a great job. 

10. The only reason I know is that he recently 
sent our college a message informing us that 
his term was almost up. 

11. He recently let it slip from his lips. I have had 
no reminders nor communication from him 
formally. 

12. If I needed to know, I'm sure I could find out 
quickly enough. 

13. More contact from the college rep would be 
helpful to an open dialogue. An occasional 
informal meeting/open-house with the faculty 
rep could also help. 

14. I forgot! 

15. Yes, we voted for him at the last meeting. 

16. I think so. If I remember right, he was drafted 
against his will. But I am not sure. Since he 
was elected, I have not heard from him. 

17. He does a good job and is interested in 
making the University a better place. 

18. Robert, is it you? Probably not since you're 
Prince Regent. 

 


